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INTRODUCTION

This poster e-booklet showcases pedagogical research and teaching
practice from across the University. The posters align with the Symposium’s
theme Embracing Diversity: Supporting Inclusive Learning Communities,
and illustrate ways in which we are addressing the theme. There will be two
awards this year.

The Digital Accessibility Award will be selected by a judging panel
consisting of the five eLearning Support Assistants working within the
Centre for Academic Development, who have received extensive training in
digital accessibility to deliver the Course Accessibility Service.

The Popular Vote Award will be voted for by the Symposium delegates on
the day. While judging the posters for the Popular Vote Award, you are
encouraged to use the following criteria:

e Creativity, visual appeal and flair of the poster

e Legibility and clarity of the information presented
e Balance of text and diagrammatic information

e Succinctness of the information presented

e Innovative teaching and learning or research content

VOTING INSTRUCTIONS

Voting is open only to Symposium delegates (whether attending in person,
online, or a mix of both). Using the guidelines above, please cast your ONE
vote by scanning the QR code below or by following this link: https://forms.
office.com/e/zquzq6HRGy

Voting opens at 9:00 and closes at 14:45 on THURSDAY 25 APRIL. Professor
Jo-Anne Murray, Vice-Principal (Education) will present the Digital
Accessibility Award and the Popular Vote Award at 15:45-16:00.

YOUR VOTE WILL BE ANONYMOUS.
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Can Al tools be used to support academic writing?

Catriona J Cunningham and lain Rowe

School of Medicine, Medical Sciences and Nutrition, University of Aberdeen, UK

catriona.cunningham@abdn.ac.uk

Background =

The rapid development of generative Al such as ChatGPT has

sparked concerns around academic integrity and necessitated

changes in _how we deliver assessments. However, it also

presents opportunities to enhance learning. We argue that as

Al is easily accessible and here to stay, we should encourage
its responsible use to improve the Al literacy of our students

especially given student concerns about their use. Here, we

share our experiences of trialling the use of Al to support

academic writing on BI20B2 Physiolo of Human Cells, a
compulsory 2" year undergraduate medical sciences course

with ~220 students.

Methods

We used ChatGPT to generate academic writing samples for both
an online academic writing lesson on the Lt platform and a face-
to-face (F2F) lab write-up tutorial. Students were asked to critique
these samples. Responses were gathered through Lt and a
Microsoft Form. Following a discussion around responsible use
and limitations, students were then permitted to use Al tools to
assist with their group lab reports.
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Figure 1: Screenshots from the Lt academic writing lesson.
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® Results
In both the Lt lesson and F2F tutorial, the majority of students correctly identified which
writing samples were Al-generated and rated these of lower quality than those written by an
academic (Fig. 2). While only 3.7% (5/135) of lab report submissions acknowledged the use of
Al, all groups reported it was helpful. Most reported using ChatGPT to improve their grammar.
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’ Figure 2: Percentage of students who correctly identified Al-generated writing (A). How students
scored the sample introductions in the F2F tutorial, where 5 = strongest (B). Example comments on
the example introductions (C).
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-Theme 2 -
Empowering Women

-Theme 1 -
New School Initiative

- Theme 3 -
Transferable Skills

Empowering Change: Transformative
Education and Leadership at the
Asian University for Women

Antara Igbal, Asian University for Women, antara.igbal@auw.edu.bd
John Storm, University of Aberdeen Business School, john.storm@abdn.ac.uk

10 credit courses and 16 intensive
modules taught. Applicable to any
business setup or managerial capacity.
2-months internship arranged to
enhance employment opportunity upon
graduation.

Competitive knowledge and skill set to
support vertical career progression.

The HSBC-AUW School of
Apparel was founded in 2023
to offer a Masters in Apparel
& Retail Management. The
first university to introduce
such a programme in
Bangladesh.

Addressing female
participation in tertiary
education (currently
under 30% nationally
and significantly lower
in the garment
manufacturing sector)

Providing educational
opportunities to
aspiring women in
low-income
households and
ensure high standards
of quality assurance.

Fulfilling targets
associated with United
Nations Sustainability
Goal (UNSDG) 4 of
achieving gender
parity regarding
access to education
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Research Objective

Perspectives and Interests of Key Stakeholders Project Achievements

Introduce the HSBC-AUW School for Apparel and Retail Management.
Understand women workers context in Bangladesh’s Ready Made Garment (RMG) sector
Explore stakeholder perspectives regarding new HSBC-AUW school initiative

Highlight project achievements, and draw out key learnings and takeaways when
launching a new school initiative in a developing country context

18 women being skilled and trained for leadership
positions in the RMG industry [ongoing]

All students have secured a 2 months internship with
reputable RMG companies

5 companies providing internships have confirmed plans
to provide full-time employment and support career
Frequent strengthening of network through site visits
and welcoming industry practitioner as guest speakers
to AUW creates meaningful inspiration to other women
workers in RMG companies that the cycle of adversity
and oppression can be broken

The programme has successfully interviewed and
selected 14 students for the Sep 2024 batch of students

Contribute towards achievement of UNSDG Goal 4:

“Ensure inclusive and equitable quality education and promote lifelong
learning opportunities for all"!

Contribute towards national target of increasing participation of women
in the RMB sectors’ managerial levels by 30%

Government

Demonstrate compliance and best practice with UNSDGs, buyer
compliance requirements and Government regulations

Possibility of employing skilled management from the local job market
rather than hiring expats with higher cost

Opportunity to motivate and upskill the current workforce

Background Context

Inaugurated in January 2023, the HSBC-AUW School of Apparel seeks to extend the Asian
University for Women’s (AUW) mandate of offering women’s empowerment and leadership
education. In that accord, the school started out with offering the Master in Apparel & Retail
Management programme in August 2023. Comprising 26 courses, the programme draws
faculty from 12 international universities and 8 firms to provide a first-of-its-kind educational
opportunity to women in Bangladesh’s apparel sector.

WOMEN IN BANGLADESH'S
RMG SECTOR

Industry
Leaders

Accomplish the mission of offering women’s empowerment and
leadership education to provide “a path for women from underserved
communities to break cycles of adversity and oppression™®

Deliver high impact initiative with tangible output, enhance fund raising,
and create more opportunities for women in underserved communities

University

The Asian
for Women

Key Learnings and Takeaways

GENDER COMPOSITION OF
EMPLOYMENT CATEGORY

NO OF PERSONS ASSOCIATED

Aligning with national priorities to address societal needs
such as improving employability, increasing female
participation in tertiary education, and promoting
industry-university linkages, increases levels of support
from Governmental departments.

Ensuring that Advisory Boards balance influence with
independent decision-making helps avoid unintended
consequences and mitigates against risks associated
with unfamiliarity of local / internal systems.

Necessitating careful consideration of shared values and
power dynamics helps ensure effective collaboration
within cross-cultural teams, also reducing conflict during
implementation due to diverse perspectives.

Balancing stakeholder interests during curriculum design

FEMALE
PARTICIPATION

il Develop career within a prominent industry in Bangladesh
Scholarship opportunities, learning transferable skills, as well as
gaining exposure to industry experiences and networking

Recover from adversity and oppression and move towards a better
future
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women

ADMINISTRATIV An opportunity to channel personal skills, competences, network and
influence towards supporting meaningful initiatives
An arena to fulfil an underlying desire to support unifying principles of

empowering women

5269 0.79%
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establishments.

Although women account for most of the garment manufacturing workforce, female roles in
the workplace are negatively skewed towards menial task. Progression opportunities are
constrained by a myriad of factors, including lack of representation (Hug, 2019)?, fear of
harassment or violence (Akhter et al, 2019)°, lack of education (Akhter et al, 2019; Haque
et al, 2020)*, lack of familiarity of their rights (Haque et al, 2020; Islam et al, 2022)®, as well
as wider social pressures and expectation on the role of a woman (Fatema, 2019;
Macchiavello et al, 2020)8.

The study raises practical takeaways for decision-makers and leadership teams involved in
education for social impact initiatives within a developmental country context.

SMI (2019) cited in The Business Standard (2022) Story of country’s first female manager in RMG. March, 08.

Stakeholder Map lllustrating A Circular Economy
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Ready Made Garments
(RMG) Industry
Employment & Career

Asian University For
Women (AUW)
Pre-UG & UG
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Industry
Practitioners as
Guest Speakers

Graduates of Master

can be challenging within non-profit setting where
funding is dependent upon external entities with varying
interests and priorities.

Ensuring programme relevance and graduate
employability requires regular consultation with garment
manufacturers and integration of employer feedback into
programme operations.

The literature base generally assumes availability of well-
established processes, systems, and infrastructure when
discussing educational leadership, which cannot be
guaranteed within a developmental context.

Leadership Skills &
Specialised Education

Balancing the multiple perspectives, needs, interests and
influences of various partners and stakeholders during
start-up and implementation phases of a new program at
a new school is both a key responsibility and challenge

for leadership. 1495
UNIVERSITY OF
ABERDEEN
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Embracing Diversity With BuddyCheck and MyAberdeen:

Enhancing Student Engagement, Collaboration,

and Building Accessible Learning Environments

Craig Stewart, Centre for Academic Development (craig.stewart@abdn.ac.uk)

1. Why use peer assessment?

The assessment of group work can be challenging and complex. One of the main challenges with
group work is how to distinguish the individual contributions within group, which has consequences
for the validity and fairness of the assessment. An effective approach to this involves incorporating
peer evaluation into the assessment process. This involves students in a group assessing the
contribution of their peers to the group work, which can then be used to provide individual grades
for the group work.

2. What is BuddyCheck?

o BuddyCheck is a peer evaluation tool available for deployment in MyAberdeen courses through
the “Books and Tools” menu or when adding tools via the course content.

o BuddyCheck enables students to evaluate the contribution of their peers to groupwork, which is
essential if they are to feel confident that their contributions are graded fairly.

o Inlarge classes, BuddyCheck makes this whole process quick and easy, avoiding the use of other
mechanisms for gathering such peer evaluation and then working out on an Excel spreadsheet
whether and in which way will the grades of individuals in the group be adjusted.

Buddycheck: Peer Evaluation of Group Work
& Visible to students ~

This link takes you to Buddycheck, a tocl for peer evaluation of group work contribution.

3. What do staff think of BuddyCheck?

A small number of courses are already making use of BuddyCheck to run authentic group/teamwork
exercises with their students. In discussion with the course co-ordinators using BuddyCheck the
following themes were revealed:

v’ Setting the scene, making learning outcomes clear and highlighting the rationale and benefits of
working in a group and how BuddyCheck can help evaluate peer contributions is helpful.

v BuddyCheck can enable students to provide written/qualitative feedback which can help
assessors understand why students have evaluated their peers in particular ways.

v' Mid-point evaluations and encouraging students to complete mutually agreed groupwork
contracts were suggested methods to help establish expectations, maintain accountability and
ensure potential problems are addressed before the groupwork project concludes.

Roberts and Mclnnerney: identify some potential problems of groupwork, along with possible
ways these can be overcome for a positive group learning experience. However, BuddyCheck can
help address the following potential issues:

Thank you to Professor Ed Chadwick, Mr John Cavanagh and Dr Stuart Durkin for their kind insight and discussion of their experiences of using Buddycheck in courses.

References:

1. Roberts T.S., and McInnerney, J.M. (2007) ‘Seven Problems of Online Group Learning (and Their Solutions).” Journal of Educational Technology & Society, 10(4), pp. 257—68. Available at:
] g/stable/jeductechsoci.10.4.257. (Accessed: 26 Mar. 2024

Using BuddyCheck to Address the Challenges of Peer-Reviewed Groupwork

“a lack of essential group-work skills” If skills are clearly communicated, they can
be developed and critically appraised using

feedback tools.

“possible inequalities of student abilities” BuddyCheck provides methods of
accounting for any concerns regarding

grades, assuaging student anxiety.

“the assessment of individuals within the groups” | Individual grades can be adjusted and
applied to coursework based on peer-
review scores. Individuals can also receive

written feedback from their peers.

4. Limitations of BuddyCheck

o BuddyCheck does not assist with the formulation of groups, so staff still need to consider
how groups are comprised.

o Staff must remember to deploy the evaluations in the course content using the (+) icon.

o Some elements of the work-flow can be currently counter-intuitive, such as grades being
released upon the addition of the peer-reviewed element

5. Conclusion and Recommendations

BuddyCheck can be a valuable tool for helping manage groupwork and for helping students feel more
connected to coursework assignments, thus increasing its accessibility. However, this tool should be
used mindfully by considering group composition, clear learning outcomes and student attitudes.
Formative assignments and student-centred approaches can also help focus group work.

To facilitate adoption of the tool and increase staff confidence, eLearning should consider developing
further guidance on the group assessment and peer-review tools, including BuddyCheck, available for
use in MyAberdeen. These could include QuickGuides, workshops or recorded guides and
consideration of suggested workflows.

" UNIVERSITY OF
ABERDEEN
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YABERDEEN Embracing Diversity with MS Teams and MyAberdeen

Megan Buchanan, Centre for Academic Development, meganbuchanan@abdn.ac.uk

Q  Search ‘% University of ...

Background and Aim

MS Teams can now be integrated into courses on MyAberdeen, providing a link in the course area to a dedicated Class Team site, automatic enrolment to the Class Team for staff and
students, and the option to schedule MS Teams meetings within the course on MyAberdeen.

This poster aims to show how Teams can provide a real-time online classroom environment, supporting different learning preferences and highlight the tools commonly used by staff to foster
engagement and collaboration.

How do Staff use MS Teams to Facilitate Student Engagement?

Staff found MS Teams more accessible to students taking online courses, possibly because they had used it in the workplace. Therefore, embedding the use of MS Over 120
Teams within MyAberdeen provides a useful graduate attribute and skill for students. staff using
¢ Chat — enables shyer students to share opinions and ask questions. the MS
* Breakout Rooms — staff commented break-out rooms work well for student collaboration and are a useful way of getting students to talk to one another and helpful Teams

for students who feel less comfortable contributing in large groups. integration
¢ ‘React’ button and emojis — staff have found these extremely worthwhile when running sessions with international students.
* Polls — a staff member commented that running a poll at the start of a session is useful to gauge how well-engaged students are.

1 &1

What Challenges do Staff Face When Using MS Teams?

* Considerable time spent on technical challenges. For example, inviting only students or group of students to a meeting when using the integration is not quick or easy. This can reduce
staff confidence in the integration, and students will be more receptive to tools if they sense confidence from staff (Mitchell and Wasim, 2022).

* Lower student participation in some cases. For example, difficulty getting students to participate in polls with open-ended questions and encouraging someone to speak in an online
meeting is sometimes a challenge. Although all the tools to engage are easily available, staff should still make a point to encourage all students to engage in the way they would prefer.
There is still the risk that it is the same students with high engagement and not others, or students not making full use of and benefitting fully from what is available (Chaka et. al., 2022).

¥ @&

Conclusion

MS Teams embraces diversity by enabling staff to build an inclusive learning environment with a variety of learning materials and learning activities, thus accommodating
different learning preferences. However, technical challenges and low student participation can be a barrier to this.

If you have any questions about MS Teams integration or would like to make use of it, please contact elearning@abdn.ac.uk. Use the QR code below to view our Quick Guide.

References

Tan, C., Casanova, D.,Huet, I.,Alhammad, M. (2022) Online Collaborative Learning Using Microsoft Teams in Higher Education Amid COVID-19. International Journal of Mobile and Blended Learning, 14 (1), Article
76.10.4018/ijmbl.297976.
Chaka, C., Nkhobo, T., Lephalala, M. (2022). Leveraging Student Engagement through MS Teams at an Open and Distance E-learning Institution, Journal of Education and e-Learning Research 9(3):136-146 DOI:10.20448/jeelr.v9i3.4102

Mitchell, K., Wasim, M.A. (2022). Investigation of Higher Education Teacher Adoption of Microsoft Teams: Managing Behaviour through Online Delivery and Promoting Positive Usage. In: Bilgin, M.H., Danis, H., Demir, E., Bodolica, V.
(eds) Eurasian Business and Economics Perspectives. Eurasian Studies in Business and Economics, vol 23. Springer, Cham. https://doi.org/10.1007/978-3-031-14395-3 3.
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Supporting international PGT students to overcome language barriers
Sandie Cleland & Zeshu Sh(JO, School Of Psychology (a.cleland@abdn.ac.uk, zeshu.shao@abdn.ac.uk)

Background

* Language barriers present both an academic difficulty (e.g.,
Biggs, 2001) and a mental health issue (e.g., Hamamura &
Laird, 2014) for English as an Additional Language (EAL) taught
postgraduate (PGT) students

* This ongoing project examines the nature of language barriers
experienced by PGT EAL students at the Universities of
Aberdeen and Glasgow

Methodology

* Phase 1: Thematic analysis of focus groups (two at UoA and
four at UoG, 28 participants in total) guided by a semi-
structured interview schedule focused on PGT EAL students’
perceptions of language barriers

* Phase 2: Questionnaire study of 39 PGT EAL students at UoA.
Combines quantitative questions on use and knowledge of
language support services and open-ended questions on
reason for use of language support

Language barriers perceived by our EAL students
Range of language barriers reported, including:
* Specialist vocabulary
e e.g.,“[you needto know] a huge number of professional words and |
can’t understand it”
* Lack of emphasis on spoken and listening skills in their English
training
e E.g.,“lin home country] university entrance exams ... don’t need
student listening and speaking, so most students repeat the day by
day just reading”
* Cultural and contextual differences
e e.g., “our classmates are from a different culture ... so I think it’s
made me lost the chance to communicate with them”
* A greater emphasis on critical thinking in the UK
e e.g., “British writings, like, it’s about critical thinking and | don’t
know what critical thinking is”

Access to Ianguage support
Across studies, students who used the Language Centre, study
skills workshops and 1-2-1 sessions found them to be beneficial
* e.g.,77% who used the Language Centre reported that it
improved their experience at UoA

In focus group and questionnaires, barriers to accessing language
support included lack of time due to workload, and lack of
awareness
¢ 31% of students in the questionnaire study were unaware of
Language Centre resources
*  24% of students said that lack of time prevented them from
accessing language support
* 10% reported that uncertainty around the effectiveness of
our language support prevented them from accessing it

Simple logistics also seem to present a barrier
* e.g.,“l need to make an appointment. | think it’s a little troublesome to
arrange my time”

Student suggestions for further support
Spoken skills and were mentioned most frequently, with an
emphasis on opportunities for discussion

In focus groups, participants emphasised spoken language skills

more than academic writing skills

* e.g.,“English corner is a better idea ... gather some English speaking
people to get together every week”

* e.g.“a social society ... a society like English speaking society”

In the questionnaire, suggestions for additional support included

e Academic recap sessions

* Group discussions focused on academic topics to practice
academic English

e e c0 0000000000 00

Translation Software

Unexpected theme in focus groups

* Students reported routine use to read articles, write essays
and understand lectures

* Perceived as useful tool and accepted part of studying in
the UK
e “I think most students should need translator”
e “Translator is the greatest invention that | use”

Backed up by questionnaire study
* 43% used translation software to aid writing
* 52% reported at least some use to translate assignments
* 55% reported at least some use to translate lectures and

academic materials

e Software mentioned includes Deepl, Youdao, Papago and

Google Translate

Conclusions and further work

* Help with specialist vocabulary at a subject-level would be
beneficial for EAL students

* Simple logistical issues can prevent EAL students accessing
effective support

* EAL students are keen for more spoken language support,
especially spoken language skills

* We intend to further study the use of translation software
and its impact on academic writing

* We believe the development of institutional guidelines for
the use of translation software should be explored

With thanks to:

Chantelle Streete, Mairi Irvine (project interns)

Alison McBoyle (Language Centre)

Wilhelmiina Tovio, Gaby Mahrholz (University of Glasgow)
Funded by the Learning and Teaching Enhancement
Programme 2022/23 Resilient Learning Communities
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Creating an inclusive
copyright literacy game

Copyright literacy is ‘the appropriate knowledge,
skills and behaviours to enable the ethical creation
and use of copyright material.

o

| Chris (she/her)

B
O

{

Drew (they/them)

»
¥
Ali (she/her) [iete o ~— The Librarian Professor Khatoon

L

Background [The game jﬁ"— [lnclusivity }A ‘Outcome
Q. Copyright can be daunting?®. How can we We developed an inclusive and accessible v Characters with diverse ethnicities, Copyright can be fU"!_ Game feedback
make copyright literacy resources appealing 'visual novel’ game using PowerPoint. genders, ages, body types from other UK copyright literacy

and accessible to diverse learners? practitioners has been highly positive.

The player explores the fictional
pay 3 Other institutions are reusing the game.

‘Copyright Heights University’ campus,
meeting different characters and finding
clues to solve a copyright mystery.

. . v Conversational and plain language
A? Computer games can improve learning

outcomes?, creating safe spaces for 'making
mistakes, experimenting and exploring™.

v Cheerful graphics, music, and humour ) )
to engage learners and reduce anxiety Try it and share with your students:
http://tinyurl.com/2s498392.

| v Accessible fonts, diverse navigation
options, screen reader compatibility, Send your feedback: library@abdn.ac.uk.
References } 7 alt fext descriptions
v Accessible to non-university members E E

. Secker, J. & Morrison, C. (2016) Copyright and e-learning : a guide for practitioners. Second edition. London: Facet Publishing. -

2. Wakaruk, A. et al. (2021) Introducing the Copyright Anxiety Scale. Journal of copyright in education and librarianship. 5(1). . .

3. Boyle, E. A. et al. (2016) An update o the systematic literature review of empirical evidence of the impacts and outcomes of computer games and serious games. v Openly licenced for sharmg and reuse Play the game >

Computers and education. 94,178-192.
4. Norgérd, R. T. et al. (2017) Playful learning in higher education: developing a signature pedagogy. International journal of play. 6(3), 272-282.
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BACKGROUND

Assistantships are important for
developing graduate employability
skills and should have clear learning
outcomes

Successful assistantships require
transparency and trust between
university and student (Patrick et al.,
2008)

METHODS

grounded analysis approach }

\ (

3

semi-structured interviews with
previous student assistants/
research leads

- )
) J-
OBJECTIVES thematic analysis of transcripts
&
- J
Explore how research assistants are |dentification of key themes
used within projects N '
Understand research assistants’ 4 )

perception of their experience
How the student assistant experience
may be enhanced in future

translation of themes into
suggestions/ guidance

EARLY OBSERVATIONS

The researchers
| was working
with were really
supportive...

4 One thing | hope to
happen... they will
include me [in
acknowledgements]

V

e

This was probably the best part of my
learning out of the whole of uni, to be

honest...
\§

There is a need to consider:

* Support throughout projects (informal
and formal)

* Credit and how this will be distributed

* Benefits of assistantships to individuals
and their employability

* Different types of roles and .

H . UNIVERSITY OF
assistantships

ABERDEEN
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Assessing the potential of escape
rooms in medical education

André Justin Carpio, Dr Catriona Cunningham and Dr Silvia Mazzotta
Medical Student | a.carpio.22@abdn.ac.uk
School of Medicine, Medical Sciences and Nutrition

Escape rooms involve participants completing

puzzles to escape a room. Most research assesses « Conducted a scoping review to find out the

if escape rooms could reinforce studied material in relationship between climate change and human
medicine. health

Aim: Investigate if escape rooms could teach new « Developed learning outcomes and designed various

types of puzzles. WordPress was used to host the
website and H5P was used as the framework for the
question types.

content in medicine.

Climate change is an important and relevant topic in
medicine, yet it isn’t an integral part of the

curriculum. This makes it an ideal theme to assess if « Created a post-activity survey and analysed 66
this learning pedagogy could teach new topics in responses.
medicine.

N=66. The results showed that students were able to learn new

material from the escape room.

The Escape Room

Conducted during the induction day of the incoming medical students. 3 rooms, each containing 50+ students
were facilitated by a volunteer team of staff and senior medical students. Students participated in groups of 5-7
people; participants had to work together to solve puzzles to escape before time ran out.

The activity was inclusive: Students accessed the escape room on their own device by either scanning a QR
code or by entering a short URL. As the escape room was hosted on a website, it offers flexibility to the
students to further engage in the content during their own time at their own pace.

The varied puzzle types challenged students to discuss their unique individual ways of solving problems, which

allowed them to appreciate the wide diversity of different ideas and cultivate ideas of their own.

and providing text to speech instructions.
Scan the QR code to watch a sped-up video of the escape room (3m)

Statement

Perceptions Regarding Escape Room

I would like to see escape rooms
used in medical education

| would like to see more

climate content in medicine

The escape room was boring

| can see escape rooms being

an effective way of learning new content
This session was a
fantastic ice breaker activity

T T T
1 08 0

Proportion of Students

Swongly sgee Bl Agrs B Sightysges Sl dssgras

Self Assessed Familiarity - Before Escape Room

Extreme temperature effects on health 1 [ |
Air pollution effects on health | [ [ ]
Adverse drug reactions due to warm temperatures l
How the NHS contributes to climate change .
How climate change impacts the NHS [ |

Proportion of Students

Excolon M Very good Good Poor

Self Assessed Familiarity - After Escape Room

Vory poor B Extremely poor Bl

Extreme temperature effects on health | [l
Air pollution effects on health -

Adverse drug reactions due to warm temperatures [ | [ ]
How the NHS contributes to climate change [ | 1
How climate change impacts the NHS - I
j % o5 os o2 o 02
Proportion of Students
Excelen @ Verygood 1 Good Poor Very poor B8 Extremely poor Bl

UNIVERSITY OF
ABERDEEN

“It was a lot better than | anticipated
and it worked well as an icebreaker.
| think online was a good platform
for it. Overall | was impressed.”

“Worked with new people, learned
new facts about the effects of
climate change”

“Fun, interactive, ice breaker with
good teamwork aspects”

“A good icebreaker and a nice way
to open up the topic of climate
change in health”

“Great to get to know people on the
first day.”

e e c0 0000000000 00
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Conclusion

Escape rooms are an engaging and
enjoyable pedagogical medium
which can teach new content to

students and further implementation
in the medical curriculum should be
considered.
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3 ']‘ ERS OF ' Reflections on a student-led careers event supported by
}L{%\E{RDHE},N academic and careers service staff |

Eilidh. Noble, Maia Ramzan, Derek Ball, Rhona Gibson and Jenny Gregory (University of Aberdeen) .

Background Results Conclusions

« Student-led careers event 7 pl'reser;terS arf1d jkz) stll:d(:.nts atterr:dedl,-.i « Being student-led helped ensure relevance
) ) online, 8 gave feedback. Figures show Likert . . .
* Planned following student enquiry and o - and develop an inclusive learning
di ) bout o f : scale responses (100% positive except for community around career engagement
|scdu55|on a P?u pref]arl'ngh Orapopular  time) and free text quotes. Presenters and ¢ 4 ] )
graduate pathway (physiotherapy) students remained after event for discussion. Event was for Sport and Exercise Science,

but approach is likely to be generalisable

Methods The topics were useful = * Plan to repeat following feedback
¢ Students (EN & RM) initiated the event The presenters were clear || NN
* Surveyed classmates and decided on The speakers were relevant || NN

Super interesting to see where
people with our degrees end up.
Very helpful advice for careers.

theme of “graduate stories”: it was at a convenient time | NN

* Presenters graduated from relevant degree

from the University of Aberdeen, now It was the right length

workingin a directly related area It was a good location
i::é/is Cl;:]t;erapy, sports science sports It was interesting _ | |
- o . This will help me plan my NN | think it would be mterest!ngto
pe':aker.s |nY|ted to hybrid event at future career = - hear from people who did a
University Library by staff (DB, RG & JG) BVery MSomewhat WAlitle M Nctmuch W Notatall / sports science degree and went
Could you talk on on to anotherfield such as

The range of speakers who have anti-dopingjobs? business.
gone into different careers from

. Quotes from current event in gold, for future
sport science - o
suggestions in green




POSTER 10

Rationale: The field of Community Music intentionally resists definition, the

assertion being that no definition can describe the complexity of its possibilities:

poorly constructed definitions simply create ambiguity and misunderstanding.

Imry in Camlin (2015) challenges that all Community Musicians thinkthey
Invented Community Music, such is the potential diversity of thisinclusive field.

Embracing this challenge within the training of community musiciansprovides
the opportunity for each student to discover what Community Music means to
them basedon their ownunique experiences and perspectives.

To articulate meaning for themselves each student musthave freedom to
critically question themselves and othersin the pursuit of their own truth.
Therefore, the classroom must provide the opportunity tobe inclusive of each
student’s experience and perspective.

Pedagogical Stance: Ourstanceisgrounded in an understanding that
teachingisnotan ‘affair of being told’ (Dewey, 1916) but one that is basedon
building knowledge, constructively, with others (Watkins 2005).

We facilitate learning across all courses through a flipped classroom approach
which allows us to ask questions and set challenges that bring the classroom
to life in meaningful discussion and debate, where we release ourselves from
the traditional ‘teaching’ role and embrace thatwe are a resource or
facilitator of leaming.

’I love the openness of the course; it was very much a course

designed to help us make our own independent choices and

opinions on how to become the best facilitator [...]" Student
Feedback (2023/24)

A o 18 AN

School of LLMVC, Department of Music

What do Brave learning communities mean to us: Safe spaces are often seen
as environments where students and staff canretreat away from controversial opinions,
topics and challenging perspectives at odds from their own inorder to protect against
disagreement and upset (Palfrey, 2017). We have reframed this toensure that brave
spacesare places these opinions, topics and perspectives can be embracedand explored
with confidence, where we grow stronger through theirexploration.

Abrave learning community is inclusive of all lived experiences (including amongstothers:

race, sexuality, gender). Everyonein the space acknowledges that there must be
discomfortdue to the exploration of opinions and topics thatare challenging and can be
divisive. In the establishment of brave space, participants honour each other's inputs with
respectto achievea place of growth and/orunderstanding. (Jensen-Loving, Gray, 2022)

‘I love how safe the class was, we could be vulnerable with one another,
and it always felt like a safe environment to learn, there was so much
respect amongst each other.” Student feedback (2023 /24)

Creating a brave learning community: brave learning communities exist when
both students andstaff take a collective responsibility for its creation and maintenance.
Importantly as staff we must commit tomodelling the approaches we expect from those
that participate within them. This requires us to foster a sense of curiosity and
vulnerability where we are willing tobe challenged whilst also engaging as learners in the
space.

CAMLIN, D. A. (2015). ‘This Is My Truth, Now Tell Me Yours’: Emphasising dialogue within Participatory Music. International Journal for Community Music 8 (3), pp. 233 — 257.

PALFREY, J., (2017) Safe Spaces, Brave Spaces: Diversity and free expression in education. London: MIT Press.

JENSEN-LOVING, J., GRAY, C,, (2022) KeyStone Conversation: The intersection of identity and pedagogy: University of Central Arkansas

WATKINS, C., (2005) Classrooms as Learning Communities. Oxon: Routledge
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Tell me your truth: Finding answers through brave spaces
Jaimee Jensen-Loving and Christopher Gray (chris.gray@abdn.ac.uk)

Tools for responsible discussion and debate: To create Brave learning
communities a range of techniques are introduced to the class to use, these are
followed by both students and lecturers.

* Practice ‘active listening’; listen, think, respond (always listen with the intention
of understanding, notresponding)

¢ Consider WAIT: Why am| talking? Why aren't | talking?

*  You have permission tospeak inroughdraft and/or play devil's advocate, but
acknowledge thatis what youare doing

¢ Onlyspeakfrom your ownexperience orwith fact; donot assume you have the
right to share otherexperiences and/or positionality

*  Be cautiousof the statement 'in my opinion' or the response 'wellit's just my
opinion’ considerthat opinion can only starta discussion but mustneverendit

* Don't make assumptions, but ask honest questions

*  Much of who we areand what we feel is hidden, remembering that the majority
of diversity is unseen, where possible ‘pass the mic’

¢ Focus ontheissue not the person

* Confidentiality - 'What's said here, stays here. However, what has been leamt can
leave with you

¢ Challenge orbreaka normm tostrive for social change and justice

¢ Where boundaries are agreed these must be respected.

* Be empoweredto hold others accountable for their inputs e g. facts, opinions,
lived experiences and/or actions

% AR ([l

What to expect from a brave learning community:

* Increased, meaningful engagementin discussion and debate

¢ Acceptancethatdiscussiondoes not require an answer to be meaningful

* Discussionanddebateis always moving forward and never stagnant or circular

¢ Studentsare autonomous in managing the discussion and debate byholding each
other accountable for inputs (facilitators remain presentto safeguardthe space)

* Awillingnessto challenge perspectives through devil’s advocate toensure a
balanceinall discussion and debate while progress is always made

* Awillingnessto bevulnerable andask for helpin articulating thoughts and
opinions (through speaking in rough draft)

* The fostering of empathy through active listening and meaningful response

* Greaterunderstanding of theirown stand points andjustifications for them
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Respondus LockDown Browser (RLDB)
was created for students undertaking
online assessments and examinations,
ensuring a secure web environment
where they cannot access other
websites, resources or applications.

The browser is compatible with a range
of assistive technologies to ensure
students have optimal support for all
students during assessments, providing
necessary provisions for their success.

* Tests look the same in RLDB and
regular browsers, providing familiarity
with the software.

* Easy to use — 80% of students reported
feeling ‘confident’ using RLDB
(Beacham 2023).

* Some students became panicked
during the self-install process due to
requiring administrative rights and
waiting for browser to download.

* Aims to provide a secure examination
environment by removing access to all
digital information sources.

* Already integrated within
MyAberdeen and installed on
classroom PCs.

* Familiar browser that can also be
adapted to individual learners’ needs
if they have assistive software
provisions.

RLDB is reviewed bi-annually by the
ABILITY Digital Accessibility Co. to
ensure accessibility for all users.
(Respondus, n.d.). Because of this, it is
compatible with assistive technologies
including:

* Screen readers

* Speech-to-text

* Text-to-speech software

* Easy to set up assessments using
RLDB due to deep MyAberdeen
integration.

* Some assistive technologies currently
not working as expected.

References

Beacham, N. (2023). A participant-based evaluation of Respondus: An
assessment for learning approach. Internal University of Aberdeen
report. Unpublished.

elLearning Team (2023). Quick Guide — MyAberdeen: Respondus for Staff.
Available at: https://abdn.site/respondus-staff (Accessed 3 April 2024)
Respondus. (n.d.). Accessibility - LockDown Browser and Respondus
Monitor. Available at: https://web.respondus.com/accessibility-
lockdown/ (Accessed April 3 2024)

Respondus (2019). LockDown Browser — Respondus. Available at:

https://web.respondus.com/he/lockdownbrowser/ (Accessed April 3

2024)

RLDB is a user-friendly software that creates a
fairer environment for online exams. Both staff
and students find it easy to set up and use,
although compatibility issues with certain
assistive technologies have been noted. In cases
where alternative software isn't an option, this
could hinder the experience for users of assistive
technologies.

Considering technological literacy, some students
reported anxiety during setup, but this could be
eased through a demonstration session. This
would also allow teaching staff to become
familiar with RLDB, with ongoing support
available from the elLearning Team.
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Evaluating Equality, Diversity and Inclusion (EDI) Characteristics of Interviewers for University of

Aberdeen Medical School Admissions: A Quality Improvement Project
Thornton C, Logan S, Chung C, Miller S%, Cascio MY, Patey R? UNIVERSITY OF
University of Aberdeen ABERDEEN

edical schools should consider collecting identity data from selectors so they can ensure a diverse set of people are making decisions about admissions” — Medical Schools Council?

. / HP 70% )
Aim: Recognising a need to review EDI within medical education, Methods Results 1c- EthnICIty Results 3- Findings
the University of Aberdeen (UoA) Medical Admission’s team has 1 * 8% Asian, Asian British-Indian or " . . .
undertaken the following QI project- : uryey . Indian British, Pakistani or 50% A * The majority of our interviewers were
L ) Interviewers in the 2023/24 Pakistani British ’ female, White British and middle-aged
1. Evaluate the EDI make-up of its interviewers admissions cycle voluntaril akistani Britis| ao% ) ; ) o
2. ldentify gold standards through a scoping exercise Y v *  68% White — English, Scottish, * When compared with guidance identified

completed an anonymous survey on

3. Benchmark our findings and make recommendations Welsh, Northern in the scoping exercise our results:

their protected characteristics

2. Scoping Exercise Irish or British 20% o Exceed minimum standards for
A.scop:nggexercise was undertaken * 6% from any other white 10% percentage of women on panels
X . R background o Do not meet targets for under
. i i il i to identif Id standard d . . %
Background. Potential b€n€flt$ Of Improving f?olmer:;gicga(i sc;(jcr:lsar s/guidance * Each remaining ethnic group had ! Asian, or Asian  White - English, Any other white  Other Ethnic represented minority groups
. R : British-Indian or  Scottish, Welsh, background Groups
EDI among medical school selectors 3. Benchmarking <3% of the total interviewers. ndon Bt Norers ot ’ * When compared with the local
Pakistani or British . . .
+  Reduces unconscious bias in selection processes? Our results were compared with E:'ia;sked(s)i\:,a: CC))%Rr:Soj;esfor further pakistari ricsh population, there are imbalances in
* Enables academic advancement and attainment* those identified in the scoping : gender but greater diversity in ethnicity
«  Enhances range of skills, experiences and talent exercise and population data from _ . . . * There is very little specific guidance
«  Improves productivity and engagement \the Scottish Census. Results 2a- Is there a standard for medical interview regarding EDI interview composition
* Increases EDI among medical students > improves EDI in paneIS?
m?dlcarﬁle‘gozlgl:zlth ineaualities Results 1b- Gender « University College London: 25% female® .
. Enazles ,,cultura'"y 2gm'p'etent,, care 68%, 31% and 1% of interviewers « University of Toronto — Department of Medicine: Recommendations
« Improves teamwork, communication and risk identified as a woman, man and 40% should be female & 1/3rd under represented minorities’ * To address the findings, we suggest the
assessment ' other, respectively. following:
« Improves patient outcomes and satisfaction® 70% Results 2b - Aberdeen Census Data 1 Convenfa a pahE| of experts to A
> . . . determine guidance for UoA Medical
60% Results of the MMI Interviewers survey compared with results from the 2011 Scottish N K .
s School, which may include active
. i census for Aberdeen City. 3 N N 3
Results 1a- Age [ Jage  [Gender [Ethnicity | O e emers With
. ) 0% 8¢ specific EDI characteristics
There was a wide 16- 25- 45- >60 Men Women White White Asian Other 2. Share findings and recommendations
2,00 30% et . .
range of ages of ) / 24 44 59 British Other (E;h"'c with other Scottish Medical schools
interviewers with . o roups 3. Re-evaluate the data in the 2024-25
a peak between . 10% MMI i 7% 46% 39% 8% 31% 68% 68% 6% 8%  18% admissions cycle
50-54 years and 63% .- % nleriewers 4. Longitudinally explore whether steps
of interviewers over - & @O@ﬁ\‘ & & A'berdeen 16% 30% 19% 20% 49% 51% 83% 9% 4% 4% to improve EDI among interviewers
the age of 40. " ew wm o « wm  on  we & \Qo“‘“ o Cliiy enhances EDI amongst medical
¢ student offers
® 0 © 0 000000000000 0060000060600 0000 o s e Baugh A Lambert J, Vanderbilt G"“‘"""‘“"""‘""‘""smwﬂmsﬂmyDM j ® 0 0000 0000000606006 060060606006060600000
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— A WardWelcome: Enabling Inclusive Learning Communities by
o . . . . . .
i — % — Standardising Induction Information for Fifth Year Medical Students
F [ I I [ ] [ ]
g A o T 1 i UNIVERSITY OF
snn|unm (0) 1 lain 02 2 2 2 2 _ 'NHS Grampian
2 PN Thornton C%, Jain R?, Hanna S?, Falconer R?, Meldrum A2, Watson WA 1 2 niversity of Aberdeen ABERDEEN
rior to starting a new clinical placement, are you provided wi e followin, rior to starting a new clinical placement, | feel confident I have a 7\\‘ ,// N\
Background ;forn:ali:nn(nglpful inle)rmatli:L about :he w:rd (ZOCI;sFrootmh,t?oilfet! etc))g tPhE iﬂt‘ﬂ";arttiﬂf I need ‘Lf mYI zlfSt day o feclconfcentih "‘ | Aims
= Always ® Always
The General Medical Council requires all medical students B = Often
to have induction prior to each clinical placement = sometimes I 1) Improve student
W Occasional:
* Electronic survey of current 5t year medical students at e # Never satisfaction
the University of ,;-\berdeen ide:tified significant variation ) ) ) ) i ; , ) . . X . . 2) Reduce anxiety
in the prOVi5i0n (0] |nd UCtion in Ormation Prior to starting a new clinical placement, are you provided with the following Prior to starting a new clinical placement, | have to find out additional 3 E
information (Key staff on the wal ’ information for myse na ble StUdentS to
* Notably, 63% of respondents felt they were "never" nformation (Key staffon the warc) formation for myselt ) foel £th
provided with helpful information about the ward before :g‘ffv :g‘f“(” eelpartoft e team
| starting = omeimes =smeins 4) Increase learning
- ) — I opportunities
\ MethOdS ‘ \ 0 1 2 3 4 5 6 0 1 2 3 4 H 6 7 | \ /
g NG % N ,,/
4 N /~ R - . N Y 4 N - )
Student focus group and | | Eye-catching, clear and easily | Information collected Information New page created to - WardWelcome
electronic survey used to reproducible WardWelcome from staff at Aberdeen ~ inputted into host WardWelcome on advertised to
identify key induction template designed based on Royal Infirmary (ARI) and WardWelcome students’ VLE for easy students via email
\ information ] ‘ student feedback ‘ . Balfour Hospital (BH) | ‘\ templates ) ‘ access ) . from Year Secretary |
- % o % o / ../ AN % o %
e ~ . ™~
What is WardWelcome? Pilot Study ‘
: Colour of template * Currently underway for medicine placements at ARl and BH, Orkney
Where to find the E corresponds with .. . ’ . .
ward v S * Positive feedback from Senior Years’ MBChB Faculty with interest to
— include GP, 4t year placements and other allied health professionals

Map of key facilities H v
8 8 » yl \ H |
including toilets, L8 e i e \ in future J
staff bases, kitchens - ﬁ hospital N -
- ) Totes 701 (Boctons): 50108 B N

iy sotvoon B L0k (e mcrrgl 53050
10 oo 35601

o o @ oersren Firstday // / \\
1 — —_— Important “/ Next Steps \“
o Ao S e phone/bleep numbers  Evaluate effectiveness of pilot study in achieving project aims

* Extend to include all clinical placements during 5t year, particularly

1 et s | Placement.specificlearning opportunities
Key placement e s Where to go and who H H H H H
(— | B o finc on che first day given our dispersed campus, working with our partnership Health

i Boards across urban and remote & rural placements

+ DNAR discussions

€ * Death certification L i rt 't' . . . . .
( ; N S . Create. hchaspltal—?ased.tfemplate tco hlghllght.key mfo.rm‘atlon about
i e placement accessibility and inclusivity (e.g. disabled parking, multifaith rooms)
T—— * Ensure information kept regularly up to date and monitor student
S Criteria f ful . .
| e — —> | = engagementand satisfaction
. S/ AN s
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Surviving Medicine: Developing Strategies To Support Students From Widening Access Backgrounds

Ellie Ferguson, Katherine Gouveia, Dr Anita Laidlaw , Dr Kim Walker, Prof Colin Lumsden, Dr Amudha Poobalan

Increasing the diversity of the medical student body, and
hence the profession, remains a significant challenge facing
medical educators globally (1,2)

Research has shown lower retention rates of university
students who have experienced disadvantage (3)

There are large volumes of research on hardship and the
struggles of entry to medicine, however, little about the
support needs of WA students throughout the course

This research aimed to address this evidence gap and
develop a support strategy for WA students, where they are
supported beyond the point of entry

Centre for Healthcare Education Research and Innovati

Suna"\":;‘:\»@

/uoiyedV

/
[ Service provisio®

- Sources of behaviour
. Intervention functions
I:I Policy categories

Figure 1. The behavior
change wheel (4)

Recruitment
All staff who taught on the MBChB and eligible WA MBChB
medical students.
Workshop co-design
The research used a co-design approach involving MBChB
staff, WA medical students, and educationalists in
intervention conception and design.
Workshop Tasks
Participants created fictional characters based on their
experiences as either WA-background students or staff
members. This led to identifying intervention focus
areas and generating potential ideas.
Workshop Outcome analysis
The workshops identified the support needs of students
from WA backgrounds, leading to the development of
intervention strategies. These were analysed using an
intervention development framework (the Behavior
Change Wheel) seen in Figure 1.

Five groups (three staff and two student groups) developed
characters across three different workshops. Groups
developed characters with differing backgrounds — characters
were entirely fictional and based on participants’ experience as
or with students from WA backgrounds.

Two intervention ideas are outlined below. These ideas were
generated by workshop participants in relation to promoting a
sense of belonging and connectedness — both of which were
deemed high priority areas.

Intervention 1 — Adapting Regent Scheme to better support
students from WA backgrounds

Intervention 2 — Developing a WA peer support network

e e c0 0000000000 00

Lacks academic empathy and
knowledge from parents as they

are the first generation to attend

Lack of

professional

university

identity

Doesn’t
have
Financial enough
struggles which
affect their

social life

time to
study

q

Figure 2. lllustration of student drawn in the workshop, with
participant quotes.
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r Kathrine Gibson-Smith

Conclusions

* This study set out to develop a theoretically-informed
support strategy for WA students

* We undertook systematic analysis of workshop data and
grounded it in a relevant intervention development
framework (the Behaviour Change Wheel) seen in Figure 1

* Overall, workshop participants developed intervention
ideas to promote a sense of belonging and connectedness.
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Acquiring transferable skills through an inclusive learning environment

Virtu Solano-Collado
School of Medicine Medical Sciences and Nutrition
(mariavirtudes.solanocollado@abdn.ac.uk)

1- INTRODUCTION

* The ability to analyse and interpret data are key skills that prepare students for their future .
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3- RESULTS

A total of 15 out of 45 students who attended the session completed the online questionnaire

2- DESIGN AND STRUCTURE OF THE WORKSHOP

careers.

Medical Sciences students have a final degree assessment (Data Analysis paper). Students are
provided with information and figures from a research article and then asked to answer four
questions: Q1 - Study aims and approaches; Q2 - Methods and calculations; Q3 - Analysis of
results and Q4 - Research synthesis.

This assessment requires students to demonstrate their acquired skills in a real-world context.
However, it can be daunting without appropriate training.

This exercise was designed to enable the development of these skills and boost students’
confidence when approaching this type of task.

The session was developed to support inclusive learning communities by i) creating a safe
space where all students could feel integrated in the session regardless of their background
and abilities, ii) providing a variety of ways to participate to accommodate diverse needs and
preferences and iii) fostering a sense of community by encouraging group discussions and peer
learning.

Advanced Molecular Biology (MB4050), fourth year advanced Honours core course for
Molecular Medical Science degree programmes; 66 students.

Two sessions (1h and 2h) where students were introduced to an example of an exam paper.

Q1 and Q2 were introduced during the first session and students worked on the questions in
small groups or individually. The session ended with a student-led discussion of their answers.
Q3 and Q4 were made available to students in advance of the second session. The session was
manly student-led to discuss their answers.

The sessions were a mix of anonymous polls and group discussions, and feedback on answers
was provided during the session.

Feedback from students was collected via an online questionnaire and the course SCEF form by
using both Likert scales and free text comment questions.

and 13/66 (19.7%) students completed the course SCEF form.

.Very confident OScmewhat confident O Neutral .Not s0 confident . Unconfident

A Before the workshop B After the workshop

Figure 1. Pie charts showing the level of confidence of students to undertake
the Data Analysis paper before (A) and after (B) the workshop

mStrongly agree W Agree W Neutral M Disagree M Strongly disagree

The timing of the workshop was good

The format of the workshop was appropriate

I felt comfortable sharing my thoughts

I felt integrated the session

The workshop improved my ability to assess, analyse
and interpret research data

‘The workshop improved my numerical skills

00% 0% 00%

Figure 2. Summary of feedback provided on structure, student integration in
the class and acquisition of transferable skills.

How effective was the workshop for learning?

. Strongly agree |:| Agree D Neutral . Disagree

. Strongly Disagree

L 1 1 1 1 1 1 1 1 1 J
0 10 20 30 40 50 60 70 80 90 100
Percentage

Figure 3. Likert scores from course SCEF form

4- CONCLUSIO

* Most students found the workshop useful to improve their ability to assess, analyse and interpret data and they felt more confident about undertaking the final degree exam after the activity.

How confident did you feel about undertaking the Data Analysis paper? at did student think?

What did you like about the workshop?

The layout and the
lecturer. Virtu was well
prepared and very
motivated which in turn
motivated us to think
about the materials.

| liked going through
example of an example
question and strategy for
how to best answer the
question. | also found the
student di ion about

mhought itwasa good\

initiative to get us
prepared for this type of
exam. | liked that you
could participate if you
wanted to and that you
had a session where you

\_could work through it. )

It was supportive and
helpful and gave us
confidence.

what they would have
included to be very useful

| liked that we had time\
to think on our own and
then share our views

with the others and get
feedback

What do you think could be improved?

Needed more time to
discuss with the people
around us before
answer questions as
that would make us
more confident in our
answers. Would love
some more maths
questions! They were
really great :)

~

/Maybe splitting the
class in groups and
have them present the
figures in a journal club
format

| would leave a few
minutes before
discussing each figure
to have the time to
recollect our thoughts

Figure 4. Free text comments from students.

« Student feedback highlighted that the workshop was supportive, allowed participation and student discussion and overall, they found it effective for their learning.
* As highlighted by the feedback, more time for small group discussion would improve the session, and students made very valuable suggestions to enhance the format.
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Optimizing Lecture Structure: Strategies for Engaging

and Efficient Teaching in Engineering Courses O By s

School of Engineering

M. Menshykova, O. Menshykov

“Does it
(lecturing) give
studentsa rich
and rewarding
educational
experience?
..the answer to
the question is
no.”
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G. Gibbs

The lecture has always been at the forefront of university
education, partly because of organizational issues.

Twenty terrible
reasons for
lecturing

A series of lectures form the backbone of a course, in which
the lecturer brings together disparate elements of the course How to make lectures useful
and puts them into context. for students?

Students see their course as a whole, rather than as an
accumulation of unrelated activities and classes. How to keep students’

(1]

. attention?
Peter E. Penson Lecturing: A lost art [Zy
Structure Visual representation of information (PP)
| Change the way information i ted A | N\
: EINS WAS TR MuEliiEl e (S [HrsEns ./ Outline the general structure of each section / topic of the presentation / lecture.
every 10-15 minutes.
Interchange the theoretical information with Include references to general structure on each slide of the presentation / part of the lecture.

examples of problems.

e i s it disaEsiens, s Ensure the S|.IdES Ahave a Ylsually mode.r_n and up-to-datce appearance, ut‘lllzm.g Morph transntlgn or

or polls advanced animations. This feature facilitates the creation of smooth animations, allowing objects,
\_ ) images, and text to transition seamlessly across slides, enhancing clarity and relevance.

- J

: c
Gear calculations 5
® Design criteria @ Bencingsres number e
E 3 2 Dynamic factor K, 7 = WK S
Q Failure =
= - — o cultynumbes 0.
= W B e 5 ¢ Tl conmerclee e
© = g
2 c e = z v L
= Calculate: Galculate: 51 9 e /
ks . G
5 1 Bending stress number 1 Pitting stress number = Q| Overload factor Ky o =Wk i / //
nrotational speed rpm
Lpthdimelr. g 2 Bending strength number 2 Pitting strength number o} D | overosdactorsnnended tomate A= —
number o tee 5 ied T
= 3 Factor of Safety in Bending 3 Factor of Safety in Contact “G_J
o
Quiz to stimulate discussion ‘ . Visually modern and up-to date r\
The gearboxis speed reducer when , ( " . .
- Gears terminology Gears terminology
1. gearratiois higherthan1 w
2. gearratiois lowerthan 1 %— Dedendum Dede
R Q Face Width Fax References
In the formula for min number of 5 o s o etetcarll y Tooth Thickness [1] Gibbs G. Twenty terrible reasons for lecturing,
teeth on pinionm is g (metric) / :T::::;T;ii:%’.?::‘“"“‘“" SCED Occasional Paper No. 8, Birmingham, 1981.
1. gearratio —E P f Lzh] PensonTP, Lehc.turing(:i/: Iost.art,ACL;g;;t?izn A
2. speed ratio § Deser armacy Teaching and Learning 4, , 72-76.
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The inclusive Anatomy Curriculum—- Antecedents and Approaches
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of ABERDEEN Aberdeen AB25 2ZD

u20ar18@abdn.ac.uk, a.venkatesh@abdn.ac.uk
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Background The Two-Step Approach to Achieve Quality impact as;essment to be completed for gach individual charact_eristic.
q q e proposed attributes were synthesised following on from The Equality Ac
The Incl A 1 The proposed attribut: ynth d foll g on from The Equality Act
What is Decolonisation? e Inclusive Anatomy Curriculum (2010) 5 and The University of Aberdeen Equality, Diversity, and Inclusion

; ' . : Policy.6
1. Addressing and acknowledging the colonial past (antecedents) in

Parent/ Care
3 P . . S giver status  pmu i
Anatomy. Question the colonial narratives and distance from past <
t Learners

n - q 3 econom|
imperialistic practices

NETH
2. Ensure we reposition the curriculum to “situate histories and Sexual ’
R X s St Body Ty
knowledge” not solely representing the white, Eurocentric, cisgender, Orientation ody lype

heterosexual able man —inclusive approach.
How do we achieve this? Protected
.. [} characteristics
Frequently used synonymously with increasing representation of colour and race. Religion and Characteristics Race and Zﬂf;{)ﬂ)\es Equality
Through increasing images of people of colour in teaching and assessment, paicy Who should we be thinking iy

. o s Focus on the three main domains of the curriculum
diversifying reading lists. \ about? /

Can lead it to be misinterpreted as a process of deleting knowledges and Proposed

histories. Therefore, the term “The Inclusive Anatomy Curriculum” may be better Learning Marriage and additional

received. Outcomes Civil Sex (Gender) ] protected
characteristics out

The Inclusive

with
The Equality Act
A s 2010
Decolonisation Anatomy
i Pregnancy and Gender
Curriculum

N 7

Disabilit Age
Methods -

* A literature review was used to comprehensively collate the relevant -
Conclusions

published studies.
« A clear understanding of what decolonising means is essential.

* Following the identification of studies, the critical reflection
methodology was applied. This framework enables one to appreciate * Acknowledging the role of colonial history and practices on the discipline of Anatomy
* Comprehensive approach, looking at all aspects of the curriculum

the important believes underpinning the situation, and therefore to
propose novel suggestions which better in keeping with societal values 2 —an Inclusive Anatomy Curriculum approach

Teaching
Methods
and
Materials
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| am so grateful for the support
I've been given in school. They
gave me extra help and revision
materials. | wouldn’t have the
grades | achieved if it wasn’t for

Making Your Teaching Materials More Accessible

Learn a digital skill, help students reach their potential.

UNIVERSITY OF
ABERDEEN

| believe schools genuinely
want to help and support all of

them. Accessibility to me means everyone can
have the same educational and life

experience when at university.

their students the best they
can, however, | feel the issue is
more in understanding how to.

Improve PDF accessibility in five quick steps

Challenges

Making teaching accessible can be time-consuming and overwhelming,
adding extra workload to staff.

There are so many types of guidance on accessibility it is hard to know
where to start and how to approach things.

SCULPT your materials for accessibility

2

Plain English
Using plain English does not mean you cannot explain
complex ideas or topics. Instead, it helps you get your
point across with fewer misunderstandings.

Find more guidance on

Structure

Making your materials
predictable and easy to
follow for all.

! ,l ' p the Plain English
Colour and contrast
Keep it easy on the eyes.

0 Campaign website.
\ obly
Check your colours with the
WebAIM: Contrast J—
FR
Use of images

checker.

No more confusions about
what an image is and what is
its purpose.

Tables

Make them easy
to read with
accessibility

Ensure the original document follows accessibility
guidelines such as adding alt text and using styles.

Use the Accessibility checker in Microsoft 365 apps to
ensure you are not forgetting anything.

Use the ‘export’ option in the desktop app for Word or
PowerPoint.

Click on ‘options’ in the ‘save as’ dialogue box and make
sure ‘create bookmarks using headings’ and ‘document
structure tags for accessibility’ have been ticked.

. Try to open your newly created PDF in Microsoft Word. If
it opens as an editable text, then the document will be
machine-readable. Alternatively, you can check it using
an immersive reader or a read aloud option in your PDF
viewer or browser.

In group discussions or content
with high levels of collaboration it
can be harder to engage, and the
noisy surroundings can make it
harder still.

Part of the reason | had so
little support at University
is because | was afraid of
the backlash | would
receive if | asked for them.

Other things to consider

Play around with accessibility tools
e to better understand what they do
and how they work.
Use OCR (Optical Character
Recognition) software when
scanning documents to convert the
PDF into an editable and searchable
document.

Find more guidance on how to
) improve accessibility of existing PDF
Read documents on the Welsh
Hloud Government Website.

I think more could be done to help peers
have a greater understanding of other
people’s difficulties and barriers, to
reduce stigma and promote inclusivity.

I would like for PowerPoints to be the same format as
much as possible within a course or module to make it
easier for individuals with specific learning differences

I want - to feel included, to be or visual impairments.

recognized, to have opportunities which
are accessible and interesting to me, [...]
to not feel excluded or that | am taking

too much space or asking for too much.

Links
Use descriptive links rather than
‘you can find the link here’.

¥

I've never felt able to
raise any issues due to
my lack of diagnosis.

£

Ry
i
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Conclusions

Leveraging technology and digital skills can help improve access to teaching for all and help people feel more included and
welcome in higher education. If you have any questions about accessibility or would like help with using technology to enhance
your teaching contact the Digital Skills Team at tad@abdn.ac.uk.

Our team: Claire Molloy, Pauline Fraser, Kim Richmond, Tim Riley, Sarah Todd, Lida Rocmanova.
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Open to all: the role of our libraries in empowering inclusive learning

Sarah Todd | Sir Duncan Rice Library (SDRL), Digital & Information Services, University of Aberdeen | Sarah.todd@abdn.ac.uk

Providing accessible resources
* Our Reading List Service provides accessible reading lists
through Leganto web software.

It’s easy for students to view their reading from within My
Aberdeen. Lists can be exported into different file types.

Teaching staff can quickly request new materials by adding
tags to citations.

V\dd Tag

& FEssential Iltem - Please Purchase E-copy
& Decolonisation - Please Purchase E-copy
™= Essential

™ Recommended

= Additional

* Staff can send scanning requests directly to the library.
Print items are scanned, Optical Character Recognition
(OCR) is enabled, and a link is added to the reading list.

Figure 1. - Benin bronze, repatriated 2021 | Figure 2. - Powis Gates, funded with slavery reparations money

Supporting decolonisation

« Staff can request new items to support decolonisation
by applying the Decolonisation tag in Leganto.
10% of all new materials bought for teaching this year
have been under this tag.
A quiz and audit tool can help you decolonise your
reading list — see the UoA Decolonisation webpages.

Services for disabled students and staff
We are committed to providing materials that are accessible to all.
There are 4 library-specific Inclusion Adjustments for students —
please get in touch to see how we can help!
We can provide free membership for qualifying staff and students to
the RNIB Bookshare service — a huge database of accessible books.

Visual impairment Learning disability
@ =

Physical disability Language @
&

 Qualified. Blind and partially  Qualified. Dyslexia, Autism,  Qualified. If it significantly R cnglish a5 an Additional
sighted. Attention Deficit Disorder. affects use of printed materials. Language is not a qualifying
|Figure 3. — RNIB Bookshare Eligibility criteria | disabilty.

* We can request free, accessible copies of books from publishers.
* Contact us to find out more: librarydisability@abdn.ac.uk
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Wellbeing initiatives

* Creative play can boost performance and improve
wellbeing (Eschleman et al., 2014). Academic libraries are
adopting these principles (Nance, 2022).

Creativity and wellbeing collection on Floor 2 of SDRL —
staff and students have donated items, and we received a
grant by the Development Trust Student Experience fund.
We’ll buy items in consultation with our community —
including sensory items, craft supplies, games and
puzzles.

What do you want to see on the shelves? I'd love to hear
from you! Get in touch at sarah.todd@abdn.ac.uk
Wellbeing Wednesdays - come along and take a break!
Drop-in sessions to help you recharge.

Our ever-popular Woofie Wednesdays — therapy dogs visit
us every Wednesday. Now being held in all our libraries!

Tweedy Bear, therapy dog

Diversifying our collections
We ask our community for recommendations.

Last year we bought books for Black History Month and
LGBT History Month.

This year, we bought 113 new books for Disability History
Month and International Women'’s Day.

Find themed book displays on Floor 2 of SDRL.
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STUDENTS’ PERSPECTIVES ON GENERATIVE ARTIFICIAL INTELLIGENCE -

Changel K. Jolly, Emily Cleland, Kirsty Kiezebrink, Catherine Ogilvie, Sara Preston . -

POSTER 20

Centre for Academic Development, 48 College Bounds, Old Aberdeen AB24 3DS
( Y4 )
INTRODUCTION AlM METHODOLOGY

Generative Al (GenAl) can generate text, images, or media || This research aimed to examine student attitudes Students of all levels and disciplines were invited to focus groups to

using models that learn from input data patterns and towards GenAl and assessment practices, discuss academic integrity, ethical implications of using GenAl, and ways
structure.’ highlighting benefits, challenges, and ethical to support and inform students in using these tools.

While GenAl tools hold significant promise for enhancing considerations. Insights gained will guide Participants were presented with scenarios describing student use of

the student learning experience, they also carry the risk of || effective and inclusive educational practices for ||GenAl and asked for their views. Open-ended questions were also asked
misuse and impacting academic integrity. the future. during the sessions.

\_ J\. J
Y4 )

PARTICIPANT DEMOGRAPHICS EMERGING THEMES

o & o o Postgraduate I SKILLS GAINED & SKILLS LOST: Students using GenAl
ﬂﬂﬂﬂ Tzlﬁ/ht Undergraduate rjg might enhance their skills, but in some cases, they may
25 Participants took part in the Focus Group 52% 56% Il 2 2 lose the opportunity to further develop a vital skill.

Study Sessions

participants had English as second language RESPONSIBILITIES: Staff are responsible for designing

Non-iinarv LEVEL OF STUDY authentic assessments that are resistant to plagiarism
4% T and students are responsible for abiding by guidance on

academic integrity.

Q
g2
< El .
. . g @ £e “asy DETECTION TOOLS: Educating students as well as staff
o © = £ 3 a N— . .
g 2 3 3 3 & w “ . on the purpose and limitations of plagiarism detection
= (%] £ 9 ) =
GENDER 33 35 5 g ¢ g3 3 S tools.
g 5 E g & & 232 £
® s 2 £ T = &
o 3 = g
izt 2 : E :
64% S =z
o
§ 1.Marr, B. (2024) 'The difference between generative Al and traditional Al: an easy explanation

o [

for anyone,' Forbes, 20 February.
SCHOOL OF STUDY REFERENCES https://www.forbes.com/sites/bernardmarr/2023/07/24/the-difference-between-

J generative-ai-and-traditional-ai-an-easy-explanation-for-anyone/.




BREAKING THE BINARY: REDEFINING ANATOMY

EDUCATION FOR GENDER INCLUSIVITY 9 ABERDEEN
Amy Morris, Dr. Asha Venkatesh - School of Medicine, Medical Science & Nutrition
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Introduction: Aims: Rates Of Newly Recorded Transgender Identity
, , during 2000-18 , by Age group
* Societal views on gender a.nd sex h:a\ve evolved over 20 « Identify biased aspects in current s —
years, yet anatomy education hasn't kept pace. anatomy curricula regarding gender and 1012
13-15
sex. 60

16-17
18-29

* Calls for more gender-neutral and inclusive medical
curricula have been made to align with diverse patient
populations (Morrison et al., 2017; Dublin et al., 2018;
James & Sylvester., 2018).

* Highlight areas needing improvement for
more inclusive curricula.

* Explain how inclusive anatomy education
can benefit minority healthcare.

* Develop actionable proposals for
educators to teach sex and gender

30-39
40

Rate of recording of transgender
identity (per 100,000 persons)

* Biased education influences future healthcare professionals'

. . . . ) ) o
attitudes and behaviors (Lawrence and Bendixen, 1992; inclusively. S e & & & & P
Mendelsohn et al., 1994). Year

Fig 1. Increase in persons identifying as transgender between 2000 and 2018. Adapted from BMJ medicine 2023,
= - - 0 - Fig 2. Visualization of
Typical biological o Intergex > Turner XX Testicular Disorder of Congenital Adrenal  Mixed Gonadal Androgen Insensitivity Klinefelter 5-alpha reductase  Persistent Mullerian Typical biological Sexas a Spectrum.
female : Conditions Syndrome sexual disorder Hyperplasia Dysgenesis Syndrome Syndrome: deficiency duct Syndrome : male Adapted from Scientific
American; 2017.
Methods: Results and Conclusions:
* Conduct a review of existing literature to * Anatomy curricula at all levels requires modification as it currently fails to represent an inclusive view of sex and gender.

determine current thinking around how
sex and gender are taught, especially in
anatomy. * A set of workable language guidelines should be added to anatomy curriculum to educate on gender affirming language.
* Carry out an audit of current anatomy
teaching resources to discover their

shortcomings in the areas of gender and * Anatomy literature massively underrepresents all sexually diverse individuals. This unbalance should be remedied with the
sex inclusivity.

* Anatomy teaching fails to expose students to the full spectrum of sex and gender.

* Essential physical learning resources e.g. models should mirror inclusivity with transgender, intersex and sexually diverse options.

addition of inclusive diagrams and images.

(Parker, Larkin and Cockburn, 2017), (Morrison et al., 2017; Dublin et al., 2018; James & Sylvester., 2018), (Alexanderson et al., 1998; Giacomini et al., 1986), (Lawrence and Bendixen, 1992; Mendelsohn et al., 1994), (ihra.org.au, 2016), (Montafiez, 2017)
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TESTA: Transforming the Experience of Students Through Assessment

TESTA involves programmatic review, mapping assessment & feedback practices across a degree programme. Data sheets

are completed for each course, showing intended learning outcomes, assessment practices and feedback types.

Sample Data Sheet

Unclear, vague

Intended Learning
Outcomes
x Scotland.

Clear guidelines are required so that students know exactly what they are meant to

Analyse the Reformation in Scotland Articulate in written form, an argument on
how, when and why the Reformation came to

accomplish and how they are expected to achieve these objectives.

Non-varied
S Unclear how feedback will Varied Clear how student.s
/ / be delivered assessments can expect to receive
e / feedback.
Summative Feedback Weighting Summative Feedback Weighting
Assessments Format Assessments Format
Essay Not Specified 100%
Essay Written/Oral 50%
Presentation Peer / Video Feedback 20%
Formative Feedback Format Connected Online Exam Written 30%

Assessments Summative

Formative Feedback Connected
None 0 0 .
Assessments Format Summative
Created by TESTA Student Assistants, Tamzin Westhead (DHPA & Social Draft Essay Written/Oral Final Essay
Sciences) and Bethany Parrillo Outline :
(DHPA): bethanymarie.parrillo@abdn.ac.uk, S04tw3@abdn.ac.uk Draft Slides . Onl Presentation
1495
;'uﬂ UNIVERSITY OF Clear how Students can Purpose of Assessment and link
4 ABERDEEN expect to receive feedback to the summative unclear
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improve students’ skills and self-efficacy Morgiane Richard = @ @ aacretiasinacs s o
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Key findings from the

Geology in a quantitative Students report being . ’ survey and interviews
subject and students need worried about maths. Staff un derurr;:uyatoe Interviews with ) ) .
mathemaltlcal _skllls to may be hesitant about ; Qtl " staff teaching Most students taking Having taken_ A-level, Higher or
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= Lecturers might associate problems that students face as primarily linguistic (Lomar, Taha and Hayes,2023; Hall and Waiching, 2009).

= There is a danger that language proficiency is conflated with specialised thinking and literacy skills (Ryan and Vielte, 2009; Jacobs, 2015).

= The impact of culture on students’ ability to communicate and participate effectively within academic discourses is underestimated (Cortazzi and Jin, 1996).
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’l am a foreigner, | cannot understand
their questions very well, but it doesn’t
mean | cannot solve these problems’
University of Aberdeen student 2022

‘I can recognize a good piece of student writing when | see it. |
know when it is well-structured and has a well-developed
argument, but it is difficult to say exactly what | am looking for,
let alone describe a good argument more fully’

Quote from a lecturer

English for Academic
- Purposes (EAP) tutors
:::::tr:tli?r{s I3 PN specialise " Students:
& disciplinary in analysing academic > experiences,
norms discourse & focusing on expectatlon.s and
issues of accessibility understandings
and communication

Academic literacy is not a set of generic skills but differs across academic specializations » Some students have reported facing difficulties making the switch from IELTS- style writing to

(Gee,1998). more authentic forms of academic writing (Clark and Yu, 2021).

Texts (and so language use) give students access to disciplinary ways of thinking and Geisler (1994) found that students struggle with rhetorical processes. This might be because

communicating (Vygotsky,1987). some elements found in research articles are not overtly obvious to students and so immersion
alone is not sufficient to develop literacy practices (Jacobs, 2015)
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Creme and Lea, 1997, pp. 36-37.

To provide support for multiple specialisations within a discipline workshops
focused on analysing a research article. This highlighted the interrelationship
between content & structure of academic texts. Students were able to apply
some of these insights to their own writing.

Providing timetabled support promotes equal opportunity for all Combining content and writing support is a holistic approach that sees the
students, allowing time and space to engage with academic skills. subject lecturer and the academic writing tutor working together. Both legal
content and the ability to construct writing that meets expectations are
Collaboration addressed.
» Zero-credit courses co-designed
» Content based on feedback from academics Collaboration
*+ Academic writing embedded into the curriculum + Working together to scaffold a formative writing task
» Worked on the principle of providing timely support + Legal input provided by law lecturer
1495 » Specific language and writing input provided by LC staff in the same

1" UNIVERSITY OF

Collaboration
* Group work analysing texts
« Students sharing experiences References
Comparing approaches & strategies
Peer feedback




