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INTRODUCTION
This poster e-booklet showcases pedagogical research and teaching 
practice from across the University. The posters align with the Symposium’s 
theme Embracing Diversity: Supporting Inclusive Learning Communities, 
and illustrate ways in which we are addressing the theme. There will be two 
awards this year.
The Digital Accessibility Award will be selected by a judging panel 
consisting of the five eLearning Support Assistants working within the 
Centre for Academic Development, who have received extensive training in 
digital accessibility to deliver the Course Accessibility Service. 
The Popular Vote Award will be voted for by the Symposium delegates on 
the day. While judging the posters for the Popular Vote Award, you are 
encouraged to use the following criteria:

•	 Creativity, visual appeal and flair of the poster
•	 Legibility and clarity of the information presented
•	 Balance of text and diagrammatic information
•	 Succinctness of the information presented
• Innovative teaching and learning or research content

VOTING INSTRUCTIONS
Voting is open only to Symposium delegates (whether attending in person, 
online, or a mix of both). Using the guidelines above, please cast your ONE 
vote by scanning the QR code below or by following this link: https://forms.
office.com/e/zquzq6HRGy
Voting opens at 9:00 and closes at 14:45 on THURSDAY 25 APRIL. Professor 
Jo-Anne Murray, Vice-Principal (Education) will present the Digital 
Accessibility Award and the Popular Vote Award at 15:45-16:00.
YOUR VOTE WILL BE ANONYMOUS.

https://forms.office.com/e/zquzq6HRGy
https://forms.office.com/e/zquzq6HRGy
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Results
In both the Lt lesson and F2F tutorial, the majority of students correctly identified which 
writing samples were AI-generated and rated these of lower quality than those written by an 
academic (Fig. 2). While only 3.7% (5/135) of lab report submissions acknowledged the use of 
AI, all groups reported it was helpful. Most reported using ChatGPT to improve their grammar.

Figure 2: Percentage of students who correctly identified AI-generated writing (A). How students 
scored the sample introductions in the F2F tutorial, where 5 = strongest (B). Example comments on 
the example introductions (C).

B [AI] is too 
long, has 
unnecessary 
information

Intro A 
[academic] was 
concise and 
explained the 
aims of the 
report.

Methods
We used ChatGPT to generate academic writing samples for both 
an online academic writing lesson on the Lt platform and a face-
to-face (F2F) lab write-up tutorial. Students were asked to critique 
these samples. Responses were gathered through Lt and a 
Microsoft Form. Following a discussion around responsible use 
and limitations, students were then permitted to use AI tools to 
assist with their group lab reports.

Figure 1: Screenshots from the Lt academic writing lesson.

Can AI tools be used to support academic writing?
Catriona J Cunningham and Iain Rowe
School of Medicine, Medical Sciences and Nutrition, University of Aberdeen, UK
catriona.cunningham@abdn.ac.uk
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• Contribute towards achievement of UNSDG Goal 4: 
“Ensure inclusive and equitable quality education and promote lifelong 
learning opportunities for all”1

• Contribute towards national target of increasing participation of women 
in the RMB sectors’ managerial levels by 30%

Background Context

Research Objective 

Empowering Change: Transformative 
Education and Leadership at the 

Asian University for Women

Perspectives and Interests of Key Stakeholders

1. SMI (2019) cited in The Business Standard (2022) Story of country’s first female manager in RMG. March, 08.
2. Huq, C. (2019). Women's Empowerment in the Bangladesh Garment Industry through Labor Organizing. Wagadu: A Journal of Transnational Women's and 

Gender Studies, 29, 130-154. 
3. Akhter, S., Rutherford, S., & Chu, C. (2019). Sufferings in silence: Violence against female workers in the ready-made garment industry in Bangladesh: A 

qualitative exploration. Women's Health, 15, 1745506519891302. 
4. Huq, C. (2019). Women's Empowerment in the Bangladesh Garment Industry through Labor Organizing. Wagadu: A Journal of Transnational Women's and 

Gender Studies, 29, 130-154. 
5. Islam, M. A., Abbott, P., Haque, S., Gooch, F., & Akhter, S. (2022). The impact of Covid-19 on women workers in the Bangladesh garment industry. London: 

University of Aberdeen & Modern Slavery and Human Rights Policy and Evidence Centre . 
6. Fatema, N. (2019). Women empowerment or gender equality: which one should come first for augmenting satisfaction and performance of female 

employees: a study on the ready-made garment sector of Bangladesh. International Journal of Business and Social Research, 9(1), 08-21. 
7. Asian-university.org. (2023) HSBC-AUW School of Apparel. Figure 1: Khatun, F & Hossain, R. (2022, March 8th). Women need support to fill top chairs in 

RMG sector. The Business Standard. https://www.tbsnews.net/women-empowerment/women-need-support-fill-top-chairs-rmg-sector-381457

Antara Iqbal, Asian University for Women, antara.iqbal@auw.edu.bd 
John Storm, University of Aberdeen Business School, john.storm@abdn.ac.uk

• Introduce the HSBC-AUW School for Apparel and Retail Management. 
• Understand women workers context in Bangladesh’s Ready Made Garment (RMG) sector
• Explore stakeholder perspectives regarding new HSBC-AUW school initiative
• Highlight project achievements, and draw out key learnings and takeaways when 

launching a new school initiative in a developing country context

The HSBC-AUW School of 
Apparel was founded in 2023 
to offer a Masters in Apparel 
& Retail Management. The 
first university to introduce 
such a programme in 
Bangladesh.

- Theme 1 -
New School Initiative

- Theme 2 -
Empowering Women

• Addressing female 
participation in tertiary 
education (currently 
under 30% nationally 
and significantly lower 
in the garment 
manufacturing sector)

• Providing educational 
opportunities to 
aspiring women in 
low-income 
households and 
ensure high standards 
of quality assurance. 

• Fulfilling targets 
associated with United 
Nations Sustainability 
Goal (UNSDG) 4 of 
achieving gender 
parity regarding 
access to education 

- Theme 3 -
Transferable Skills

• 10 credit courses and 16 intensive 
modules taught. Applicable to any 
business setup or managerial capacity. 

• 2-months internship arranged to 
enhance employment opportunity upon 
graduation. 

• Competitive knowledge and skill set to 
support vertical career progression. 

Inaugurated in January 2023, the HSBC-AUW School of Apparel seeks to extend the Asian 
University for Women’s (AUW) mandate of offering women’s empowerment and leadership 
education. In that accord, the school started out with offering the Master in Apparel & Retail 
Management programme in August 2023. Comprising 26 courses, the programme draws 
faculty from 12 international universities and 8 firms to provide a first-of-its-kind educational 
opportunity to women in Bangladesh’s apparel sector.

Although women account for most of the garment manufacturing workforce, female roles in 
the workplace are negatively skewed towards menial task. Progression opportunities are 
constrained by a myriad of factors, including lack of representation (Huq, 2019)2, fear of 
harassment or violence (Akhter et al, 2019)3, lack of education (Akhter et al, 2019; Haque 
et al, 2020)4, lack of familiarity of their rights (Haque et al, 2020; Islam et al, 2022)5, as well 
as wider social pressures and expectation on the role of a woman (Fatema, 2019; 
Macchiavello et al, 2020)6.

The study raises practical takeaways for decision-makers and leadership teams involved in 
education for social impact initiatives within a developmental country context. 
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• Demonstrate compliance and best practice with UNSDGs, buyer 
compliance requirements and Government regulations

• Possibility of employing skilled management from the local job market 
rather than hiring expats with higher cost

• Opportunity to motivate and upskill the current workforce 
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• Accomplish the mission of offering women’s empowerment and 
leadership education to provide “a path for women from underserved 
communities to break cycles of adversity and oppression”6

• Deliver high impact initiative with tangible output, enhance fund raising, 
and create more opportunities for women in underserved communities

• Develop career within a prominent industry in Bangladesh
• Scholarship opportunities, learning transferable skills, as well as 

gaining exposure to industry experiences and networking
• Recover from adversity and oppression and move towards a better 

future
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• An opportunity to channel personal skills, competences, network and 
influence towards supporting meaningful initiatives

• An arena to fulfil an underlying desire to support unifying principles of 
empowering womenIn
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Project Achievements
• 18 women being skilled and trained for leadership 

positions in the RMG industry [ongoing]
• All students have secured a 2 months internship with 

reputable RMG companies
• 5 companies providing internships have confirmed plans 

to provide full-time employment and support career
• Frequent strengthening of network through site visits 

and welcoming industry practitioner as guest speakers 
to AUW creates meaningful inspiration to other women 
workers in RMG companies that the cycle of adversity 
and oppression can be broken

• The programme has successfully interviewed and 
selected 14 students for the Sep 2024 batch of students

Key Learnings and Takeaways
• Aligning with national priorities to address societal needs 

such as improving employability, increasing female 
participation in tertiary education, and promoting 
industry-university linkages, increases levels of support 
from Governmental departments.

• Ensuring that Advisory Boards balance influence with 
independent decision-making helps avoid unintended 
consequences and mitigates against risks associated 
with unfamiliarity of local / internal systems.

• Necessitating careful consideration of shared values and 
power dynamics helps ensure effective collaboration 
within cross-cultural teams, also reducing conflict during 
implementation due to diverse perspectives.

• Balancing stakeholder interests during curriculum design 
can be challenging within non-profit setting where 
funding is dependent upon external entities with varying 
interests and priorities.

• Ensuring programme relevance and graduate 
employability requires regular consultation with garment 
manufacturers and integration of employer feedback into 
programme operations.

• The literature base generally assumes availability of well-
established processes, systems, and infrastructure when 
discussing educational leadership, which cannot be 
guaranteed within a developmental context.

• Balancing the multiple perspectives, needs, interests and 
influences of various partners and stakeholders during 
start-up and implementation phases of a new program at 
a new school is both a key responsibility and challenge 
for leadership.

Stakeholder Map Illustrating A Circular Economy

Image source: 
SMI (2019) 1
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o
the “Books and Tools” menu or when adding tools via the course content.

o

o

✓

✓

✓

“student antipathy towards group work”

“a lack of essential group work skills”

“the free rider”

“possible inequalities of student abilities”

“the withdrawal of group members”

“the assessment of individuals within the groups”

, J.M. (2007) ‘Seven Problems of Online Group Learning (and Their Solutions).’ –

o

o
o
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• ‘React’ button and emojis –
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•

•

•

structured interview schedule focused on PGT EAL students’ 

•

•
• ,“[you need to know] a huge number of professional words and I 

can’t understand it”
•

• “[in home country] university entrance exams … don’t need 

day just reading”
•

• “our classmates are from a different culture … so I think it’s 
made me lost the chance to communicate with them”

•
• “British writings, like, it’s about critical thinking and I don’t 

know what critical thinking is”

•

•

•

•

• “I need to make an appointment. I think it’s a little troublesome to 
arrange my time”

• “English corner is a better idea … gather some English speaking 
people to get together every week”

• “a social society … a society like English speaking society”

•
•

•

•

• “I think most students should need translator”
• “Translator is the greatest invention that I use”

•
•
•

•

•

•

•

•

•
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Creating an inclusive
copyright literacy game

Copyright Heights

Tim Riley, Digital & Information Services, timothy.riley@abdn.ac.uk

Copyright literacy is ‘the appropriate knowledge, 
skills and behaviours to enable the ethical creation 
and use of copyright material’1.

Background

Q. Copyright can be daunting2. How can we 
make copyright literacy resources appealing 
and accessible to diverse learners?
 

A? Computer games can improve learning 
outcomes3, creating safe spaces for ‘making 
mistakes, experimenting and exploring’4.

The game

We developed an inclusive and accessible 
‘visual novel’ game using PowerPoint.
The player explores the fictional 
‘Copyright Heights University’ campus, 
meeting different characters and finding 
clues to solve a copyright mystery.

Inclusivity

✓ Characters with diverse ethnicities, 
genders, ages, body types

✓ Conversational and plain language

✓ Cheerful graphics, music, and humour 
to engage learners and reduce anxiety

✓ Accessible fonts, diverse navigation 
options, screen reader compatibility, 
alt text descriptions

✓ Accessible to non-university members

✓ Openly licenced for sharing and reuse

Outcome

Copyright can be fun! Game feedback 
from other UK copyright literacy 
practitioners has been highly positive. 
Other institutions are reusing the game.

Try it and share with your students: 
http://tinyurl.com/2s498392.

Send your feedback: library@abdn.ac.uk.
References

1. Secker, J. & Morrison, C. (2016) Copyright and e-learning : a guide for practitioners. Second edition. London: Facet Publishing.
2. Wakaruk, A. et al. (2021) Introducing the Copyright Anxiety Scale. Journal of copyright in education and librarianship. 5(1).
3. Boyle, E. A. et al. (2016) An update to the systematic literature review of empirical evidence of the impacts and outcomes of computer games and serious games. 

Computers and education. 94, 178–192.
4.  Nørgård, R. T. et al. (2017) Playful learning in higher education: developing a signature pedagogy. International journal of play. 6(3), 272–282.

Play the game >

Drew (they/them) Ali (she/her) The Librarian Professor Khatoon Chris (she/her) Billy (he/him)
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honest…

•

•

•

• Understand research assistants’ 

•

happen… they will 

•

•
•

•

supportive…
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Assessing the potential of escape 
rooms in medical education
André Justin Carpio, Dr Catriona Cunningham and Dr Silvia Mazzotta

Medical Student | a.carpio.22@abdn.ac.uk
School of Medicine, Medical Sciences and Nutrition 

Results

N=66. The results showed that students were able to learn new 
material from the escape room.

“It was a lot better than I anticipated 
and it worked well as an icebreaker. 
I think online was a good platform 
for it. Overall I was impressed.”

“Worked with new people, learned 
new facts about the effects of 
climate change”

“Fun, interactive, ice breaker with 
good teamwork aspects”

“A good icebreaker and a nice way 
to open up the topic of climate 
change in health”

“Great to get to know people on the 
first day.”

Student CommentsMethods

• Conducted a scoping review to find out the 
relationship between climate change and human 
health

• Developed learning outcomes and designed various 
types of puzzles. WordPress was used to host the 
website and H5P was used as the framework for the 
question types.

• Created a post-activity survey and analysed 66 
responses.

`

• Escape rooms involve participants completing 
puzzles to escape a room. Most research assesses 
if escape rooms could reinforce studied material in 
medicine. 

• Aim: Investigate if escape rooms could teach new 
content in medicine. 

• Climate change is an important and relevant topic in 
medicine, yet it isn’t an integral part of the 
curriculum. This makes it an ideal theme to assess if 
this learning pedagogy could teach new topics in 
medicine.

Background

• Conducted during the induction day of the incoming medical students. 3 rooms, each containing 50+ students 
were facilitated by a volunteer team of staff and senior medical students. Students participated in groups of 5-7 
people; participants had to work together to solve puzzles to escape before time ran out.

• The activity was inclusive: Students accessed the escape room on their own device by either scanning a QR 
code or by entering a short URL. As the escape room was hosted on a website, it offers flexibility to the 
students to further engage in the content during their own time at their own pace.

• The varied puzzle types challenged students to discuss their unique individual ways of solving problems, which 
allowed them to appreciate the wide diversity of different ideas and cultivate ideas of their own.

• As the various puzzles was built on the H5P framework, the escape room offered accessibility 
to all users as it is compatible with assistive technologies, offering textual description of images 
and providing text to speech instructions. 

• Scan the QR code to watch a sped-up video of the escape room (3m)

The Escape Room

Escape rooms are an engaging and 
enjoyable pedagogical medium 
which can teach new content to 

students and further implementation 
in the medical curriculum should be 

considered. 

Conclusion

PO
ST

ER
 0

8



14

Background
• Student-led careers event

• Planned following student enquiry and 
discussion about preparing for a popular 
graduate pathway (physiotherapy)

Methods
• Students (EN & RM) initiated the event 
• Surveyed classmates and decided on 

theme of “graduate stories”:
• Presenters graduated from relevant degree 

from the University of Aberdeen, now 
working in a directly related area 
(physiotherapy, sports science sports 
medicine)

• Speakers invited to hybrid event at 
University Library by staff (DB, RG & JG)

Conclusions
• Being student-led helped ensure relevance 

and develop an inclusive learning 
community around career engagement

• Event was for Sport and Exercise Science, 
but approach is likely to be generalisable

• Plan to repeat following feedback

The range of speakers who have 
gone into different careers from 

sport science

Results
7 presenters and 32 students attended, 6 
online, 8 gave feedback. Figures show Likert 
scale responses (100% positive except for 
time) and free text quotes. Presenters and 
students remained after event for discussion.

Could you talk on 
anti-doping jobs?

The topics were useful

The presenters were clear

The speakers were relevant

It was at a convenient time

It was the right length

It was a good location

It was interesting

This will help me plan my 
future career

Quotes from current event in gold, for future 
suggestions in green

Super interesting to see where 
people with our degrees end up. 
Very helpful advice for careers.

I think it would be interesting to 
hear from people who did a 

sports science degree and went 
on to another field such as 

business.

Reflections on a student-led careers event supported by 
academic and careers service staff
Eilidh Noble, Maia Ramzan, Derek Ball, Rhona Gibson and Jenny Gregory (University of Aberdeen)
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student’s experience and perspective. 
‘I love how safe the class was, we could be vulnerable with one another, 

respect amongst each other.’ 

• Practice ‘active listening’; listen, think, respond (always listen with the intention 

•
• You have permission to speak in rough draft and/or play devil’s advocate, but 

•

•
opinion’ consider that opinion can only start a discussion but must never end it

•
•

of diversity is unseen, where possible ‘pass the mic’
•
•

•
•
•

CAMLIN, D. A. (2015). ‘This Is My Truth, Now Tell Me Yours’: Emphasising dialogue within Participatory Music. –

’

opinions on how to become the best facilitator [...]’ 

teaching is not an ‘affair of being told’ (Dewey, 1916) but one that is based on 

the traditional ‘teaching’ role and embrace that we are a resource or 

•
•
•
•

• A willingness to challenge perspectives through devil’s advocate to ensure a 

•

•
•
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What is Respondus LockDown 
Browser?

Why Use Respondus
LockDown Browser?

Feedback from Students

•

•

•
adapted to individual learners’ needs 

Julie-Anne McCutcheon, Centre for Academic Development 
julie-anne.mccutcheon1@abdn.ac.uk

•
•
•

Ensuring an inclusive 
testing environment for all

•

• –
feeling ‘confident’ using RLDB 

•

Strengths and 
Further ConsiderationsFeedback from Staff

•

•

–

–
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Results 1a- Age
There was a wide 
range of ages of
interviewers with 
a peak between 
50-54 years and 63%
of interviewers over
the age of 40.

Evaluating Equality, Diversity and Inclusion (EDI) Characteristics of Interviewers for University of 
Aberdeen Medical School Admissions: A Quality Improvement Project

Thornton C1, Logan S1, Chung C1, Miller S1, Cascio M1, Patey R1
1University of Aberdeen

Background: Potential benefits of improving 
EDI among medical school selectors
• Reduces unconscious bias in selection processes3

• Enables academic advancement and attainment4 
• Enhances range of skills, experiences and talent
• Improves productivity and engagement 
• Increases EDI among medical students → improves EDI in 

medical workforce:
• Reduces health inequalities 
• Enables “culturally competent” care
• Improves teamwork, communication and risk 

assessment 
• Improves patient outcomes and satisfaction5

Recommendations
• To address the findings, we suggest the 

following:
1. Convene a panel of experts to 

determine guidance for UoA Medical 
School, which may include active 
recruitment of interviewers with 
specific EDI characteristics

2. Share findings and recommendations 
with other Scottish Medical schools

3. Re-evaluate the data in the 2024-25 
admissions cycle

4. Longitudinally explore whether steps 
to improve EDI among interviewers 
enhances EDI amongst medical 
student offers

Results 2a- Is there a GOLD standard for medical interview 
panels?
 

• University College London: 25% female6

• University of Toronto – Department of Medicine: 
 40% should be female & 1/3rd under represented minorities7

Results 1b- Gender 
68%, 31% and 1% of interviewers 
identified as a woman, man and 
other, respectively. 

References: 2) Medical Schools Council. Active Inclusion and Challenging Exclusion in Medical Education. Available from: https://www.medschools.ac.uk/media/2918/active-inclusion-challenging-exclusions-in-medical-education.pdf [Accessed 12/02/2024] 3) Vick AD, Baugh A, Lambert J, Vanderbilt AA, Ingram E, Garcia R, et al. Levers of change: a review of contemporary 
interventions to enhance diversity in medical schools in the USA 2018;9:53–61. https://doi.org/10.2147/AMEP.S147950 4) Brown C, Goss C, Sam AH. Is the awarding gap at UK medical schools influenced by ethnicity and medical school attended? A retrospective cohort study 2023;13:e075945. https://doi.org/10.1136/bmjopen-2023-075945. 5) Gomez LE, Bernet P. Diversity 
improves performance and outcomes 2019;111:383–92. https://doi.org/10.1016/j.jnma.2019.01.006. 6)University College London. Recruitment and Selection Procedure. Available from: https://www.ucl.ac.uk/human-resources/recruitment-and-selection-procedure [Accessed 12/02/2024] 7) University of Toronto. Guidelines for Department of Medicine Search Committees Using 
an Equity, Diversity, and Inclusion Lens. Available from: https://deptmedicine.utoronto.ca/sites/default/fi les/assets/files/dom-faculty-recruitment-final-january-202301312.pdf [Accessed 12/02/2024] 8) Aberdeen City Council. 2011 Census Neighbourhood Statistics Aberdeen City. Available from: https://www.aberdeencity.gov.uk/sites/default/fi les/2018-
01/2011%20Census%20Neighbourhood%20Statistics%20Aberdeen%20City.pdf [Accessed 07/03/2024.]

Aim: Recognising a need to review EDI within medical education, 
the University of Aberdeen (UoA) Medical Admission’s team has 
undertaken the following QI project-
1. Evaluate the EDI make-up of its interviewers
2. Identify gold standards through a scoping exercise
3. Benchmark our findings and make recommendations

“Medical schools should consider collecting identity data from selectors so they can ensure a diverse set of people are making decisions about admissions” – Medical Schools Council2

Methods 
1. Survey 
Interviewers in the 2023/24 
admissions cycle voluntarily 
completed an anonymous survey on 
their protected characteristics 
2. Scoping Exercise 
A scoping exercise was undertaken 
to identify gold standards/guidance 
from medical schools 
3. Benchmarking
Our results were compared with 
those identified in the scoping 
exercise and population data from 
the Scottish Census. 

Results 1c- Ethnicity
• 8% Asian, Asian British-Indian or 

Indian British, Pakistani or 
Pakistani British 

• 68% White – English, Scottish, 
Welsh, Northern 
Irish or British

• 6% from any other white 
background 

• Each remaining ethnic group had 
<3% of the total interviewers. 
Please scan QR code for further 
breakdown of results.

0%

10%

20%

30%

40%

50%

60%

70% Results 2b - Aberdeen Census Data
Results of the MMI Interviewers survey compared with results from the 2011 Scottish 
census for Aberdeen City.8 

Results 3- Findings
• The majority of our interviewers were 

female, White British and middle-aged 
• When compared with guidance identified 

in the scoping exercise our results: 
o Exceed minimum standards for 

percentage of women on panels 
o Do not meet targets for under 

represented minority groups
• When compared with the local 

population, there are imbalances in 
gender but greater diversity in ethnicity

• There is very little specific guidance 
regarding EDI interview composition
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Asian, or Asian
British-Indian or

Indian British;
Pakistani or

Pakistani British

White – English, 
Scottish, Welsh, 

Northern Irish or 
British

Any other white
background

Other Ethnic
Groups

0.00%

2.00%

4.00%

6.00%

8.00%

10.00%

12.00%

14.00%

16.00%

18.00%

20-24 25-29 30-34 35-39 40-44 45-49 50-54 55-59

Age Gender Ethnicity
16-
24

25-
44

45-
59

>60 Men Women White 
British

White 
Other

Asian Other 
Ethnic 
Groups 

MMI 
Interviewers

7% 46% 39% 8% 31% 68% 68% 6% 8% 18%

Aberdeen 
City

16% 30% 19% 20% 49% 51% 83% 9% 4% 4%
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were entirely fictional and based on participants’ experience as 
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•

•

•

• his exercise was designed to enable the development of these skills and boost students’ 

•

•

•
•

•

•

•

•

It was supportive and 
helpful and gave us 
confidence.

•
•
•

PO
ST

ER
 1

5



21

How to make lectures useful 
for students?

How to keep students’ 
attention?

Change the way information is presented 
every 10-15 minutes.
Interchange the theoretical information with 
examples of problems.
Engage the students with discussions, quizzes 
or polls.

Outline the general structure of each section / topic of the presentation / lecture.

Include references to general structure on each slide of the presentation / part of the lecture.

Ensure the slides have a visually modern and up-to-date appearance, utilizing Morph transition or 
advanced animations. This feature facilitates the creation of smooth animations, allowing objects, 
images, and text to transition seamlessly across slides, enhancing clarity and relevance.

The gearbox is speed reducer when
1. gear ratio is higher than 1
2. gear ratio is lower than 1

In the formula for min number of 
teeth on pinion m is
1. gear ratio
2. speed ratio

Th
eo

re
tic

al
 in

fo
rm

at
io

n

W
or

ke
d 

ex
am

pl
es

Quiz to stimulate discussion

General structure

Re
fe

re
nc

es

Visually modern and up-to date 

References 
[1] Gibbs G. Twenty terrible reasons for lecturing, 
SCED Occasional Paper No. 8, Birmingham, 1981.
[2] Penson P. Lecturing: A lost art, Currents in 
Pharmacy Teaching and Learning 4, 2012, 72–76.

G. Gibbs

Twenty terrible 
reasons for 

lecturing

“Does it 
(lecturing) give 
students a rich 
and rewarding 
educational 
experience?
…the answer to 
the question is 
no.”

[1]  

Optimizing Lecture Structure: Strategies for Engaging 
and Efficient Teaching in Engineering Courses
M. Menshykova,  O. Menshykov

Structure Visual representation of information (PP)

Peter E. Penson Lecturing: A lost art [2]

The lecture has always been at the forefront of university 
education, partly because of organizational issues.
A series of lectures form the backbone of a course, in which 
the lecturer brings together disparate elements of the course 
and puts them into context. 
Students see their course as a whole, rather than as an 
accumulation of unrelated activities and classes.

PO
ST

ER
 1

6



22

The inclusive Anatomy Curriculum– Antecedents and Approaches
Aydan Rahmanova, Dr Asha Venkatesh

School of Medicine, Medical Sciences & Nutrition, Foresterhill, University of Aberdeen, 

Aberdeen AB25 2ZD 

u20ar18@abdn.ac.uk, a.venkatesh@abdn.ac.uk

The Two-Step Approach to Achieve
 The Inclusive Anatomy Curriculum

2. Ensure we reposition the curriculum to “
knowledge”

–

Conclusions
•
•
•
–

Background

“T

persist in educational practice today”

histories. Therefore, the term “The Inclusive Anatomy Curriculum” may be better 

Methods

Quality impact assessment to be completed for each individual characteristic. 
The proposed attributes were synthesised following on from The Equality Act 
(2010) 5 and The University of Aberdeen Equality, Diversity, and Inclusion 
Policy.6
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‘you can find the link here’.

Use the ‘export’ option in the desktop app for Word or 

Click on ‘options’ in the ‘save as’ dialogue box and make 
sure ‘create bookmarks using headings’ and ‘document 
structure tags for accessibility’ have been ticked.

I’ve been given in school. They 

materials. I wouldn’t have the 
grades I achieved if it wasn’t for 

people’s difficulties and barriers, to 
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•

• It’s easy for students 

•

•

•

•

•
–

•
• –

•
–

•
•

•

• –

• We’ll buy items in consultation with our community –

• I’d love to hear 

•

• –

•
•

•
Month and International Women’s Day. 

•

–
–

Nance, M. K., (2022) “Playing for Keeps: How academic libraries are prioritizing student mental health and well ay”,
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  PARTICIPANT DEMOGRAPHICS

Male
64%

Female
32%

Non-Binary
4%

INTRODUCTION 
Generative AI (GenAI) can generate text, images, or media

using models that learn from input data patterns and
structure.

While GenAI tools hold significant promise for enhancing
the student learning experience, they also carry the risk of

misuse and impacting academic integrity.

AIM
This research aimed to examine student attitudes

towards GenAI and assessment practices,
highlighting benefits, challenges, and ethical

considerations. Insights gained will guide
effective and inclusive educational practices for

the future.

METHODOLOGY
Students of all levels and disciplines were invited to focus groups to

discuss academic integrity, ethical implications of using GenAI, and ways
to support and inform students in using these tools.

Participants were presented with scenarios describing student use of
GenAI and asked for their views. Open-ended questions were also asked

during the sessions.

0
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4

5

6

52%

LEVEL OF STUDY

EMERGING THEMES

STUDENTS’ PERSPECTIVES ON GENERATIVE ARTIFICIAL INTELLIGENCE
Changel K. Jolly, Emily Cleland, Kirsty Kiezebrink, Catherine Ogilvie, Sara Preston
Centre for Academic Development, 48 College Bounds, Old Aberdeen AB24 3DS
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 25 Participants took part in the Focus Group
Study Sessions 

GENDER

SCHOOL OF STUDY

Postgraduate
Taught

44%
Undergraduate

56%

participants had English as second language

SKILLS GAINED & SKILLS LOST: Students using GenAI
might enhance their skills, but in some cases, they may
lose the opportunity to further develop a vital skill.

RESPONSIBILITIES: Staff are responsible for designing  
authentic assessments that are resistant to plagiarism
and students are responsible for abiding by guidance on
academic integrity.

DETECTION TOOLS:  Educating students as well as staff
on the purpose and limitations of plagiarism detection
tools.

Marr, B. (2024) 'The difference between generative AI and traditional AI: an easy explanation
for anyone,' Forbes, 20 February.
https://www.forbes.com/sites/bernardmarr/2023/07/24/the-difference-between-
generative-ai-and-traditional-ai-an-easy-explanation-for-anyone/.
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BREAKING THE BINARY: REDEFINING ANATOMY 
EDUCATION FOR GENDER INCLUSIVITY
Amy Morris,  Dr. Asha Venkatesh - School of Medicine, Medical Science & Nutrition 

Introduction: 
•

•

•

•

•

•

•

Aims:

•  Conduct a review of existing literature 
to determine current thinking around 
how sex and gender are taught, 
especially in anatomy.

• Carry out an audit of current anatomy 
teaching resources to discover their 
shortcomings in the areas of gender 
and sex inclusivity.  

Methods: 

•

•

•

•

•

Results and Conclusions: 

Fig 2. Visualization of 
Sex as a Spectrum. 
Adapted from Scientific 
American; 2017.

•

•

(u34am20@abdn.ac.uk, a.venkatesh@abdn.ac.uk )

Rates Of Newly Recorded Transgender Identity 
during 2000-18 , by Age group 

Fig 1. Increase in persons identifying as transgender between 2000 and 2018. Adapted from BMJ medicine 2023. 
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Developing Geo-maths resources to 
improve students’ skills and self-efficacy 

The problem
Students report being 
worried about maths. Staff 
may be hesitant about 
including more quantitative 
learning activities in 
geology courses. This means 
maths skills remain 
underdeveloped.

Geology in a quantitative 
subject and students need 
mathematical skills to 
succeed in their current 
degree, be able to undertake 
future study, and be 
competitive in seeking 
employment opportunities[1] 

Objectives
• Students who have 

higher self-efficacy 
with respect to maths[3]

• More quantitively 
literate students 

• Staff feeling more 
confident about 
including quantitative 
material in their courses

Stage 1

Survey of 
undergraduate 
students taking 

Geology courses in 
2nd Half Session 2024 

using MS Forms

Interviews with 
staff teaching 
on Geology 
undergraduate 
courses 

76
Students participated 

in the survey

12
Staff participated in 

the interviews

Survey results

Stage 2

Key findings from the 
survey and interviews
Most students taking 
Geology courses have 
taken A-level, Higher or 
Advanced Higher Maths 
courses BUT staff assume 
the numbers are low.

Most staff cite students’ fear or 
lack of confidence as a challenge 
for including mathematical content 
in their courses.

Students have lower levels 
of confidence in areas of 
maths beyond National 
5/GCSE and these areas 
are not being developed 
in Geology courses

Having taken A-level, Higher or 
Advanced Higher Maths courses 
results in statistically significant 
higher levels of confidence. 
Levels of confidence do not vary 
with year of study or degree 
programme, with the exception of 
BSc Geology and Physics. 

Geology 
specific 

examples[4]

Online 
self-study

Videos Worked 
examples

Support 
sessions, 
tutorials

Staff and students suggest:

Students indicate mathematical content earlier in 
degree would be useful. Some staff suggest early on, 
others suggest levels 3 and 4.

Focus on developing materials around 
trigonometry and rearranging equations,  

with student interns

Intervention

Stage 1

Stage 2

Stage 3

Identify:
• Maths skills students need
• The type of resources 

useful for students
• Where and how to deploy 

resources

Co-create[2] maths 
resources with student 
interns, one from 2nd 
year, one from 3rd year

Deploy maths resources 
developed across 
Geology courses

Amy Gilligan
School of Geosciences, University of Aberdeen

Morgiane Richard
Center for Academic Development, University of Aberdeen

amy.gilligan@abdn.ac.uk || @seismo_amy
m.richard@abdn.ac.uk
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We would like to thank staff and students for their participation in this project. This study received ethics approval from the University of 
Aberdeen Physical Sciences and Engineering Ethics Board. Data were analysed using pandas (The pandas development team, 2020) 
and scipy (Virtanen et al., 2020), and visualised using matplotlib (Hunter, 2007) 

[1] Shafer et al., (2023) Geosphere; [2] Lubicz-Nawrocka, & Bovill (2023). Teach. in HE  [3] Pajares & Miller (1994) J.  Ed. Psyc; [4] Mathias et al., (2023). Teach. Math. & its App.

Figure 1: Percentage of students in each year who report studying 
Higher, Advanced Higher, A-level maths or equivalent. Year 1: 22/30, 

Year 2: 14/18, Year 3: 10/14, Year 4: 10/13 

Figure 2:  Reponses to the question: “Select the option which best describes 
your overall level of confidence in your mathematical skills”, n=76

Figure 4:  Reponses to the question: “Which of the the following areas of maths, which may be important to geological applications, 
do you feel you have developed or are developing skills in during the geology courses you have taken in so far in your degree”

Figure 3:  Reponses to the question: “Select the option that best describes your level of confidence in 
solving a problem using the following areas of maths that may be important to geological applications
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How to use our PowerPoint template

To be completed by Brand with guidance and suggestions etc…

How to change a picture
1. Click the picture on the slide, that you wish to replace. The picture frame    
will show an outline once selected.
2. Go to the Picture Format tab – located along the top of your window
3. Click Change Picture
4. From the drop down menu select From a file… and navigate  to the picture 
on your computer, that you wish to use.

GO BEYOND BOUNDARIES

Business: Embedding Support 

Providing timetabled support promotes equal opportunity for all 
students, allowing time and space to engage with academic skills.

Collaboration 
• Zero-credit courses co-designed
• Content based on feedback from academics 
• Academic writing embedded into the curriculum
• Worked on the principle of providing timely support

Medical Sciences:Student Learning Communities
To provide support for multiple specialisations within a discipline workshops 
focused on analysing a research article.  This highlighted the interrelationship 
between content & structure of academic texts.  Students were able to apply 
some of these insights to their own writing.

Collaboration
• Group work analysing texts
• Students sharing experiences
• Comparing approaches & strategies 
• Peer feedback 

Law:Team Teaching

Combining content and writing support is a holistic approach that sees the 
subject lecturer and the academic writing tutor working together.  Both legal 
content and the ability to construct writing that meets expectations are 
addressed. 

Collaboration
• Working together to scaffold a formative writing task
• Legal input provided by law lecturer 
• Specific language and writing input provided by LC staff in the same 

session 

Challenging Deficit Narratives  
▪ Lecturers might associate problems that students face as primarily linguistic (Lomar, Taha and Hayes,2023; Hall and Waiching, 2009).

▪ There is a danger that language proficiency is conflated with specialised thinking and literacy skills (Ryan and Vielte, 2009; Jacobs, 2015).

▪ The impact of culture on students’ ability to communicate and participate effectively within academic discourses is underestimated (Cortazzi and Jin, 1996).

Literacy Brokering & Mediation  ’I am a foreigner, I cannot understand 
their questions very well, but it doesn’t 
mean I cannot solve these problems’  
University of Aberdeen student 2022

• Academic literacy is not a set of generic skills but differs across academic specializations 
(Gee,1998).

• Texts (and so language use) give students access to disciplinary ways of thinking and 
communicating (Vygotsky,1987).

Academics: 
expectations
& disciplinary
norms 

Students: 
experiences, 
expectations and 
understandings 

English for Academic 
Purposes (EAP) tutors 

specialise 
in analysing academic 

discourse & focusing on 
issues of accessibility 
and communication

‘I can recognize a good piece of student writing when I see it. I 
know when it is well-structured and has a well-developed 
argument, but it is difficult to say exactly what I am looking for, 
let alone describe a good argument more fully’
Quote from a lecturer

• Some students have reported facing difficulties making the switch from IELTS- style writing to 
more authentic forms of academic writing (Clark and Yu, 2021).

• Geisler (1994) found  that students struggle with rhetorical processes. This might be because  
some elements  found in research articles  are not overtly obvious to students and so  immersion 
alone is  not sufficient to develop literacy practices (Jacobs, 2015) 

Creme and Lea, 1997, pp. 36-37.
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