



ANNUAL PROGRAMME* REVIEW

This form should be completed either for a single programme or for a cognate group of programmes that share several courses.  To be completed by the programme director/leader and subsequently considered by the primary School Teaching and Learning forum. 

· Part A should provide a review of the courses that make up the programme/group of programmes covered by this APR
· Part B should focus on the programme (or cognate group of programmes if appropriate)
· Part C should be completed if the programme is part of any Collaborative Provision with other Institutions/organisations where students are involved.  If Schools wish, they can complete a separate APR for collaborative provision.

	
SCHOOL INFORMATION:


	School:


	Programme/cognate group of programmes: PGDE Primary

	Academic year:  
2022/23

	A. ANALYSIS OF THE PROGRAMME’S CONSTITUENT COURSES

	1. Comment on the pass rates and grade profiles for courses within the programme. Identify outlier courses, i.e. those performing better or worse than others.  What can be learned from these to help other courses within the programme?  Comment on courses with less than average pass rates.  What actions are planned to address the low pass rates?  Actions could include, for example, changes to previous year’s courses to better prepare the students or inclusion of more formative assessments.  


	
Our PGDE Primary programme consists of four 15 credit courses and 2 placement courses:

ED402J (Education in Context)
ED402K (Exploring the Curriculum)
ED402L (School Experience 1)

ED452M (Informing Professional Practice)
ED452N (Connecting the Curriculum)
ED4704 (Student Experience 2).

· This was the first year where live learning returned to campus full time.
· ED402J and ED402K are undertaken during semester 1 and comprise of live lectures & workshops during the first 3 weeks of the programme, and then further online learning weeks and Virtual Practicum weeks. This is supported by independent study.
· ED452M and ED452N are undertaken during semester 2 and comprise of live lectures & workshops during the first 6 weeks of the second semester, and then further online learning weeks.
· ED402J is assessed through a written assignment in the form of a PowerPoint presentation where students critically reflect upon the different contextual factors that shape a unique school community.
· ED402K is assessed by way of a two case studies on one child, investigating the child’s learning in literacy and maths, using a range of observation techniques.
· ED452M is assessed through an essay demonstrating critical engagement with literature to support a specific area of professional development chosen by the student. The student also creates a plan for how they intend to develop this selected area in their next placement, which outlines data collection tools which they intend to pilot.
· ED452N is assessed by means of a PowerPoint presentation demonstrating their learning following the piloting of their chosen data collection tools. The students reflect on their own experiences with professional enquiry and their chosen area of development.
· We have retained PASS/FAIL only for all assignments as this keeps the written assessments in line with the School Experience assessments where students can only receive PASS or FAIL. This is seen to be more inclusive and also helps with some workload reduction. Students have responded positively to this when a clear rationale is stated.

· ED402L is a 9-week placement, split into 2 shorter blocks. ED4704 is a 10-week placement, split into 2 shorter blocks.
· ED402L & ED4704 are assessed both by university tutors, via an observation of practice, and by schools, via a final report in each placement.
· All students need to complete and pass all courses to pass the programme overall.
· The programme as a whole is PASS/FAIL.

The Virtual Practicum weeks were retained in order to give students some time to develop more skills relevant to their practice during the long October holiday break.

There were a few disruptions to school placements this year due to adverse weather and strikes, although this did not impact significantly on the students.

Overall programme results were as follows:

· 216 students initially registered in Aug 2022
· 197 students completed the programme
· Of those, 184 students graduated and can proceed to their probationary year in August
· 11 students have been offered retrieval placements after the summer
· 2 students are undertaking “first sit” placements after summer on Good Cause grounds
· No students failed the programme
· 14 students withdrew, 5 have suspended studies & 2 did not start the programme.

Retention rate is 91% which is essentially the same as academic session 2021-22. Including those who passed their final attempts at an academic assessment, this is a pass rate so far (of completing students) of 93.4%, with the potential to increase to 100% after retrieval placements. As per last year, this high pass rate is encouraging and demonstrates the resilience of the students and staff coming back to campus after the pandemic.

Our withdrawal numbers include those who withdrew from the programme entirely (11), and those who suspended/ deferred studies due to exceptional medical or personal circumstances (5). The withdrawal rate (9%) is comparative with previous years. Students cited a range of reasons for withdrawing entirely from the programme and those suspending studies did so for a variety of reasons including bereavement and physical and mental ill health. They may choose to contact the Programme Director to seek readmission in the next academic year.

The number of students requiring a retrieval placement on ED402L/ED4707 is comparative to last year: there were 13 out of 197 completing students who required a retrieval this year (6.6%) compared to 13 out of 202 in 2021-2022 (6.4%).

As per last year, this high pass rate is a result of the hard work and dedication of the PGDE Primary tutor team, as well as the resilience and commitment of students. Continued reflection on the most effective ways to support students now that we are back on campus has allowed us to be flexible in our approaches. We have continued to work hard on ensuring information on assessments is clear and given in a timely manner. We continue to think about the targeted support we can give for students with specific learning differences in both teaching sessions and in assessments.



	2. Comment on courses that are causing concern.  Please include courses where concerns have been raised by staff or students at SSLC meetings or by external examiners.  What measures could be put in place to address the concerns raised?  

	
No courses are causing concern.





	B. REVIEW OF THE PROGRAMME(S)

	1. Critically review the programmes. For instance: Do they continue to meet the subject benchmark statements? How well do all constituent courses work together to provide the core knowledge required?  Do they continue to attract and retain students? 

	
The PGDE Primary programme is a professional qualification which this year has resulted in 184 new teachers entering into the workforce. The programme has fully met its aims to: demonstrate knowledge and understanding of the Scottish primary curriculum; demonstrate subject specific knowledge in core curricular areas; reflect, evaluate and respond to curricular knowledge and understanding in order to support the development of professional practice; demonstrate an enquiring approach in order to support inclusive practice; develop the skills of observation and assessment in order to inform learning and teaching. Our students have demonstrated through their written assignments and, most importantly, in their practice & professionalism during School Experience, that they have met these overarching course learning intentions. Moreover, they have also met the requirements of the General Teaching Council for Scotland’s (GTCS) Standard for Provisional Registration, allowing them to move into their probationary year.

On average, 93.5% of students strongly agreed or agreed that Professional Studies supported their learning well and feedback from students has been extremely positive. One student said the following: “All lectures were super engaging; you could tell the tutors were so passionate about what they were teaching and that made everything so much easier to take in and engage with.” Another said they enjoyed, “Lots of discussions - love bouncing ideas off everyone. Learning was much easier this way than being left to just your own thoughts.” The strong PGDE Primary team has provided the positive and active learning environment required for this intensive programme.

Emphasis continues to be placed on building relationships with students which was easier this year with the return to face-to-face learning & teaching. 99% of students strongly agreed or agreed that they felt well supported by their LinC Tutor and their LinC Group, and this allowed students to be supported through some of the more challenging times they experienced. These relationships also allow us to have honest conversations with students who are struggling on the programme. Students added comments such as: “Group X - they are awesome. Always there to give answers to any question. YOU feel supported.”; also, “Through relationships. Welcoming and inclusive support, not only from my LinC tutor but from curriculum tutors across the course, has helped me to feel a part of the School of Education community. Most significantly, the relationship with my LinC group has helped to cement my learning and clarify things I have been confused about, through discussion both in and outside of classes.”

With regards to attracting & retaining students, the PGDE (Primary) programme, there are challenges being experienced nationally in attracting students to ITE. We met our government-mandated targets for PGDE Primary this year, following much hard work on the part of programme tutors in both marketing & the interview process, in partnership with the Admissions team. Going forward we need to be creative in using social media and other outlets to attract students to the University of Aberdeen, as well as selling ourselves more nationally, perhaps through greater visibility in national events and forums.


















	2. What actions have been taken forward this year considering the previous year’s feedback from the Course and Programme Review process, External Examiners, Programme Advisory Boards Professional Statutory Body or ITR recommendations (if reviewed within the past 12 months)?

	
Several changes were made this year, both as a result of the changing COVID-19 landscape, and in direct response to feedback from students and staff.

· Students wanted one-to-one meetings with their LinC Tutors – We provided students with the option to arrange a meeting with their LinC tutor and also to share a bit about themselves in the “Get to know me” form. 
· Assessment Information & Timing – Assessment times have been changed to help with overload of information and recorded lectures may be used in the future where required as this worked well this year – timings for assessment and assessment inputs were carefully planned. Further tweaks are required in order to give students with extensions enough time.
· Assessment Format – Changes were made to Assessment 2B (ED452N) which returned to its originally intended format where the students presented their slides to the marker. This was successful for all, although we need to continue to ensure that instructions are clear for all.
· School Experience – Students were given further guidance on how to reflect effectively and where/how to make relevant and meaningful links to theory in SE file (making links to embedded University inputs across learning and teaching) through the LinC sessions.



	3. What is working well within the programme(s)? What is new/innovative?

	
at Course level:

ED402J/ED452M

· Variety: Students appreciated the variety of tutorials and particularly the active learning approaches: “An interactive session where course leaders give perspective to their subject with examples, putting the information into context using tips and strategies that we could use in class. Presenting the information in a combination of PowerPoints and hands-on activities was great.” 
· Learning: Students found the pre-engagement activities to be relevant and important in order to be prepared for the lectures & tutorials.


ED402K/ED452N

· Assessment: Students commented that they found the assessments to be relevant and beneficial to their practice. A particular success was the assessment for ED452N which this year the students presented. These were very well done across the board with only 3 fails. We will continue this and consider the use of dialogic feedback for this assignment going forward. 
· Range of tutors: The students enjoyed working with a wide range of tutors who were experts in their own areas, although sometimes this resulted in some perceived inconsistencies across inputs. Successful aspects of the teaching included: “Different tutors and perspectives”, “It made me reflect on the subjects and think about them differently. It showed me the value and importance of each one in the curriculum.”, “Variety and good amount of time on each.”

ED402L/ED4704

· Virtual Practicum: Our Virtual Practicum block continued in a revised format and again these inputs proved to be generally well received, bridging theoretical elements and classroom application. Students particularly appreciated the observing and lesson planning inputs, and the practical inputs related to placement information and paperwork. Students said: “Working as a small group during the VP weeks was helpful as you were able to hear about other experiences and share ideas.”
· Placement+ sessions: The Placement+ session took place on 5 Fridays during placement and were focused on providing support by meeting and connecting with students whilst they were out on placement. Many students valued the chance to connect with their tutor and LinC group and spoke of the essential nature of this support. Students said: “Very valuable, it gave me the chance to wind down and actually think about things from a new perspective such as if I was struggling, it gave me the chance to look at it out with school and reconsider why I felt the way I did” and “I also found it extremely reassuring to find out peers’ experiences too and know I wasn’t alone in most of the things I experienced or felt.”


at Programme level:

· Relationships
This continues to be a particular strength of the programme and has resulted in more open dialogue between students and staff, for example: “All the tutors are fabulous and inspiring, talking to them was never uncomfortable and they made me feel supported through all learning. All lectures, welcome and round up lectures felt very inclusive and welcoming, it also made the course feel very tight-knit and connected.”

· Communication – The students continue to be very open with the team in discussing the strengths of the programme and the aspects they would like changed and stated that staff were very responsive to their feedback. This open and responsive dialogue makes the course run smoothly for the staff and the students. It also means that we are able to respond to individual and collective concerns in a meaningful and impactful way. Students felt that communication was very good, emails were responded to promptly and information shared regularly.





	4. What area(s) require, or are intended for, development in the next academic year and how do you intend to address them?

	
· Students would like real-life examples as well as best practice: Approaches to learning & teaching were often for the “ideal” classroom – students would like more discussion of what this would look like in “real life” in order to be better prepared for the reality of their placements.

· Virtual Practicum: There was a general feeling that most student would have preferred the VP inputs to be in person and so this is a change we should look to consider for next year as we continue to move away from changes made during the Covid pandemic.

· Learning & Teaching: Block A to be increased to 5 weeks with an additional 2 weeks on campus for the Virtual Practicum in response to student feedback. Furthermore, LinC tutors will teach on the Professional Enquiry, Literacy & Maths sessions where possible in order to more quickly develop strong relationships between the LinC Groups & LinC tutors. Breaks will be given during all tutorials of 2 hours or more.

· Exemplars:  We will make more use of exemplars during the initial weeks of teaching, including lesson plans, Daily Management Plans and Weekly Reviews.

· Paperwork: Online SE files continue to be used to store all placement related paperwork. Most students feel this is the best way to evidence placement information. However, students are encouraged to work with paper copies of plans etc if this is best for either them or their schools.  Despite clear guidance to tutors, a few students still felt there was a lack of parity in relation to tutor expectations. All information will continue to be clarified with tutors, schools and students looking ahead.

· Placement+ sessions: Due to the fact the feedback was very mixed in relation to these sessions, it may be worthwhile trialling a different way of deciding the focus for each session, to try to ensure these times are seen as valuable by most. A possible suggestion for this is to facilitate LinC groups to direct the purpose of their own sessions, with suggested questions and pertinent topics being submitted to LinC tutors in advance.  Another suggestion is to have different LinC tutors supporting different areas of practice, so students could opt into a session which they felt best suited their needs.

· General: Tutors should be allocated in advance of students going out into schools for the first time where at all possible. Tutors should give early feedback on paperwork expectations if these are not in line with general requirements. Tutor expectations should continue to be shared and discussed to achieve as much parity between experiences as possible, knowing that assessment should be made objectively against the SPR. Student comments included: “I think more continuity needs to be achieved between the marking of tutor visits. There is a clear difference between different students experience of their visits.”




	C. Review of Collaborative Provision (note that annual reporting for validated partners and TNE partners is more extensive and is described in the corresponding validation agreement. The following applies to non-validated and non-TNE partnerships only)

	1. Where applicable, list the Collaborative Provision agreements (Partnerships) that relate to this programme and the numbers of students involved (add rows as necessary)

	Partner Institution
	Type of Partnership (see http://www.abdn.ac.uk/staffnet/teaching/types-of-partnership-3887.php) 
	Number of students involved



	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	2. Comment on the progress students admitted under each partnership have made in their programme and whether any changes to the programme, or arrangements with the partner, need to be made.  

	
N/A



	3. For each partnership comment on any issues that have arisen as a result of the partnership and critically evaluate the success of the partnership.

	
N/A



	D. ISSUES TO BE RAISED AT SCHOOL OR UCTL LEVEL

	
N/A






Signed:   ... [image: ]...................……	Date:   .......4th August 2023.................
(Programme Lead/Author)


Signed:   ..............................................................……………..	Date:   ........................................
(Chair, School/Discipline Teaching & Learning Committee)




	Comments from Head of School*:

	













I confirm that I have read and agree with the content of this form and, where applicable, support the actions proposed.


Signed:   ..............................................................……………..	Date:   ........................................
(Head of School*)


COPIES OF THIS FORM SHOULD BE:
1. CONSIDERED BY THE PRIMARY SCHOOL LEARNING AND TEACHING FORUM
2. UPLOADED TO THE QUALITY AND PLANNING SHAREPOINT SITE BY 31 AUGUST FOR UNDERGRADUATE PROGRAMMES AND 30 NOVEMBER FOR POSTGRADUATE TAUGHT PROGRAMMES 

* Phase Co-ordinator for the MBChB curriculum; Interdisciplinary Degree Programme Co-ordinator, or Vice-Principal (Education) where appropriate.


* throughout this form “programme(s)” can refer to either a single standalone programme or a cognate group of programmes that share several courses
Edited September 2020
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