ANNUAL PROGRAMME* REVIEW

This form should be completed either for a single programme or for a cognate group of programmes that share
several courses. To be completed by the programme director/leader and subsequently considered by the primary
School Teaching and Learning forum.

e Part A should provide a review of the courses that make up the programme/group of programmes covered by
this APR

e Part B should focus on the programme (or cognate group of programmes if appropriate)

e Part C should be completed if the programme is part of any Collaborative Provision with other
Institutions/organisations where students are involved. If Schools wish, they can complete a separate APR
for collaborative provision.

SCHOOL INFORMATION:

School: School of Programme/cognate group of Academic year: 2023-2024
Education programmes: MEd in Health and
Wellbeing Education

A. ANALYSIS OF THE PROGRAMME’S CONSTITUENT COURSES

1. Comment on the pass rates and grade profiles for courses within the programme. Identify outlier
courses, i.e. those performing better or worse than others. What can be learned from these to help other
courses within the programme? Comment on courses with less than average pass rates. What actions
are planned to address the low pass rates? Actions could include, for example, changes to previous
year’s courses to better prepare the students or inclusion of more formative assessments.

This year is the first full academic year of the new MEd in Health and Wellbeing Education (which replaces the
previous MEd in Guidance, Pastoral Care and Pupil Support course). Both the course below (ED50C2 and
ED554U) have run for the first time, and both courses show successful pass rates (ED50C2 — 95% and ED554U
— 86% see tables below).

Both course have been very successful, and demonstrate a good spread of grades (from A-D). The inclusion of
formative assessments for both courses have proved successful in providing candidates with early feedback on
their academic writing and referencing. This has proved useful in supporting some students who have required
additional support with academic writing. The results for ED554U are a little lower than | would have liked and we
will use feedback from our EE (Mark Breslin) to implement some changes to ED554U for the 2024-25 academic
session. These measures include an additional input on how to evaluate school-based evidence when reviewing
practice in schools.

Course Results for ED50C2 (Supportive Relationships in Schools):

Overall Course Grade Award Number of Awards

A 8 (Al x2, A2 x1, A3 x2 and A5 x3)
B 6 (B1 x4, B2 x1 and B3 x1)

C 7 (C1lx4,C2x2and C3x1)

D 2 (D3 x2)

Fails 1x NP (Non completion)

Overall Pass Rate (%) 95%
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Course Results for ED554U (Trauma-Informed Practices in Educational Settings):

Overall Course Grade Award Number of Awards

A 4 (Al, A5, A5, A5)

B 1 (B3)

C 4 (C1,C1,C3,C3)

D 4 (D3 x4)

Fails 2 (One NP non-completion and one 8/E1)
Overall Pass Rate (%) 86%

2. Comment on courses that are causing concern. Please include courses where concerns have been
raised by staff or students at SSLC meetings or by external examiners. What measures could be put in
place to address the concerns raised?

Close attention has been paid to student and EE feedback for the HWBE programme in its first year. Course
feedback for ED50C2 and ED554U has been very positive, with neither course causing concern. However, there
are things highlighted through student feedback (CFFs) that could be improved for both courses:

ED50C2 (Supportive Relationships in Schools):

1. Opportunities for participant participation and peer assessment. Some students could be encouraged to
participate more e.g. ‘| am always disappointed with the lack of interaction with others on the course. It
seems some people never participate either on My Aberdeen or in person in the live lessons’.

2. Some students would like to have access to additional readings - ‘I felt that there could have been more
suggested reading. But | understand we should look for our own readings’. This could be improved with
an additional (optional) reading list which students could dip into for further information. The course also
takes steps to encourage students to find their own readings which is good practice for MEd level study.

ED554U (Trauma-Informed Practices in Educational Settings):

1. Some students would like more live teaching sessions. This is something which can be looked at when
the course runs again in Jan 2025.

2. Additional support with assignments. Although we have made a FAQs document, an assessment
support lecture and a task descriptor and rubric, some students would like more assessment support.
We can look at adding an additional (optional) assessment drop-in session if this would be something
students would find helpful, alongside highlighting academic writing support at the university more.

3. One student said this course did not fit with the wider aims of the programme. This is likely to be
because some students joined the older programme and have switched to the new programme, so this
is unlikely to be a long-term issue for this course.

B. REVIEW OF THE PROGRAMME(S)

1. Critically review the programmes. For instance: Do they continue to meet the subject benchmark
statements? How well do all constituent courses work together to provide the core knowledge required?
Do they continue to attract and retain students?

As this is the first year of the new MEd programme, it is difficult to assess the uptake trends over time.

The course remains popular with several new students entering the programme both in August 2023, and
January 2024. Maintaining the two entry points a year is proving successful in attracting students across the
programme.

A key challenge remains for PGT programmes in terms of marketing and attracting students. | have shared the
course with key stakeholders e.g. guidance association, SHINE and the Health and Wellbeing Teacher groups
on social media. However, a more targeted approach with marketing expertise would benefit the programme.

The programme itself is coming together nicely, with three courses which match the needs of students.
Collaboration with Education Scotland, and being on the Board for the Health and Wellbeing Curricular
Improvement Cycle will allow me (as programme director) to enhance partnership working for the programme
and raise the profile of the programme at a national level. More work can be done to attract students from abroad




which, again, would benefit from more external and targeted marking. Particularly strong international markets
for the programme have proven to be Malaysia, Taiwan, UAE and Germany.

2. What actions have been taken forward this year considering the previous year’s feedback from
the Course and Programme Review process, External Examiners, Programme Advisory Boards
Professional Statutory Body or ITR recommendations (if reviewed within the past 12 months)?

As this is the first year of a new degree programme, this question is a little more complex to answer! Feedback
from the previous ACR/APRs can be seen below:

Areas Highlighted for Development in 2024-25 Developments made in 2023-2024:

1) Programme modification paperwork and 1) The programme passed through QAC
course amendment forms went to QAC and PMC, and has run successfully for
and PMC in November 2022. As of July the first year in 2023-24. This has been
2023, the programme name has been a power of work creating the new
changed, and we have the necessary ED50C2 and ED554U courses and
permissions to create new courses which implementing them in the 2023-24
are more fit for purpose/updated. academic year.

2) Marketing helped to build a business case 2) Marketing for the new programme
for the new MEd programme and remains a challenge with little success
communications with pre-exisiting students so far. | have personally marketed the
about programme changes will be programme through my networks on
communicated in July/August 2023. social media and at Education Scotland,

but little additional marketing for the
programme has happened.
3) Ongoing as the new course is created. The

new course ED50C2: Supportive 3) Courses ED50C2 and ED554U have
Relationships in Schools is currently under been created and run in the 2023-24
construction (for Sept 2023 start), and will academic year. Work has been carried
map in the wider university goals of out re: decolonizing (see section on
internationalism and decolonising. decolonizing below — section 5).

4) EE feedback was incredibly positive in 4) 3 Videos to enhance academic writing
terms of our supportive and detailed have been created around the areas of
feedback procedures. The next steps for criticality, ethics and using school-based
the new Programme (beginning Sept 2023) evidence. These have been used for the
is to add in some support videos explaining first time in the 2023-24 academic year
and demonstrating terms such as and specific feedback regarding this will
‘criticality’ and ‘ethics’ to help students with be gleaned from SSLC feedback.

the expectations and conventions of
academic writing.

3. What is working well within the programme(s)? What is new/innovative?

a) at Course level

Two completely new courses have been created, with both running for the first year in the 2023-24
academic year (ED50C2 and ED554U). Feedback from both has been very positive, as taken from our
CFFs:

ED50C2: Supportive Relationships in Schools:
e Teaching — 100% of students who completed the CFF form stated that the teaching they received
was effective (75% 5/5 and 25% 4/5). Key highlights include:
. ‘Nothing limited my participation - | felt that the course was very well-organised and well-
planned to allow for the participation of students’.




. The content ‘is up to date and current within education’.

. ‘| really appreciated the effort that Steph put into finding current and relevant reading
materials for us, which really helped me to engage with the material and made me feel
quite passionately about many aspects of the course material’.

. ‘it was really well-planned and | felt like there was a good balance between independent
work, discussion and information being given in workshops’.

e Enjoyment — 100% of students who completed the CFF form stated that they found the
teaching/course enjoyable (75% 5/5 and 25% 4/5).

e Course support — one of the key considerations for a ‘Supportive Relationships in Schools’ course
is to ensure that we model and embody the principles of good support for learning for our students.
There were some really positive feedback comments re: this:

. ‘The online sessions were friendly and a nice way to collaborate with others. The tutor is
very approachable and helpful.’
. ‘| liked the new setup with an online live teaching component once a week which was

recorded. This was useful although the start time of 4 pm made it very difficult for me to
join. Each lesson's focus was clear and | liked the pre and post-lesson format’. (Timing
issues will be addressed further down).

No one who completed the CFF form stated they had any issues with the course in terms of difficulties in
relation to your gender, race, disability, sexual orientation, age, religion/belief or transgender status.

ED554U: Trauma-Informed Practices in Educational Settings:

e Timing of the inputs — with more live teaching this semester (as part of the new MEd
programme), a key consideration was to ensure teaching inputs were delivered at an appropriate
time. Most students were happy with the timings of the teaching, and live sessions were all
recorded for students who could not attend the live sessions.

e Teaching — 100% of students who completed the CFF form stated that the teaching they
received was effective (66% 5/5 and 33% 4/5). Key highlights include:
. ‘Some of the suggested readings, accessible via Google scholar and primo, were
interesting and relevant to the role of a teacher. Some have greatly helped to write
the assignments.

. ‘Steph always offers a wide range of potential readings that are really useful in
developing more understanding of the given topic. The content was useful and
interesting’.

. ‘Structure and content flows well and is all relevant to the practical nature of the
course’.

e Enjoyment

. ‘Parts of this course were enjoyable, | liked that our tutor delivered the content in a
sensitive way and valued our contributions in online lectures.’

. ‘As always, Steph is warm, friendly and was really highly experienced and
knowledgable on the course content. | also found a lot of the ideas very interesting.’

. ‘Steph is very supportive and easy to talk to. She encourages us to share ideas and

discuss, which is great for building community.’

e Course support — one of the key considerations for a ‘trauma-informed practices’ course is to
ensure that we model and embody the principles of good support for learning for our students, in
a trauma-informed manner. There were some really positive feedback comments re: this:
. ‘everything was dealt with very sensitively!’
. ‘| found the course to be very trauma-sensitive for the participants (good thing, right?)
and experienced no difficulties’.

No one who completed the CFF form stated they had any issues with the course in terms of difficulties in
relation to your gender, race, disability, sexual orientation, age, religion/belief or transgender status.




b) at Programme level

This has been a very successful first year of the new MEd Health and Wellbeing Education
Programme. Feedback from our EE (Mark Breslin) can be seen below:

ED50C2:
An assessment sample of 5 essays and 5 presentations were sent to Mark Breslin for review. He provided
detailed feedback on each of the 5 assessments (grades A-E). Overall feedback was that:

‘| feel the standard of marking is good and in line with other educational establishments | have seen.
There is a good internal moderation and standardisation in place which provides and justifies grades
awarded.

The learning outcome and learning criteria is of a very good standard and the assessments are relevant to
the course and students future and current workplace’.

ED554U:
An assessment sample of 5 essays (for both assessments) were sent to Mark Breslin for review. He
provided detailed feedback on each of the 5 assessments (grades A-E). Overall feedback was that:

‘Your grades were fairly accurate and, in my opinion, in line with other higher educational institutes that |
have seen. The course aims are very good and relevant to issues surrounding education and society as
a whole and | feel this course could benefit other sectors such as NHS and social work, although this
might require a change of LO or aims.’

4. What area(s) require, or are intended for, development in the next academic year and how do you
intend to address them?

1) Support with Academic Writing — although we have an assessment task descriptor, assessment
rubric, assessment FAQs and live assessment Q&A session, some students have expressed a wish for
more support with academic writing. In 2024-25 we will:

a. Again share information above re: assessment support
b. Add additional inputs on how to use school-based evidence in essays/presentations
c. Work with CAD and the SLS to highlight student support for academic writing

2) Practical approaches to TIPIES — the aim for the ED554U course this year is to add a section on
trauma informed pedagogies, thinking about the PACE model.

3) Assessments will be reviewed with Alyson Young who has just completed her MEd looking at
academic assessments in HE. Alyson’s advice will be crucial to help tweak our assessments and make
them more user friendly.

5. What aspects of Decolonising the Curriculum have been considered as part of the programme?
For instance: has the programme considered the impacts of Decolonising the Curriculum or the Anti-
Racist Curriculum? Has the programme engaged with any of the resources made available via the
School Race Equality Champions?

Challenging Traditional Narratives in our MEd on Health and Wellbeing Education

In the ED501W: Leading on Health and Wellbeing course, we are encouraging students to think about
traditional research as ‘WEIRD’ (Henrich, 2020):
e Westernised

e Educated
e Industrialised
e Rich

e Democratic




When thinking about health and wellbeing in schools, we reflect on the work of Rios (2019), Priestley, Biesta,
and Robinson (2015), Fullan (2021) and Harber (2021) to question the values, prejudices, and assumptions that
school’s make about students. We are looking at student voice initiatives in diverse communities as a way to
facilitate wider social justice and better understanding of the narrow definitions that exist of HWB.

6. What aspects of Equality, Diversity and Inclusion have been considered as part of the
programme? For instance: Does the programme take account of the various protected characteristics?
Have there been any matters pertaining to EDI which have caused issue on the programme?

One of our key challenges (and joys!) is working with international students from all over the world on our
programme (such as UAE, Taiwan, Germany, Switzerland and Malaysia). Working with students this year, we
have been trialling co-design, looking at the ways in which we can learn from each other’s educational context
worldwide. Whilst there have been no areas identified in the CFF which cause concern when working with
students who may have protected characteristics, we have been implementing trauma-informed practices and
support into our courses, modelling this for students in a way which might afford greater support and protection.

C. Review of Collaborative Provision (note that annual reporting for validated partners and TNE partners
is more extensive and is described in the corresponding validation agreement. The following applies to
non-validated and non-TNE partnerships only)

1. Where applicable, list the Collaborative Provision agreements (Partnerships) that relate to this
programme and the numbers of students involved (add rows as necessary)

Partner Institution Type of Partnership (see Number of students involved
http://www.abdn.ac.uk/staffnet/teaching/ty
pes-of-partnership-3887.php)

n/a

2. Comment on the progress students admitted under each partnership have made in their
programme and whether any changes to the programme, or arrangements with the partner, need
to be made.

n/a

3. For each partnership comment on any issues that have arisen as a result of the partnership and
critically evaluate the success of the partnership.

n/a



http://www.abdn.ac.uk/staffnet/teaching/types-of-partnership-3887.php
http://www.abdn.ac.uk/staffnet/teaching/types-of-partnership-3887.php

D. ISSUES TO BE RAISED AT SCHOOL OR UCTL LEVEL

None identified

Date:

(Chair, School/Discipline Teaching & Learning Committee)

Comments from Head of School*:

It is good to learn of international aspirations for the programme, | look forward to learing how
these progress.

| confirm that | have read and agree with the content of this form and, where applicable, support the actions
proposed.

SIGNEA: e Date: ...21/11/24 ...,
(Head of School*)

COPIES OF THIS FORM SHOULD BE:
1. CONSIDERED BY THE PRIMARY SCHOOL LEARNING AND TEACHING FORUM
2. UPLOADED TO THE QUALITY AND PLANNING SHAREPOINT SITE BY 31 AUGUST FOR UNDERGRADUATE PROGRAMMES AND 30
NOVEMBER FOR POSTGRADUATE TAUGHT PROGRAMMES

* Phase Co-ordinator for the MBChB curriculum; Interdisciplinary Degree Programme Co-ordinator, or Vice-
Principal (Education) where appropriate.


https://365abdn.sharepoint.com/projects/qacPlanning/SitePages/Home.aspx
s01cc8
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