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ANNUAL PROGRAMME* REVIEW 
 

This form should be completed either for a single programme or for a cognate group of programmes that share 
several courses.  To be completed by the programme director/leader and subsequently considered by the primary 
School Teaching and Learning forum.  

 
• Part A should provide a review of the courses that make up the programme/group of programmes covered by 

this APR 
• Part B should focus on the programme (or cognate group of programmes if appropriate) 
• Part C should be completed if the programme is part of any Collaborative Provision with other 

Institutions/organisations where students are involved.  If Schools wish, they can complete a separate APR 
for collaborative provision. 

 
 
SCHOOL INFORMATION: 
 
School: 
 
 

Programme/cognate group of 
programmes:  
PGT programmes in: 
Applied Marine and Fisheries Ecology 
Ecology & Conservation 
Environmental Management 
Environmental Pollution and Remediation 
Environmental Science (Sept & Jan start) 
Marine Conservation 
Soil Science 
 

Academic year:  2023-24 
 

A. ANALYSIS OF THE PROGRAMME’S CONSTITUENT COURSES 
1. Comment on the pass rates and grade profiles for courses within the programme. Identify outlier 

courses, i.e. those performing better or worse than others.  What can be learned from these to help other 
courses within the programme?  Comment on courses with less than average pass rates.  What actions 
are planned to address the low pass rates?  Actions could include, for example, changes to previous 
year’s courses to better prepare the students or inclusion of more formative assessments.   

 
 
Course pass rates were 100%, higher than in previous years. The final project pass rate was also 100%, 
with the project median value 16.77, slightly above that of the previous 2 years (16.05 in 2022, 15.75 in 
2023). 82.14% of projects received Commendation or Distinction. 
The number of course fails (0) reduced dramatically compared to the 36 in 2021-22 and 4 fails in 2022-23. 
In previous years, the relatively high number of fails was, to a large extent, due to a high number of 
plagiarism cases, which was effectively addressed in the year 2022-23, through providing more detailed 
training, especially to international students, both during the open week as well as within courses.  
 
 
 
 
 
 
 
 



 
Fig 1 course summaries 
 
The MSc project grade matched closely with the Taught GPA from their degree, suggesting that students 
who do well in their taught courses also tend to do very well in their projects: 
 

 
 
Fig 2 Project and taught grades relationship 
 
 
 
 
 



2. Comment on courses that are causing concern.  Please include courses where concerns have been 
raised by staff or students at SSLC meetings or by external examiners.  What measures could be put in 
place to address the concerns raised?   

 
No courses are a cause of major concern. The grade distribution , although it does vary between 
courses, none of the courses stand out as being having a very low or high grade profile (see Fig 1 
above).  
 
 
 
 
 
 
 
 
 
 

B. REVIEW OF THE PROGRAMME(S) 
1. Critically review the programmes. For instance: Do they continue to meet the subject benchmark 

statements? How well do all constituent courses work together to provide the core knowledge required?  
Do they continue to attract and retain students?  

 
 
The programmes have run smoothly this academic year, partly due to the fact that issues that were raised in the 
previous exam board have been dealt with effectively, but also due to the much smaller student cohort which 
was easier to manage. The severe drop in recruitment has continued the downward trend, with 28 students this 
academic year, compared to 49 in the previous and 81 in 2021-22 academic year.  
 
Due to the dramatic decline in PGT student recruitment, the decision was made to reduce the PGT programmes 
offered to one (MSc Environmental Management), which would allow SBS to construct a medium and long-term 
plan on how to develop new programmes at PGT level which would recruit a higher number of students.  
 
Both EE examiners have stated that the teaching and assessment carried out consistently meets the subject 
benchmarks, as well as managing to keep the students happy and equipped with the skills needed for 
employment in the relevant sectors.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

2. What actions have been taken forward this year considering the previous year’s feedback from 
the Course and Programme Review process, External Examiners, Programme Advisory Boards 
Professional Statutory Body or ITR recommendations (if reviewed within the past 12 months)? 

 
The main change that has taken place this academic year was the reduction in the PGT programmes 
offered. In the previous academic year exam board, the EE has raised concerns with regards to our 
ability to continue delivering the two Marine programmes, due to the reduction in SBS staff in that 
research area and the continual recruitment freeze. Therefore, we proceeded to consolidate the two 
marine programmes into a single one which could be delivered more efficiently.  
 
We have also consolidated the two PGT residential fieldcourses that were offered previously into one 
residential one which were taken by both Ecology and Environmental Science students.  



 
Issues identified in the past raised by students and external examiners on specific courses (eg 
Population ecology), have been addressed successfully and this has led to a better learning experience 
for the students taking those courses. 
 
 
 
 
 

3. What is working well within the programme(s)? What is new/innovative? 
 

a) at Course level 
 
Students gave very positive feedback on courses throughout the year, with common themes being that 
they found course content interesting, enjoyable, and useful for employability. Practical work and field 
work was particularly appreciated. There were also many positive comments about good course 
organisation and about academic staff, demonstrators and technical staff being very supportive. 
 
Specifically, external examiners (and students within the course evaluations), have stated that 
assessment loads are fair and distributed well within and across courses. We had positive comments 
from the external examiners on our current moderation procedures, but with the suggestion that, with 
the increasing workload that staff are faced with, we could take a light-touch approach to moderation 
that would still ensure that grading and feedback is consistent within and across courses. 
 
 
 
 
 

b) at Programme level 
 
 
Students gave positive feedback on their programmes. The two External Examiners highlighted a 
number of aspects of our programmes which impressed them: 
• Staff support and integration of January start students and weaker students (and the staff workload 
this entailed). 
• Good diversity of assignments, challenging students in different ways, and their relevance for 
employment. The level and pace of work generally appreciated by our EE, acknowledging that good, 
detailed feedback is consistently provided. 
• The progression of content through our Sept start programmes. 
• The quality and variety of provision for the MSc project. 
• The maintenance of field teaching within our programmes. 
• Catering for the diversity of students, including stretching more able students and enabling weaker 
students to achieve their potential. 
 
This reflects consistently high quality of provision, rather than anything new or innovative being put in 
place during the year. 
 
 
 

4. What area(s) require, or are intended for, development in the next academic year and how do you 
intend to address them? 

 
Our EE have identified potential issues with regards to the balance of assessments within our MSc 
projects and potentially the magnified effect that the engagement assessment has in a student’s 
programme as it is worth 10% of a 60-credit course. We will re-evaluate marking and assessments for the 
MSc project and provide a more detailed and structured rubric for the engagement assessment, which 
will help the markers/supervisors assess the students’ engagement better and encourage the use of the 
full scale of grades possible.  
 
The major issue that the School is facing, is the reduction in PGT recruitment and the reduced income . 
SBS has therefore decided to withdraw all but one if our PGT programmes (retaining only MSc 
Environmental Management) for the following two academic years, to allow the School time to construct 
a plan with regards to our future PGT offerings. Our EE have acknowledged that this is necessary, but 



have urged the School to maintain in any future plans, the components that worked well previously. This 
guidance will be taken into account in our PGT planning.  
 
Guidance for AI 
We are aware that some of our assessments are vulnerable to generative AI, particularly essays and 
reports. We are making some changes to assessments to reduce the scope for misuse of AI tools.  
These changes are varied, but potentially some assessments will include an oral component if the 
course coordinator suspects use of AI.  As we gain more experience and benefit from guidance from the 
centre and CAD, we may incorporate additional changes. 
 
 
 
 
 
 

5. What aspects of Decolonising the Curriculum have been considered as part of the programme? 
For instance: has the programme considered the impacts of Decolonising the Curriculum or the Anti-
Racist Curriculum? Has the programme engaged with any of the resources made available via the 
School Race Equality Champions?  

 
Academic staff teaching on our PGT programmes have attended workshops run within the School on 
Decolonising the curriculum and have explored ways that content delivered can be adapted accordingly. 
The EK5510 course delivers some lectures on decolonising science. Lectures in SS5508 give several 
case studies of research from around the globe.   
 
 
 
 
 
 
 
 
 

6. What aspects of Equality, Diversity and Inclusion have been considered as part of the 
programme? For instance: Does the programme take account of the various protected characteristics? 
Have there been any matters pertaining to EDI which have caused issue on the programme?  

 
Academic staff teaching on our PGT courses are well aware of issues relating to EDI and are careful in 
delivering teaching material that is appropriate and in an appropriate manner. Our SBS EDI committee 
has previously identified a potential issue in relation to student accommodation on residential field 
courses and ensuring that what we offer in terms of accommodation is appropriate in relation to 
protected characteristics. This issue has been discussed extensively at the School Education Committee 
meeting and course coordinators are aware of potential issues and how they may be addressed.  
 
 
 
 
 
 
 
 
 
 
 
 
 

C. Review of Collaborative Provision (note that annual reporting for validated partners and TNE partners 
is more extensive and is described in the corresponding validation agreement. The following applies to 
non-validated and non-TNE partnerships only) 

1. Where applicable, list the Collaborative Provision agreements (Partnerships) that relate to this 
programme and the numbers of students involved (add rows as necessary) 



Partner Institution Type of Partnership (see 
http://www.abdn.ac.uk/staffnet/teaching/ty
pes-of-partnership-3887.php)  

Number of students involved 
 
 

   
   
   
   
   
   
   

2. Comment on the progress students admitted under each partnership have made in their 
programme and whether any changes to the programme, or arrangements with the partner, need 
to be made.   

 
 
 
 
 
 
 
 
 
 
 
 
 
 

3. For each partnership comment on any issues that have arisen as a result of the partnership and 
critically evaluate the success of the partnership. 

 
 
 
 
 
 
 
 
 
 
 
 
 

D. ISSUES TO BE RAISED AT SCHOOL OR UCTL LEVEL 
 
 
 
 
 
 
 
 
 
 
 

 

 

Signed:   .Vasilis Louca  ...... ....................... Date:   .......22/11/2024............................ 

(Programme Lead/Author) 

http://www.abdn.ac.uk/staffnet/teaching/types-of-partnership-3887.php
http://www.abdn.ac.uk/staffnet/teaching/types-of-partnership-3887.php


 

 

Signed:   ..............................................................…………….. Date:   ........................................ 

(Chair, School/Discipline Teaching & Learning Committee) 

 
 

 
 

Comments from Head of School*: 
 
 
 
 
 
 
 
 
 
 
 

 
I confirm that I have read and agree with the content of this form and, where applicable, support the actions 

proposed. 

 

 

Signed:   ..............................................................…………….. Date:   ........................................ 

(Head of School*) 

 

 

COPIES OF THIS FORM SHOULD BE: 
1. CONSIDERED BY THE PRIMARY SCHOOL LEARNING AND TEACHING FORUM 
2. UPLOADED TO THE QUALITY AND PLANNING SHAREPOINT SITE BY 31 AUGUST FOR UNDERGRADUATE PROGRAMMES AND 30 

NOVEMBER FOR POSTGRADUATE TAUGHT PROGRAMMES  
 
* Phase Co-ordinator for the MBChB curriculum; Interdisciplinary Degree Programme Co-ordinator, or Vice-
Principal (Education) where appropriate. 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://365abdn.sharepoint.com/projects/qacPlanning/SitePages/Home.aspx
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