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INTRODUCTION

This poster e-booklet showcases pedagogical research and teaching
practice from across the University. The posters align with the Symposium’s
theme Future-Ready Education: Enhancing Student Employability and
Institutional Reputation, and illustrate ways in which we are addressing the
theme. There will be two awards this year.

The Digital Accessibility Award will be selected by a judging panel
consisting of last year’s winner of the award and eLearning Support
Assistants working within the Centre for Academic Development, who
have received extensive training in digital accessibility to deliver the Course
Accessibility Service.

The Popular Vote Award will be voted for by the Symposium delegates
on the day. While judging the posters for the Popular Vote Award, you are
encouraged to use the following criteria:

e Creativity, visual appeal and flair of the poster

e Legibility and clarity of the information presented
e Balance of text and diagrammatic information

e Succinctness of the information presented

¢ Innovative teaching and learning or research content

VOTING INSTRUCTIONS

Voting is open only to Symposium delegates (whether attending in person,
online, or a mix of both). Using the guidelines above, please cast your ONE
vote by scanning the QR code below or by following this link: https://forms.
office.com/e/rC5L1Lzggv

Voting opens at 8:30 and closes at 14:10 on WEDNESDAY 30 APRIL.
Professor Jo-Anne Murray, Vice-Principal (Education) and Miles Rothoerl, VP
for Education, Students’ Union will present the Digital Accessibility Award
and the Popular Vote Award at 15:40-16:00.

YOUR VOTE WILL BE ANONYMOUS.
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Why patient and public involvement (PPI) ?

Involving patients, public and other groups impacted by research into
the research design is increasingly expected from research funders.
Many jobs also require consulting or engaging with communities and
client groups. This requires key transferable skills in active listening and
communicating with people from a range of backgrounds.

Where’s the gap?

Within our own department (Aberdeen Centre for
> Evaluation), we expect all studies to have PPI included -

examples of this may include PPI Partner co-applicants,

involvement in the data collection or data analysis.

> Despite an increasing expectation of undertaking PPl in
research, to our knowledge there had been little inclusion
of PPl on postgraduate teaching curriculum.

> This seems like a gap in teaching key research and
transferable skills which embeds the importance of
involvement from the start.

Idea: We piloted the inclusion of PPl information,

and the involvement of PPI partners in our fully

online autumn 2024 Qualitative Health Research
module (PU5039).

Involvement from the Start: including patient and
public involvement in postgraduate teaching

Dr Emma Berry, Dr Magdalena Rzewuska Diaz, Peter Flockhart, Mike Melvin and Dr Zoe Skea
School of Medicine, Medical Sciences and Nutrition

-
- -, Live session co-led
with Mike and Peter
on interview
question
development
l Approach '
End of Unit
self-assessment quiz Optional activity
with PPl questions with feedback from
toallow student’s to the teaching team,
gauge their Mike and Peter

understanding o, - o ®

It was a fantastic experience being
allowed to work in harmony with the
postgraduate students from an early

onset of their career - Peter

PPI Partner experience

Reflections and learning
on the process

g (NIVERSITY OF
ABERDEEN

The course has 2 assessments, neither prompt

for PPlin submissions. Inassessment1,1/20
submissions added PPI. In assessment2,2/19
students included PPl elements.

O

PPI payment O

important and processes needs
tobe considered ahead

In the self-assessment end of Unit tests,
there were 3 questions on PPI. The
average score on PP| questions was 84%
(Unit 1=100%, Unit 2= 65%, Unit 3= 87%)

Key message:

We think including PPl in
teaching is an important
opportunity for students to
learn key skills for research
and other careers.

SCAN ME
FOR MORE INFO

Contact email: emma.berryl@abdn.ac.uk
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INITIAL TEACHER EDUCATION

From Surviving

To Thriving

Authentic Assessment

Assessment in the PGDE P programme is focused
on developing key skills for a career in teaching.
Authentic assessment is crucial feor ensuring that
every part of this short and intensive degree
programme is beneficial to the students’ learning.
Qur intention is that our assessments offer
sustainable and transferable learning, relevant to
a career in education (Boud & Soler, 2016).

Student A

Displaying intrinsic motivation (Schultz, Young et al.,
2022) this student enguired into their own
neurodivergence whilst on school experience. Their
Professional Enquiry, focused on understanding how they
could better organise themselves in the classroom to be
able to provide the best learning experience for the
children. The personalisation and choice element of our
assessment meant that this student’s enquiry had direct
relevance to their future career (Bain, 2023).

1495
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m UNIVERSITY OF
ABERDEEN

Assertions

Collaborative Curriculum
Building

Involving students in collaborative curriculum building
around neurodivergence has made the curriculum more
relevant and current, and has increased engagement
{Wells, 2022). For example, during the lecture input on
ADHD all students are invited to contribute their own
knowledge or experience, providing students with a sense
of belonging as part of the learning

community (Fernandez-Batanero, Montenegro-Rueda et al,,

2022).

Student B

This student spoke openly about their own
experiences, both as a child and as an adult
learner. They prompted a critique of lecture
materials in the moment, and afterwards.
Subsequent input continually seeks to surface
the diverse lived experiences of students to
directly challenge the hegemony of education
and associated pedagogical assumptions.

How can neurodivergent students be supported to thrive within
Higher Education, specifically in a 9-month Initial Teacher
Education (ITE) programme, half of which is spent on placement?
The Professional Graduate Diploma in Education (PGDE) Primary teaching team
support students to find and implement strategies for navigating their
experiences on and off campus as they become teachers.

Resilience on and off Campus

Creating resilient individuals is an aim of both the
university’s MySkills Framework and the GTCS SPR
(GTCS, 2021). Tutors support students to navigate
challenging periods (Morina, 2016) both on campus and on
placement, creating a “resilient and enabled [teaching]
profession” (GTCS, 2021. p. 3).

Student C

On placement, this student faced planning and organisation,
challenges which impacted teaching and professional working
relationships (Nolan, Gleeson et al., 2014). Key to
supporting the student was the tutor’s knowledge of
neurodivergence. Using an individualised approach where staff
listen to students, and students are meaningful participants
in their learning (Barrera Ciurana and Moliner Garcfa, 2023)
a way forward was found. With tangible resilience
generated; the student successfully graduated, and the staff
member further dedicated to developing a more
neurodivergent educational landscape in Scotland.

* We must support equal access for each student on an individual basis - one size does not fit all.
* Inclusive practice recognises and celebrates cognitive, emotional, and social diversity to the benefit of all

learners.

* Any student's perceived barriers to learning are real for that individual; it is our professional duty to

mitigate those perceived challenges to deliver career aspirations and academic achievement.

Refarences and notes scan here
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I Breaking the silence: Exploring help-seeking behaviours among E™ UNIVERSITY OF
m | ] | ] |} ]
=8 professionals in training ABERDEEN
8 Dr Louisa Lawrie, Dr Anita Laidlaw, Dr Kathrine Gibson Smith, Ellie Ferguson, Professor Amudha Poobalan
(1
BACKGROUND METHODS & ANALYSIS
* Medical students often avoid seeking  Using semi-structured interviews with approximately 20 purposively sampled Table 1: Target programmes
help for mental and physical health participants across study stages at the University of Aberdeen (see Table 1).
challenges (Sheldon et al., 2024). * Analysis will be guided by the Theoretical Domains Framework (TDF; Atkins Education
 Higher vulnerability to anxiety, et al., 2017 - see Figure 1). N

depression, burnout, and suicidal
ideation compared to the general
population (Aljuwaiser et al., 2023).

TQ Health Psychology

* Key barriers: fear of stigma, Medicine
discrimination, and being seen as .
"unfit to practice" (Shahaf-Oren, Infslt‘:::‘(l:es p— ‘
Madan & Henderson, 2021). / Law
* Limited research on whether similar Behaviour:
patterns exist in other healthcare and Dentistry

professional disciplines. He[p
seeking

Physician Associate

Beliefs

(<%

I_\_flkil Figure 1: Key domains within the TDF that could impact help-seeking: Social
Influences, Intentions, Knowledge, Beliefs, Emotions and Environment.

STUDY AIM POTENTIAL IMPACT
« The research aims to identify how * By examining help-seeking behaviours in students from diverse fields, this
professional identity, academic study seeks to uncover whether these challenges are discipline-specific or
experiences, and disciplinary cultures influenced by broader cultural and professional factors.
. . . £ t P Figure 2: The Capability, Opportunity & Motivation-
shape attitudes towards help-seeking. Tge TDF2WI|| be used to develop key strategies to promote help-seeking Behaviour (COM-B) Framework for intervention
(Figure 2). development.

R‘efel"e@f s DX DrLouisa Lawrie: louisa.lawrie1@abdn.ac.uk E g E

—
1%
Scan the QR code to access Louisa’s staff page! E

. ; and junior doctors-an of sys ews.Jour fenta me (LTEP)
s, L., Francs, J, Islam, R., 0'Connor, D., Patey, A, vers, N.,... & Michie, S. (2017). A guide to using the Theoretical Domains Framework of behaviour change to investigate implementation problems. Implementation science, 12, 1-18.
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What do students need
to be able to do to
succeed on the course?

What challenges are
students having in
achieving this?

What aspects of EAP
are most important
to overcoming these
challenges?

MSc Medical Physics and MSc
Medical Imaging: Programme

and Student Needs

Initially, Language Centre and Medical Physics
and Imaging colleagues met to discuss
student and programme needs.

e Largely international cohorts from diverse
nationalities, with some home students
and CERF C2 users of English

* Throughout their studies, students need to
use sources, synthesise information,
communicate complex ideas from sources
in their own words, and to use citations

e Students can struggle with losing focus on
meaning, over relying on summary,
copy/pasting information, and not
providing citations

e 20% of the final programme assessment is
a poster presentation, but students didn’t
have opportunity for formative practice

Integrating English for Academic Purposes:
Supporting Students’ Learning Journeys Language Gentre, School of LLMVC

Integrating EAP into Core

Biomedical Physics Skills BP5025

To support these needs, EAP has been integrated
into a 30-credit core skills module on the MSc
programmes. Content focuses on producing a
summative 1000-word report (25%), which is then
transformed into a formative poster. Bespoke
teaching materials were created to set examples
and tasks within the context of medical imaging and
physics. Activities use communicative approaches
to build confidence in using English in new
situations.

Week EAP Focus

One

Two
Three
Four

Five

Analysing
questions
Reading skills
Using sources
Cohesion

Critical thinking

Summative EAP

assessment

Eight

Nine

Ten

Audience and
purpose

Presentation
skills

Poster
conference

9

Focus on
summative
assessment (25%):
1000-word report

Focus on support
for future
assessment needs:
poster conference

Feedback from Students:
1. Developing skills and capabilities
for learning

‘Every aspect of the course was important
for me, as it provided the core knowledge
needed to excelin the program’

‘The presentation allowed us to share ideas
with people form different backgrounds
while working as a team. It also helped us
develop public speaking skills targeted at
various audiences’

Suggestion: ‘The poster presentation not
worth credit meant the many classmates did
not care about this.” - clearer rationale
needed for formative assessment

2. Supporting transitions and
navigating pathways

‘l was unaware of the referencing styles
usedin the UK. The course gave me a clear
idea on the referencing styles and basic
literacy skills’

‘Writing report — it was new for me and had
fun while learning it too’

‘The analysis of two presentation and their
styles was useful to understand how to
present’

Suggestion: ‘Increasing the number of mini
written assignments and evaluate them
directly in person with the staff’— desire for
more formative work and feedback

Sarah Dobbie
sarah.dobbiel@abdn.ac.uk
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" Women’s Health in a Global Setting
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Advancing Women’s Health Education

This postgraduate course addresses gaps in women’s health education, supporting UN SDGs. Aligned with the university's 2040 Strategy,

it promotes global outreach, inclusivity, and accessibility. By integrating an interdisciplinary curriculum and decolonization in healthcare,
itinfluences students, faculty, and paves the way for a Women’s Health Master’s program.

Evaluating Success and Impact

l Launched in 2020, with enrolment growing from 22to 126

UNIVERSITY |
of ABERDEEN

Dr Alyaa Mostafa, Clinical lecturer
School of Medicine, Medical '

Sciences and Nutrition
a.mostafa@abdn.ac.uk |

Global Health Challenges

students by 2021, across 16+ countries.

Understanding global healthcare inequalities.

Integrated into five Master’s programs, CPD courses, and On-
demand learning.

Addressing gender-based health disparities.

online students.
n Adapted for 30 Qatari MPH students in 2025.

[ External examiners praised global relevance

H Hybrid format introduced in 2023, with 25in-person and 85
Exploring reproductive and maternal health challenges.

Examining the impact of sociocultural and economic
factors.

Innovative Learning

oDeveIoped with input from clinicians & Increased understanding of global women's health issues and critical .
researchers. thinking Enhancing knowledge of LGBTQ+ health concerns.

oUtilizes videos, discussion boards, and quizzes.
eAdapted for students in Qatar campus.

Encouraged lively discussions, with external praise for its interactive

design.
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4 x QAA Scotland Enhancement 2025 Catagories

ABSTRACT ()] SUPPORTING TRANSITIONS | () STRENGTHENING ENGAGEMENT,
« Entrepreneurship is recognized as an exceptional and vital AND NAVIGATING PATHWRYS COMMUNITY, AND BELONGING
skill in the modern world. _ o )
+ Supports diverse learner journeys. . Internshl!:)s, * Cross-Disciplinary Collaboratlon
. Al ith QAA Scotland's Enh 2025 th * Start-up incubators.  Student-Led Entrepreneurial
|g'ns wit .cot and’'s En on-cemen"c t eme‘. - i Crmipeifee @ Communities
* Equips students with adaptable skills for lifelong learning. Investor Panels « University-Community
* Provides personalized support to encourage innovation « Pitch Competitions & Partnerships
and problem-solving. Investor Panels « Alumni & Industry Mentorship
* Enhances employability by preparing students for real- Networks
* Inclusive Incubators &
world challenges. (03 LEVELOPING SKILLS AND | © " vv® "
GAPABILITIES FOR LEARNING
CONCLUSION N | (/] DELIVERING TAILORED, TARGETED,
» Universities play a crucial role in fostering an * Creativity & Innovation AND PERSONALIZED SUPPORT
. . . ¢ Critical Thinking & Decision-
entrepreneurial mindset through future-ready education . .
« Enriches instituti | onb beddi Making * One-on-One Founder Matching
nriches |nst|tut.|or-10 reputqtlon Yy embeading « Problem-Solving & Programs
entrepreneurship in education. Adaptability + Stage-Based Mentorship Tracks
s * Collaboration & Leadership * Industry-Specific Mentoring
+ DR MUHAMMAD WASIM UNIVERSITY OF | * Communication & * Alumni Mentor Networks
+ UNIVERSITY OF ABERDEEN BUSINESS SCHOOL 5 . . ) :
. MUHAMMAD.WASIM@ABDN.AC. UK S ABERDEEN Persuasion Cross-Cultural Mentorship
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Reflections on designing and delivering educational escape rooms

49

* i UNIVERSITY OF
<" ABERDEEN

Susan Caie?, Catriona J. Cunningham?, Silvia Mazzotta3, Derek A. Scott2, Gordon Stewart?, Lorna Stewart*

1 Language Centre, University of Aberdeen; 2 School of Medicine, Medical Sciences & Nutrition, University of Aberdeen

3 School of Pharmacy, Applied Sciences and Public Health, Robert Gordon University; 4 School of Education, University of Aberdeen

{ Background

Since their introduction in Japan in 2007, escape rooms have become hugely popular around the
world. As well as being fun and engaging, albeit stressful at times, escape rooms give players the
opportunity to develop useful skills such as problem solving, teamwork and critical thinking. It is
therefore not surprising that educators have recognised their potential. We are a multidisciplinary
group of educators from two institutions with a shared interest in educational escape rooms. We
meet regularly to discuss contextualised practice and encourage each other to learn from our diverse
experiences.

Q/ Reflections

Using a series of guiding questions, we each independently reflected on our experiences before and
after delivering our educational escape rooms (Figure 1). The questions included:

a8 “Who are your learners?”

a8 “What are you hoping to achieve with your escape rooms?”

8 “Is there anything you thought worked particularly well?”

Following our reflections, we identified common themes.

i@ Online PGDE Escape Room

T\ Onine PGOE Excape Room

36m 50s

Vottage (mv)

00

o0
§

P

What T openmideors o YA, il ik s,

12

Figure 1: Examples of our escape rooms. We mainly ran digital escape rooms using easy to use
applications such as OneNote.

e e e 00000000000 00
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Q/‘ Themes

Our learners are diverse. We teach both UG and PGT students across a range of programmes, with
classes ranging from 15-100. Despite these differences, we found several common themes in our
reflections. We were interested in implementing escape rooms into our teaching as they are
engaging, help build communities and provide students with an opportunity to develop skills such as
problem solving (Figure 2).

v L 4

L 4
Build

Skills community

Revisio,-,
too(

v v

\J

L

Technical
issues

L

Time-
consuming

o

®

Figure 2: Summary of our themes.

One concern we shared was over technical issues such as students not being able to access the link.
In our reflections before running our sessions, we also raised the issues of inclusivity and students
perceiving the escape rooms as too playful or not appropriate for the higher education setting. While
we agreed escape rooms are a useful revision tool, we feel that they would not be suitable as a
summative assessment. Several of us used surveys to gather anonymous feedback. However, this
approach to evaluation is limited as it principally assesses enjoyment rather than effectiveness.

Q" Top tips

Escape rooms do not have to be elaborate to be engaging - OneNote works well
Developing the puzzles is the most time-consuming but fun part

Have a backup, such as a paper version, in case of technical issues

Include a debrief

[ PIENPIEN PR )
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- Whatis the place for:shy and introverted : based | gumesmvor encot
o % 8 . o ,)_ ..........  CTCCCELEr TYTTITT I T T : N Sciences
8 people* in higher education?~ & Begitiers guide A
2N 0 what does this mean? ® because'maybe s Gador AT
- terminology is important | this is newto‘ug LAk !
[ *and staff!
INTROVERTS © ASSUMPTIONS -students:
§I-(Iae ing; canbeSHY  |[INTROVERTED | « can be assertive 1
il | s | 22 0 80D Motk Cebate
avoid sqcial choose solitude,™ - will ask for help
Interactions, / Increasing: * respond to praise
which lowers: [ 0 ‘quiet =

but the ‘default’ model of teachingq

oembarrassment {* | 0 autonomy might be unfair or wrong!

o anxiety o energy recharge
o judgment o self-sufficiency
o humiliation Q internalised 50, let’s create
_\ oengagement B teaching environments
sotatio -+ understand the

*and staff!

Introverted and shy students g ; 3;‘ u%otrﬁetrrlne!m
(~30—50%"!) should not be Ignor d|= be creative

' Condon & Ruth-Sahd (2013) Responding to introverted and shy students: Best practice guidelines for educators and advisors
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Exploring the Relationship Between Professional Identity and
Technology in Higher Education Staff and Students: A Scoping Review

1. Introduction
Professional identity—shaped by shared values, beliefs, and skills within a profession—has been linked to
increased self-confidence, greater resilience to stress, career success, positive attitude, increased job
satisfaction and sense of achievement (Fitzgerald, 2020). In higher education, the developmentand evolution of
professional identity of both staff and students can be influenced by emerging technologies, including
Generative Al, and may empower or undermine staff depending on how these tools reshape roles,
responsibilities, and perceptions of value.

2. Aims
* Toinvestigate the intersection of professionalidentity, its development, and the rapidly evolving role of digital
educationaltechnology in higher education.
* Toidentify key research gaps to inform the direction of future research.

3. Methods
Scopus, Web of Science, ERIC, EBSCO British Educational Index, International Bibliography of the Social
Sciences (IBSS) (ProQuest), OECD ilibrary, CINAHL and PsycINFO (Ovid) databases were searched using
professional identity, higher education and digital technology related terms for literature published from 2000-
present. Articles that related to online platforms solely for delivery, without integrating online technology into
the programme design, were excluded.

4. Preliminary Results

Number of included articles by year of

11 f i ted f
85 references imported for publication

. [ JEVY) duplicates removed
screening

10

8

848 articlesirrelevant 6

- 20 articles full text not available 4
(requested)

1043 articles title/abstract
screened

175 full text articles assessed for W) 127 articles excluded
elighbiliy Included Articles by ISCED-F Discipline (n):
Multidisciplinary (18), Education (12), Health &
Welfare (6), Arts & Humanities (5), Natural
Sciences, Mathematics & Statistics (2),
Engineering, Manufacturing & Construction (2),

not specified (3).

All texts were screened by 2
reviewers (EC and either KK or
PN) at both title/abstract and
full text stages of screening.

48 articlesincluded

5. Results (continued)

Type of technology explored (by population)

Online learning ]

Technology

Social Media

GenAl Student

Virtual learning communities
Online collaborative assessments
Video W HE Setting (non-specified)

VR

Web 2.0tools

Staff

Staff and Student

Literature

15 20

evalyation

mediationprocess

developmg
deals MOtivatiONSkriow
identityinpractice

giyconstruction C']E‘gt

Direction of influence explored

35 articles explored the influence of
technology on professional identity.

12 articles explored the influence of
professional identity on technology.

One study explored a bi-directional
relationship between professional identity
and technology.

Reported outcomes

Positiveinfluence of tech on Pl

Tech challenges Pl

Plinfluences tech adoption
S Negative influence of tech on PI

f fo med ex J&'\ [ Tech challenges and aids Pl development

ero
he\ﬂ meanngVOh/e Low awareness of tech

pastpractices r[nosrkasl

role
fluXsy |Sk|||5
Mfpersorwal

identity
learners

erforming
sitliated, pautonom

-professional

How did the
literature define
professional
identity?

roles

reconullatloncont\m im Interplay 1
ect mtﬂ\prdwwsyﬂbohcmteramonfeehngs seftings

growth culture seffreflectnegotiate ! ologie:
an mo ‘”ELO";L)E@(FEEW ggnc shaping éxpecta

identitie
reparanon dividual dynam\cally‘ IsC Ronary.

for Pl development

Fewer than half (44%) of included articles
provided a clear definition of professional identity.
Where defined, it was commonly described as
dynamic, evolving over time, and shaped by the
shared attitudes, beliefs, values and behaviours of
a professional community.

Exploration of the intersections of technology and professional

were largely absent from the literature.

6. Preliminary Conclusions and Research Gaps \
While the term ‘professional identity was widely used across the literature, its definition, and the reciprocal
relationship between professional identity and technology, was often ambiguous or insufficiently explored.

identity with other identities (e.g. race, gender) and

underrepresented groups, such as individuals with neurodivergence and those with varied learning preferences,

Limited research has examined how professional identity shapes technology use, particularly how perceived
threats toidentity affect technology adoption. Research should explore how educators negotiate theiridentity inthe
\ context of technology adoption and the implications for professional developmentandinstitutional change. )

Generative Al tools were used to enhance tone, grammar, and clarity, and to support idea generation during the developmentof this poster.

Allcontent was critically reviewed and edited by the authors.
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GO BEYOND BOUNDARIES

Assistive Technology (AT) service design and procurement evalu

Steven Sangster AT Team Lead (Acting) / Digital and Information Services / s.sangster@abdn.ac.uk

Introducing the problem

+ AT team support students with a disability (SWD). AT Team Lead manages design, purchase and rollout AT
Software across campus and online.

+ Problem identified for students who require AT support but choose not to disclose a disability.

+ AT team plan to deliver support to diverse groups of learners (HEA, 2023).

+ Crawley and Marsh (2022) measured uptake of AT by mainstream students in an English institution yet current
lack of empirical evidence from qualitative studies in this field.

Purpose statement

The purpose of this phenomenological study is to describe the needs of a diverse group of students who choose not
to or are unable to disclose a disability and targeting AT support to these groups.

Q 1 What are the popular accessibility apps students available for students for academic engagement?

Q 2 How do students describe their experience of using available institutional AT software for academic
engagement?

Methodology

6 semi structured interviews conducted. This group of diverse learners chose to engage with AT
Secondary data gathered from Jisc Insights Survey 2022 23

Number of Method of course |Programme Disability declared
participants delivery
8 (4) ) No (4)

Female (4) Part time PGT (3
Male (2) Full time (2) UG (2) Yes (2)
PGR (1)

" UNIVERSITY OF
7ABERDEEN

e e e 00000000000 00

15

+ Motivations for participants were beyond disability which implies a gap exists in supporting diverse leamers
+ Figure 1 word cloud reveal popular apps

+ Learners desire training and support in the use of institutional AT

+ Design of AT should consider the voices of students, made available on campus and personal devices

+ AT necessary for academic tasks particularly writing (Figure 2)

. languages 1. Do you use any of these features? (Tick all that apply)

Jectures IMages facilties goodnotes
* download ayeilable developer
google |

Responses: 13¢

e gorithm tudying auditory hfr;t\w
s dasstoom gmmer oo e P
e SO o
g 20005 i MCTOSOft brary i v

spss QUIZIE! apps - speech ooy Capiors e lan

digital H
ipad - audio myaberdeen PrIMO claroread .. eitor

sreen cues decks toxt blackboard notionmade docs Tacrpts 2515

fps  desktop oot : cus best flexible
" lowing learning anki moodle

fora . flashear

dashboard 9 tools
dragon repetiton flashard:
computers ability onenote fato

helpul colanote aready anatomy favorte 7

exams
features edmodo help
include nstalled Ctter

Soreenreadar: et o spaect

Dictatio: speech o text 22% 300

calendar ‘Spelling or viriting suppert
panopto grammarly - fiefoc

word Work deck home
s free

Screen magefcation

useful bongos

Alternaive o ergoncric cavices 6%l

)

Figure 1. Word cloud most popular responses in largest fonts Figure 2. JISC digital insights survey Q11 displaying

popular accessibility features

Conclusions

+ AT staff require training to keep up to date with latest developments in accessibility apps

+ Findings indicate AT staff well placed to deliver training to diverse leaers

+ Term AT may be synonymous with disability even in the mainstream context

+ AT design and procurement should consider flexibility in how students engage with institutional AT, ability to
install apps on their own devices, ensure fitness for purpose to support a variety of academic tasks

References and acknowledgements

. CRAWLEY, S., NIND, R. and MARSH, N., (2022). https://shura.shu.ac.uk/31113/

. JISC DATAANALYTICS, (2023). Student digital experience insights survey 2022/23.

. Professional Standards Framework for teaching and supporting learning in higher education 2023. (2023).

. Jisc provides survey instruments for qualitative data and supports in its use.

. Murat Oztok (Supervisor), the School of Education and Directorate of Information Services at UOA for their support
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NEUROINCLUSION IN HIGHER EDUCATION: A LITERATURE REVIEW

Barbora Novotna, Lucy Drysdale, Madge Jackson

B UNIVERSITY OF
SABERDEEN

Method
* Keyword search (Google Scholar)

Aim: Scoping literature review of neuroinclusion approaches, practice, and experiences in Higher Education.

* 26 articles included (7 interview studies, 7 surveys, 12 other. Mainly UK and US; mainly student perspective)

Evidence of positive impact?

Conceptual and theoretical perspectives of neurodiversity (ND) can drive neuroinclusion approaches. We
synthesise these as follows:

Cultural Level

Medical ND a disorder / deficit ND as natural variation Social

Model Model
Structural Level

Individual Intrinsic disability Contextual disability Environment

Focus Focus
Functional Level

Reasonable . . . ) Universal

Adjustments Adding special support Removing barriers Design for

Learning

Y Reasonable adjustments L

¢ Can (in theory) be tailored to individual needs
(‘spiky” profiles). .

* Students perceive as safety net.

* Feeling of being valued and cared for. .

SPIKEY PROFILES
" NEURODIVERSITY

Too generic when based on broad diagnostic label.
May perpetuate Medical model: ‘othering’; onus
on individual; high self-advocacy effort.
Context-specific fluctuations.

Inconsistent implementation; lack of knowledge
among staff.

SPIKY PROFILE WITH FLUCTUATING CAPACITY

Beck et al (2021)

Universal Design for Learning
Argued to lack theoretical underpinning and practical
operationalization (soysen, 2021).
Student experience of learning process improved.

But still to be determined whether effects transfer to improved

academic attainment and reduced attrition.

B9

® s Emotorl Regbton
Socd commuricaon Ay
) S Bentie ncionng

o Fage e s the ot

Hamilton & Petty (2023)

Other key considerations

Medical model: Neurodivergence a disorder, focus on
deficits and impairments within the individual.

Individual approach: Disability is intrinsic to the
neurodivergent individual.'Fix’ their deficits.

Reasonable adjustments (RAs): Individual
accommodations based on needs / diagnostic label.

Social model: Neurodiversity as natural variation in
brain and behaviour. Focus also on strengths.

Environment approach: Disabilities created by an
environment bulit by and for neurotypical people.

Universal design for learning (UDL): Curriculum
design benefits widest range of people.

~

* Stigma:
* Can discourage disclosure and
support seeking.
* |s exacerbated by medical model
culture and associated deficit-based
language.

* Mental Wellbeing:
* Poorer among neurodivergent
students; burnout.
* Resources strain and drain.
* Higher drop out rates in HE among
neurodivergent students.

Barbora Novotna, Psychology undergraduate student EDI intern
Dr Madge Jackson, School of Psychology
Lucy Drysdale, Information Assistant - Sir Duncan Rice Library

Contact Dr Madge Jackson for any enquiries, m.jackson@abdn.ac.uk
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Recommendations

CULTURE
Reduce stigma, challenge
misconceptions, increase
understanding.

STRUCTURE
Consider how individuals
interact with and are affected
by the learning environments.
Context matters.

FUNCTION
Weave neuroinclusion into
every step. Regularly monitor
effectiveness of neuroinclusion
practice/policy.
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Introduction

* The lliad, an ancient Greek epic poem attributed to Homer, offers a unique and
engaging approach to teaching physiology.

+ The text contains surprisingly accurate and detailed physiological descriptions,
particularly in its depictions of battle wounds and injuries.

+ We have used the text as a platform to help students understand how the same
information can be interpreted differently by different scientists, how to systematically
review and code text, how the environment may affect physiology, and how different
cultures may have their own texts that provide insight into how fundamental medical
sciences developed globally.

Example Project - Anatomy & physiology depicted in battle injuries in the

lliad

+ Student reads the book and indexes all the injuries described in the text using a reading
grid.

+ Student evaluates descriptions when they record medical knowledge and classifies them
accordingly.

+ Scientific anomalies reported and student assesses how the epic genre distorts data.

» Student discusses the text's accuracy describing physiology and anatomy in the Heroic
Period.

* For example:
 Battlefield wounds were selected through a reading of The lIliad.
+ The injury needs: to happen during the Trojan War and have a description longer than
a line. Minor injuries were excluded.
+ The wound is coded in a table with the following:

Who is affected by the wound? Where on the body was the

wound?

What caused the wound? Is it a fatal injury?

17

Using Homer’s lliad to teach medical sciences

School of Medicine, Medical Sciences & Nutrition, University of Aberdeen

’

« The bronze spear hit Echepolus
forehead and  pierced  right
through the bone. Darkness
engulfed his eyes and he crashed,
like a tower, in the thick of the
action. » (Homer, The lliad 4.460-461)

— )

TROJAN

/

4

17

Y

2 7
%)

2 1

Frequency of injuries caused by different methods

Why is this useful?

/S B

SPEAR HEAD FATAL

These are examples of student
work generated whilst coding
battle injuries mentioned in
the lliad.

They were attempting to
determine how accurate the
anatomy and physiology was
in the text.

+ Using historic texts can be a way of engaging medical science students with their
discipline - these Honours projects are always popular when offered.
+ Our evidence suggests that students say it ‘forces’ them to get better at reading

‘properly’.

» Students can use skills they would employ to interpret and analyse scientific
publications e.g. coding data and systematic reviewing to understand the text better.

+ Students can analyse data from these texts and use their data to answer questions.

« We have students currently studying the Odyssey and the Aeneid for their Honours
projects - we gave them the option to study any text that might be interesting to them

or relevant to their own culture.

« Current students are exploring depictions of women'’s health, infectious disease and

pharmacology in their projects.



Developing industrial physiology activities to support authentic
assessment and employability

Derek A. Scott  d.scott@abdn.ac.uk

School of Medicine, Medical Sciences & Nutrition, University of Aberdeen

POSTER 13

Introduction Student Feedback

+ The Physiological Society have indicated that physiology students must have more + Students report that such practicals are useful for those who do not plan to follow a
experience of industrial careers and related skills, especially those outside of the healthcare career but also that it helps highlight the many career options they have.
pharmaceutical/healthcare sectors. + Some of these practicals allowed us to pivot to online learning during the pandemic e.g.

+ We report our experience and student feedback in running practical experiences with an when we couldn't run respiratory practicals, we developed the soapmaking practical to
industrial focus. teach skin physiology, why it was relevant to COVID-19, and that employers were looking

for science graduates in the household/consumer goods industry.
Examples of practical activities: « Students report that assessments are more representative of tasks/skills/competencies

that they might be called upon to demonstrate during future employment.
EDI/design careers

Campus Why This Matters CONTRIBUTION OF PHYSIOLOGY
Accessibility . A o . EDUCATION AND TRAINING TO
. + The Physiological Society’s recent report indicated that, THE UK ECONOMY
safety/Business ,FT&_\ Food/Drink & whilst physiology graduates are primarily employed in
Transformation 2 House!‘lold healthcare, a huge number are also employed in other
Manufacturing/Safety occupations
careers careers p .

 Industrial partners for physiology projects have tended
Quality e to be related to pharma and med tech, but there is

Improvement . growing interest in recruiting graduates for agri-food,

: y biosecurity, climate change and big data roles.

* We need to adapt our curricula to meet the needs of

Industrial these employers.

Physiology

Conclusions

« Our learners have diverse needs in relation to training for future careers.

+  Whilst many want to work in healthcare, pharma, lab or NHS careers, not all do - we
. need to cater for these students in relation to practical skills training.

Drug Helicopter/ K . . .
Screening Lifeguard + Students can act as partners in the design, development and delivery of such practical
Winching activities.
ﬁi + By providing a wider range of practical experiences with explicit signposting to

. . relevance to careers, we can help students prepare for future employment better and
Occupational Oil/Gas/ Search & increase the economic benefit they and our academic discipline bring to society.
Safety/ Diagnostics/ Rescue/ Defence

Agri-Food careers careers
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Developing Virtual Reality Based Dissection Exercises to Aid Students in Human
Cadaveric Dissection

UNIVERSITY OF
ABERDEEN

Dissection using cadavers forms a cornerstone of

current anatomy teaching

The use of cadavers has declined, increasing the

student to cadaver ratio, which is thought to

negatively impact teaching quality

Obstacles to cadaveric teaching have led to a

shift towards virtual methods, which is being

increasingly incorporated as an adjunct to traditional

methods

o Anatomage Inc? has developed the Anatomage
table, depicting multiple life-sized digital cadavers
using data from human cadavers.

o Anatomage has shown potential to improve
students understanding of anatomical relationships,
providing a more engaging way to visualise body
structures34.

o Whilst current literature explores the benefits of
virtual dissection as a tool to aid teaching and
improve y and under ding of |

structures, the benefits of this as an activity prior to

real dissection is yet to be studied

o

o

Figure 1. The Anatomage table in action. Photo courtesy of the
University of Aberdeen Anatomy department.

Aims and Hypothesis

< Aim: To explore the role of the Anatomage
table as a virtual dissection tool to enhance
cadaveric dissection.

< Hypothesis: By using Anatomage, students
will be able to gain confidence and familiarity
with the multiple stages of dissection and be
more familiar with the spatial relations of
anatomical structures, prior to completing
dissection on a cadaver.

Miss Tessa Yau (U02ty20@abdn.ac.uk), Miss Orla Vennard ( UO1ov20@abdn.ac.uk),
Dr Hubaira Khan (hubaira.hubaira@abdn.ac.uk), Dr Asha Venkatesh (asha.venkatesh(@abdn.ac.uk)

University of Aberdeen, School of Medicine, Medical Sciences and Nutrition

24 Biomedical Science students completing a
dissection course were selected for this
study. Students were tasked with dissecting
one of four joints - ankle, knee, elbow or wrist

12 short exercises, or 'presets’, were created
using the table, based on important
anatomical and dissection considerations for
each joint

A survey was created based on the validated
questionnaire’, which consisted of a mixture
of Likert 5-point scale and free text

responses.

Figure 3. Anatomage preset of the knee joint . Photo courtesy of the University of
Aberdeen Anatomy department.

Figure 3. Anatomage preset of the wrist joint . Photo courtesy of the University of
Aberdeen Anatomy department.

Survey:

Out of 24 students who used the Anatomage table,
11 (46%) students filled out our survey. None of
them had any prior experience with dissection or
using the Anatomage table.

o

91% agreed that the Anatomage table improved
their understanding of the spatial organisation
of structures encountered during real cadaveric
dissection

46% agreed that Anatomage improved

their confidence when undertaking the practical
dissection process on cadavers

82% felt more confident using the virtual
dissection table compared to real dissection as
they were able to undo mistakes

91% believed Anatomage is a worthwhile tool in
preparation for cadaveric dissection, with 72%
voting strongly agree

Anecdotal observations of

o

"The interactive nature and 3D imaging of
the Anatomage table allowed me to better
understand the spatial organisations of
the structures, helping to better
mentally visualise the area viewed."

"I thought it was incredibly helpful
both in remembering the anatomy,
and visualizing the actual 3D

properties of the structures. A very
helpful tool that | believe should be
integrated into the course".

using Ar

The initial verbal feedback was largely positive, W|th
most students appearing excited and enthusiastic to
learn using this resource

Engagement was mixed and often depended on group
size and dynamics

Most groups managed to navigate through the table
without tutor guidance - instructions were thought to be
clear

Anatomage encouraged students to reflect on their own
dissections. We observed students share the structures
from the table they had found in their own dissections,
what they were finding challenging to find etc.

Study limitations:

o The sample size was limited to just 24 students, with
less than half (11) filling in our survey

o Group sizes influenced students time and experience

with the table, with one group consisting of 7 students.

The area of dissection explored was limited to 4 joints:

the knee, ankle, elbow and wrist

o There were no objective measures used to support the

benefit the Anatomage table has for cadaveric

disection

Staff co-ordination and time-tabling issues meant it

was difficult to integrate this as a session in itself,

within a full-time course, which led to time limitations

for table use.

(o]

(o]

Wider implications:

Benefits of Anatomage use prior to cadaveric dissection:

o Decreased student reliance on staff during dissection

o Reduced risk of unintentional and possibly irreversible
damage to cadaveric structures

o This ultimately might produce higher quality
dissections on real cadavers.

Suggestions for future study:

Trial Anatomage in further dissection courses with a greater
variety of students and anatomical locations

Evaluate the influence of the Anatomage table on the quality of
cadaveric dissection

Evaluate the role of Anatomage in clinical settings such as
surgical procedure planning, or for trainees to practice surgical
procedures.

Conclusion

v" The Anatomage table is an effective adjunct to
traditional cadaveric dissection, if used prior to the
process ot dissection.

v'The Anatomage table improves students' familiarity and

understanding of the spatial organisation of anatomical
regions.

v'The Anatomage table helps improve student confidence

prior to undertaking real cadaveric dissection.

References
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1) CAD Student Assistants
gather course data on
Intended Learning Outcomes,
assessment & feedback
across a degree programme

2) Staff meet with CAD for a
Programmatic Review of
assessment & feedback
practices (2 hours)

13) Students complete a
questionnaire on their
experiences of assessment
& feedback across a
programme

4) CAD & Programme
Lead collaborate on the
final report and

recommendations
1495

)

ow does TESTA work?

m‘ \ Transforming the Experience of Students (and Staff)

Through Assessment at Aberdeen

What are the benefits for your Programme?
* Facilitating (CAD) discussion dedicated to reviewing Intended

Learning Outcomes, Assessment & Feedback practices

Reducing staff /student workload by e.g., streamlining
assessments, designing inclusive & accessible assessments &
feedback practices

* Assisting with preparations for e.g., re-accreditation, curriculum

review & Internal Teaching Review

Schools involved in
TESTA so far...

Dr Chloe Alexander & Dr Mary
Pryor (Centre for Academic Social Science

Development

i | SMMSN ‘
For more information on
participating in TESTA, please " '
contact cad@abdn.ac.uk Psycholog

LLMVC Education




Career Readiness: Using data to inform and deliver tailored employability
enhancing support for students throughout their learner journey

Tracey Innes, Regina Jaschke, Ellen Minshull and Kate Robertson

Data on students’ career confidence, support needs, previous engagement and plans to engage in employability enhancing activities is collected annually during
online registration. We use these insights to develop careers provision across the University to meet the diverse needs of our student body and signpost to
relevant resources and opportunities through targeted regular communications. This is increasing student engagement and should boost employability.

POSTER 16

Career readiness insights 2024-25 (2023-24) Career readiness communications in numbers (24-25 so far) Career confidence statements

+ 26 emails sent 0 A 12%

+ Levels of career confidence vary widely between Schools " AN YOUR [
and years of study, however, overall career confidence is M + 98,306 total opens SERVIC %@ém
« average open rate of 58%

lower in 4th-/5th-year than in 1st-year UG students with
39% reporting high career confidence compared to 47%.

19 1%

1
38%

UNVERSITY OF
ABERDEEN

1%
40%
50

47% %

+ The most selected employability activity for the next 12 What students want to engage in during the next 12 months

months is part-time work with 58.3% (57.8%) rising to ' —
76.1% for first-year UG students 0% 10% 20% 30% 40% 50% | can describe and share | am able to identify
) ' my skills, experiences  suitable opportunities for

+ 49.9% of all UG and 36.0% of all PGT students said they Part-time work and achievements  work experience, graduate

would like to undertake a placement or internship. PIaT;Z;':h?’; effectively jobs andfor further study.

+ 11.9% (15.5%) of International students said they | Volunteering I 110 1% 49 1%

were interested in running their own business, _\Q/_ Employer even! p
compared to 5.8% (6.0%) of Home/RUK students. Employer 12.393 38%
insight_ ! 9%
qualifications 50%

, — 24-25
Share your reflections by Go abroad (24:25) .

) : Full-ime work I | can plan the | understand how my skills
completing this MS Form development of my skills, ~ and values relate to my

: T Co-curricular_ k i
or email us: = programmes experiences and career  professional development

; : next steps. and career growth.
careers@abdn.ac.uk g‘i”t"”,”g — Find out more and  [EFE
nterprise Pt g

activity — access dashboards ~ f-4¢ify, . HIGH CONFIDENCE . MEDIUM CONFIDENCE

L Running own I on our website. :
M [INIVERSITY OF | CAREERS AND business : LOW CONFIDENCE NO CONFIDENCE

ABERDEEN | siriee™™
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The institutional course template was
piloted in AY 2024-25 in all DHPA, SBS and
Law courses. It was also used in new
LLMVC courses, Level 1 Psychology
courses, all Counselling skills courses and
some courses in Education.

The template was desighed using good
practice across Schools and reflecting
innovations in the course design tools in
MyAberdeen, and provides following
benefits:

» Consistent course structure across
disciplines.

* Accessible structure and presentation
of course content.

e Ensure students only receive
notifications from assessments they
are undertaking.

e Staff have more time to spend on
learning materials as there is a pre-
built structure for standard information
available across all courses.

Please use the QR to view P:,!" :
the template: ol B

™ UNIVERSITY OF
-~

MyAberdeen: Piloting an Institutional Course Template
Megan Buchanan, Centre for Academic Development, megan.buchanan@abdn.ac.uk

1. Overview of Pilot 2. Outcomes of Pilot

Towards the end of Term 1, the eLearning
Team sent out a feedback survey to staff
and students. Student survey had 200
respondents from DHPA, Law, SBS, some
LLMVC, Education and Psychology courses.
Students provided the following feedback:

* 92% agreed or strongly agreed that the
layout of the Course Guide was clear.

* 89% agreed or strongly agreed the
content was useful.

* 92% agreed or strongly agreed that the
layout was clear of Course Assessment
folder was clear.

Staff survey, which had 18 respondents,

provided the following feedback:

* 61% agreed or strongly agreed default
information provided in Course
Essentials was sufficient.

* 61% agreed or strongly agreed default
information provided in Academic
Integrity and Use of GenAl tools was
sufficient.

* 50% agreed or strongly agreed default
information provided in Assessment
information and grading criteria was
sufficient.

5. What’s next?

e e e 00000000000 00 ZZ

UNIVERSITY OF
ABERDEEN

3. Student interaction with institutional template

Median Student Access %age (Level 2 in term 1-25)

90 mm
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Median perentage Acess (Students)

Ignoring the Guide and The Assessments (LM & Folder)
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Figure 1: Median student access levels of template items and Welcome
videos from Term 1 level 2 courses in DHPA, SBS and Law.

4. What did students say?

Course Guide:

“| prefer the
format of this
year’s for
simplicity”

Learning
modules
structured by
week: “a lot
clearerand a
lot more
accessible”

“This is so
much more
user friendly
compared to

previous
years”

Assessment

folder: “Makes

it so much
easier that it’s
together”

Figure 2: Student feedback from focus groups in February 2025.
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The use of an institutional course template has been approved for use in all courses in AY 2025-26. The template for AY 2025-26 will be updated and improved, based on

feedback and comments received during the pilot, before it is finalised in May 2025. The template will be reviewed and updated in consultation with School Directors of
Education and the Education Deans on an annual basis.
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Developing skills and capabilities for

assessment and feedback practices

Alan Grieve {u|un.grieve@ubdn.uc.uk] - School of Education

Dr Cathy Francis (catherine-francisleabdn.ac.uk) - School of Education
Faye Hendry Fuye.hendry@uhdn.qc.ukl hool of Education

A|yson Young a|yson.young@u|:dn.uc.u ) - School of Education
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PGDE Programmes

[on

The PGDE Primary and Secondary programmes offer graduate
students the opportunity to become a registered teacher in
Scotland in just 36 weeks.

Both programmes comprise 18 weeks of university-led leaming
and 18 weeks of placement, and are accredited by the General
Teaching Council for Scotland (GTCS).

Academic assessments allow students to explore their
understanding of national policy, legislation, theory and
research in education, in relation to placement context and
professional practice.

What is TESTA?

Transforming the Experience of Students through Assessment
(TESTA) is a method of programmatic review of assessment and
feedback practices. The programmes undertook this process in

2023-24, working in collaboration with CAD.

It follows five key steps:
1 Course data gathering by TESTA student assistants:

Gathering assessment and feedback practices data from student-facing course areas
in MyAberdeen across a degree programme.

1. 5taff programmatic review (using data from stage 1):
Conducting an in-person teaching team review of assessment and feedback practices
across a degree programme.

3. Student Assessment Questionnaire & focus groups:
Collecting data on student experiences of assessment and feedback practices across a
degree programme.

4. Collaborative CAD & School staff report:
Analysing and evaluating staff and student responses to reflect on assessment and
feedback practices, leading to key recommendations.
5. Action plan:
Meeting as a degree programme team to agree any assessment and feedback
enhancements, with a view to eventual impact evaluation.

learning in the PGDE Primary and Seconda
programmes through a systematic review o

Authentic Assessment

Good Practice

Assessment activities are deeply connected to school placement experiences and
professional development; they:

Provide a continuum of learning between university and school placement
experience.

Allow students to demonstrate elements of GTCS Standard for Provisional
Registration.

Correspond to university acadsmic protocol, standards and student expectations
Are sustainably designed to promote critically reflective, enquiring, relational
practitioners.

Are designed to support early career teaeher professional enquiry and act as a
springboard to future academic researeh.

Next Steps
+ -TESTA recommendation: “Staff to continue to maintain close connections
between student placement experience and the associated assessments.
Meintaining these links ensures the authenticity of assessment.” (PGDE Primary
report).
+ -Share our learning of the ‘worth of authentie assessment with the wider university.

Student Experience

Good Practice

Assessment lecture inputs, working in collaboration with the Library team.

Assessment guidance documentation with clear timelines.

Inclusion arrangements and assessment design; for example, dyslexia friendly information
and varied modes of Gssessment.

Extensions granted in line with university pblic, with consideration of students' individual
circumstances.

Focus in workshops on academic writing skills-and critical engagement with literature.
Signposting to wider university supports (e.g. Student Leaming Service).

Optional literacy suppertinput (PGDE S):

Dedicated assessment coordinator to-answer queries consistently-and fairly.

Early intervention sirategies to support academic writing - e.g. Academic Writing
Evaluation.

Next Steps

« Continve to engage with student feedback on assessment experiences.

+ TESTA recommendation: “Staff to continue embeddingthe Academic Writing Evaluation
as an early engagement and diagnostic exercise, which facilitates appropriate
signposting of support” (PGDE Secondary report).

+ TESTA recommendation: “Staff to continue to review timing of assessments in relation to
placements, seeking to achieve a balance for staff and student workloads” (PGDE
Primary report).

B UNIVERSITY OF
ABERDEEN

Feedback

Good Practice

Feed Forward - the assessments are planned and undertaken in such a way that feedback
from one will inform the next.

Asset-focused feedback using language of the Commen Grading Scale

Meetings and /or email conversation (as requested) for those seeking further feedback,
especially for failed assessments — students report these to be high quality.

Consistent approaches to feedback quality and structure as markers work together, plus
moderation as an ongoing process.

Close relationships between students and tutors provides oppertunities to discuss feedback
and progress with a trusted person.

Dialogic Feedback - Secondary team are trialling recorded feedback as an option for
students with inclusion adjustments. Primary team would like to pilot in the moment dialogie
feedback in final presentations.

Next Steps
+ TESTA recommendation: “Recognising how students value dialogic feedback in addition
to written feedback, staff to continue to offer variation in feedback format where
appropriate, especially for students with inclusion adjustments.” (PGDE Primary report)
+ Continue to work on ensuring consistency across markers.
+ Continve to collect and reflect on student feedback regarding feedback.

Standardisation and Moderation

Good Practice

Explaining standardisation and moderation processes to students

Standardisation: example scripts discussed at markers’ meetings prior to marking, to
establish shared expectations.

Previous student, tutor and EE feedback considered at standardisation meetings. Slides
and/or recordings from meetings disseminated afterwards.

Marking teams: markers work in pairs or small groups, and second mark for each other as
part of moderation, to ensure parity of grading and quality of feedback.

Assessment lead samples scripts and provides further layer of moderation.
Standardisation and moderation processes shared with and reviewed by EEs.

Next Steps
» TESTA recommendation: "Staff to continue good practice in standardisation of marking
and moderation with ongoing support for new tutors” (PGDE Secondary report).
+ Continual review against University marking and moderation procedures.
+ Sharing of good practice through University QA/QE processes e.g. QAC, CAD, Academic
Symposium.

This poster outlines the identified good practice in both programmes across four key

themes, inc|uding next steps for deve|oping skills and co.pabi|ities for |eo.rn'|ng.
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Creating a Positive Learning Journey for Neurodivergent Students g niversITY OF

Karen Mitchell (Student Learning Service)
Karen.Mitchell@abdn.ac.uk

Who refers the students?

Student Advice and Support

Other professional services, e.g.
Counselling

Academic Staff

Self-referral through the SLS website

Attending an appointment?

Discuss current strengths and
strategies

Reflect on previous work

Investigate individual challenges
Explore suitable study strategies, tools
and assistive technology available
Consider additional support available
at the University, if appropriate

Why Do Students Visit SLS?

Researchand Note taking .. .
) . Revision/exam skills
reading skills 2% 5%
4% . Time
Management
—  21%

Essay planning
13% —

Organisation
2%

Mental
Health
ki Dyslexia
Dyspraxia 30%
4%

ABERDEEN

How can we help?

1:1 meetings, online and in-person
Targeted course and group sessions
Cross referrals to Assistive Technology,
Student Support, Counselling, Library,
Specialist Mentors

Online materials in ACHIEVE(+)

Commonly recommended strategies?

Time management strategies
Organisation and task management
systems, e.g. prioritisation matrix,
online app, e.g. Trello

Screenreader

Dictation software

Mindmapping software

Spelling and Grammar checkers, e.g.
Grammarly, Global Autocorrect
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Generation Z students find direct
involvement in their-educational
~| activities highly motivating. ... To attract the interest of Generation
: } Sor : - 2R .\ flexibility and abilify to obtain Z is to interconnect more techniques
GenZ: i . : : —aaan Literature review on A\ “ [ Generation Z's interest is and approaches. Gone are the days
Who:are they? : e ' ' -

required-of university lecturers, when it was enough to prepare a
Cernikova & Snydrové, 2020 presentation and present the
content of a lecture.
Murad, Surameery & Shakor, 2023

learning experience
for Gen Z

= Born between 1997 and 2012
= First generation who.did not see
the world without internet

Lecturers are thus faced with the challenge of

how to-enrich their teaching so that their

audience listens and accepts them as experts.
Szymkowiak et al., 2021

Gew Z chavacteristics >  Gen Z expectations
= fFragmented attention = Small portions
= Internet and social media = Visually attractive What Gen Z
is a part of daily lives = Interesting and stimulating brings to the
fse teaching

Teaching Gen Z

Gone are the days when it WQHS to 'PYCS@I/VC the lVLtﬁYaC{Y’L\/LtH lVLtﬂYﬂSt’LVLg,
was enough to prepare a l:VLfDYWLat'LDV\/ % StﬁMU.LQ’CiVL@ tasks

presentation and present Y ¢
the content of a lecture. Change during the lecture the ways Quizzes (HSSL@ VWM.BWES)

information presented technically:
= PowerPoint slides; handouts;
visualiser

Challenges and creativity

Tests

Educational Meaningful jobs Problems

2 : activities = . clear explanation of

The ?"’ph’c destgr{: : : Discussions the aims Always remember that

* visually attractive slides with _ = . connection with real- entertainment is not the same as
pictures and animations. " life problem learning.

Use several ways to present (the between engaging,

same) information:

= Text; chart; flow-chart; table
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Assessing the performance of Gateway2Medicine (G2M) students by ethnicity
P. Marini, H. Yilmaz, S. Miller

Institute of Education in Healthcare and Medical Sciences

We have assessed the performance of Gateway 2 Medicine (G2M) students during their studies in the programme and their progression to the MBChB degree.

Data have been split by ethnic groups to explore the existence of any disparities between groups and whether tailored support interventions may be needed

during either the G2M programme or their MBChB studies.

Ethnic distribution of G2M Students (2017 — 2025)

White/Black African (3)
N 22 14 15 21 26 50 47 10
% 10.7 6.8 7.3 10.2 12.7 24.4 229 49
Pass rate (%) 78 100 94 91 96 100 94 100
Fail rate (%) 2 - 6 9 4 - 6 -

The most represented ethnic group is white/White British, followed by Arabs and Asian/Asian British Pakistan. The Arab group shows the lowest progression rate among all ethnic groups attending the programme.
G2M students’ MMI and UCAT performance.

G2M students’ academic performance.

Conclusions

G2M entry

(average indicated)

MMI score distribution

MBChB entry
(Average indicated)

MMI score distribution

(average indicated)

UCAT Score distribution

67.2

69.2

103.3

i

64.0
57.7
59.9 j? 9
5 6 7

112.0

8

119.4

=

1. Arab

2. Asian Other / Chinese

3. Asian / Asian British — Indian
4. Asian / Asian British - Pakistani
5. Black/Black British - African
6. White, White - Other

7. White British, White Scottish

8. Asian British - Bangladeshi
Mixed - White/Asian White/Black African

111
6

1 2 3 4 5 7 8
24054
2850 24812
23823
23754 756 2305.6
%/ 23577
1 2 3 4 5 6 7 8

[ UNIVERSITY OF
ABERDEEN Corresponding author: p.marini@abdn.ac.uk

No significant difference in G2M
students’ performance at MMI
and UCAT was observed based
on ethnicity.

The Arab group has shown the
lowest, significant  academic
performance (NEScol and UoA).
Interestingly, the Asian British-
Bangladeshi  group, shows a
significant lower overall GPA
performance but not the lowest.
To note, although the Arab group
shows the lowest GPA overall,
the statistic is not significant due
to sample size and scattered
results.

NEScol GPA distribution

UOA GPA distribution
(Average indicated)

18.2% 199 200 200 193 194
@ 197 @ * 189
[\
1 2 3 4 5 6 7 8
19.0
s 170 178 18.2 173 180
T @ @ @ @ T ‘@ 16.6
1 2 3 4 5 6 7 8
18.7
178"
1 2 3 4 5 6 7 8

*p<0.01 vs Asian/Asian British - Pakistani. Nonparametric Games-Howell Post-Hoc test
#p<0.05 vs Asian/Asian British — Pakistani/Black/Black British —African. ANOVA Tukey —Kramer post hoc test
$p<0.05 vs Asian/Asian British - Pakistani. ANOVA Tukey-Kramer post hoc test

26

The students attending the G2M are from widening
access backgrounds and represent a very
heterogenous ethnic population.  This is the first
study where the existence of any disparities within
ethnic groups has been evaluated.

We found that Arab ethnicity, which represents 10.7
% of the student's population, is the less performing
group, with the lowest pass rate and academic
performance.

On the contrary, the Asian/Asian British-Pakistani
and Black/Black British — African are the better
performing groups.

The factors that may affect the ability of students of
Arab ethnicity to perform at the same level as other
ethnic groups are multiple.

Further investigations are required to identify
whether intersectionality, socio-economical
background, gaps in secondary education have an
impact on performance and therefore to implement
support and to introduce tailored interventions.




The G2M programme at the University of Aberdeen:

evaluating co-curriculum activities and support provided to students.
P. Marini, S. Miller, H. Yilmaz, R. Patey, C. Lumsden, A. Jack

Institute of Education in Healthcare and Medical Sciences
The Gateway to Medicine (G2M) programme at the University of Aberdeen was established in 2017. It offers a unique and supportive pathway for aspiring medical students from widening
access backgrounds in Scotland. Each year, at the end of semester one, G2M students are surveyed to receive their feedback on co-curricula activities and support provided.
In this study we have analysed and evaluated the results to measure students’ satisfaction and to identify specific intervention where required.
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Support provided to students

The programme created a collegiate/supportive environment Me and the G2M Tutor The G2M Buddy was supportive?
80.0
60.00 o Vory 60.0
Helpful
48.3 70 R
50.00 Strongly W Advices received from tutor were 50.0
Agreee 60.0 helpful
37.9
% 40.00 ‘2 50.0 u Tutor was supportive. ‘2 40.0 Ambivalent
(]
s 20,00 § 400 Helpful 3 00 29.8 Agree Strongly
4 X 3
-3 ' § m Comfortable at seeking advice §- Disagree 24.5 Agreee
g Ambivalent & Somewhat from tutor on academic o 20.2
< 20.00 fabivateh = 300 Helpful difficulties. £ 20.0 Strongly 18.1
Strongly 12.4 20.0 Not u Comfortable at seeking advice Disagree
Disagree : Not very received from tutor on difficulties outside 7.4
10.00 Disagree 100 Helpful advice academia 10.0 *
14 0.0 ' Notat all .
000 == P o= 0.0
Feedback on co-curricula activities G2M students : 205
- . - Respondents to survey: 148 (72.2%)
Involvementin GM2 Activities Rating to GM2 Programme Workshops
80.0 Excellent - 87.2% of students agreed the programme creates a
700 very supportive environment.
Enthusiasticallyinvolved | - 88.4 % of student fond the tutor helpful/very helpful.
Veryinvolved 600 wrefiectvewrtng | - 45.7% of students found the G2M buddy scheme
Involved £ 500 Good B Professionalism supportive (adjustments are required).
| ] Very X
2 100 Good ®Anatomy Practical | - The co-curricula workshops offered on essential skills
Somewhatinvolved |G 2 . u Anatomy Teaching .
8 Fair and knowledge required to progress to the MBChB
; s 30.0 EMMI - .
Uninvolved g AT degree are positively received (60.7% of students
00 50 100 150 200 250 300 350 40.0 450 500 20.0 found them Very good/Excellent), with 61.8% of
% Respondents 100 Poor I | I | students enthusiastically/very involved in these
activities.
w Lol I.l | | I
1495
MMI: multiple mini-interviews. UCAT: University Clinical Aptitude Test. UNIVERSITY OF

Corresponding author: p.marini@abdn.ac.uk ABERDEEN
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For more information
on Digital Accessibility &

MyAberdeen: Open and Accessible
Learning fo Al

Introduction

The Higher Education Statistics Agency (HESA) reported that in the
academic year 2022-23, 441,600 students had a health condition or
specific learning difference that could impact their learning journey
(Jack 2024). Different provisions can be put in place to support
learners but at the core, learning content needs to be accessible by
design. This poster will explain some key accessibility concepts with
links to resources and further accessibility considerations.

Captioning

Allvideos produced at the University of Aberdeen have
automated captions by default for every person accessing
them. Having captions on all University videos is
incredibly important so that so anyone who cannot hear
the video, may still access the content. Central support
for captioning in high priority courses may be available via
the eLearning team.

Heading Styles

Heading styles are an essential way to improve the readability of any
document you create, whether it's for staff or students. Without
heading styles, a person using a screen reader would have to read the
whole document to get to the part they needed - even if it was at the
bottom of the document. Using heading styles, can also improve

navigation of a long document for everyone via the Outline panel. They

also make formatting and preparing a complex document much more
efficient for the author.

Automated and Manual Checks

To assist staff in making their content as accessible
as possible, the University provides Anthology Ally on
MyAberdeen. This automated tool will flag up
inaccessible content in your course area, list what
issues are present, and provides tips on how these
can be fixed. Mostissues are easy to fix, such as
applying a heading style. The eLearning Team

offer the Course Accessibility Service for courses on
MyAberdeen which provides additional manual
checks. In addition, the University provides a wealth
of guides and videos on Toolkit to help staff improve
accessibility. To find out more, please email
elearning@abdn.ac.uk

' Julie McCutcheon, Kirsten
D » Koss & Rhian Wood
= elearning@abdn.ac.uk

PDF Files

PDFs were originally intended to preserve the layout all content within
a document, ensuring the file appears the same on every device but
their use can also introduce barriers to accessibility. When creating
PDFfiles, it is important that headings are tagged so screen readers
read out the information correctly. This can be time consuming, so it
can be more efficient for staff to simply to share the Word/PowerPoint
document with students. PDFs with scans of text need to be run
through Optical Character Recognition software to become accessible.
A more efficient option for staff and user-friendly option for students
would be to link to an eBook from the reading list.

PowerPoint Files

Presentations should be uploaded as a .pptx file instead of a PDF file. This
allows students flexibility to tailor the file to best suit their needs. It is good
practice to ensure information is not conveyed solely through colour, headings
and slide layouts are used, and slides do not have too much content. Staff can
check the accessibility of their presentations using the built-in Microsoft
Accessibility Checker. This tool highlights accessibility issues and will inform
staff on how to correct these step-by-step.

References

* Jack, P. (2024) Fifth of UK students report disability, true total likely higher, Times
Higher Education (THE). Available at:timeshighereducation.com (Accessed: 19 March
2025).

* Morton, R. (2016) Colour contrast - why does it matter?, Accessibility in government.
Available at:accessibility.blog.gov.uk (Accessed: 19 March 2025).
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Reflections on the use of short notes as a revision aid

for in-person assessments i UNIVERSITY OF

Background and Aims
* Returning to in-person assessments has presented
challenges for students. Anxiety and a lack of effective

Jenny Gregory, Michael Scholz, Alison Jenkinson.
|[EHMS, University of Aberdeen

revision techniques are key amongst those reported.

* Studies have shown “cheat-sheets” can be effective for
both, so we trialled this in two courses and reflected on
results and student feedback

Methods

* Asingle side of A4 was allowed for in person assessments
for two courses (Table 1)

Table 1. Overview of the rules for the “cheat-sheet” for each course

Course Sheetrules Assessment

2" year UG |1 side A4 paper or card Multiple Choice
(SR2002) |no other restrictions
3year UG |1 side A4 within template (Figure 1) |Multiple choice and
(SM3003/ |- Handwritten short answer
SR3024) - short notes or bullet points

- Diagrams allowed

oooooooooooooooo

Student Feedback
| liked that we could bring a piece
of A4 paper in with us to exams ...
although very rarely did
what | write

Figure 1. Template for .
3dyear notes sheet. end up being
Provided on paper and in the exam
as aPDF

Conclusion

* Direct comparison of grades not suitable due to changes in
assessment content and delivery

* Initial staff reflections showed that whilst very low marks
were less likely with a cheat-sheet, perhaps from a reduced
chance of “blanking”, a wide spread of grades remained.

+ Student feedback was also positive indicating they had
found it useful for revision and reassuring during the
assessment.




Developing resources and tools to support students’ use of Al technologies

in their career learning and development
Tracey Innes, Kate Robertson and Julia Leng

POSTER 25

Our LTEP funded project explores students’ use of Al in relation to their career learning and development, building understanding of the benefits and challenges
students face in its use and considering impact on their career readiness and confidence. Results shown here are an early snapshot of this ongoing project.

Toolkit of resources to support §tudepts Early toolkit resource recommendations, top
and graduates to use Al effectively in three requested by students:
their career learning

Student Employer

survey survey
« Online guide to using Al tools in careers.

_ + Webpage listing relevant Al career tools.
Student insights 15% - Employer insights

Sometimes

« Short, self-study interactive ‘mini courses’.
+ 38% of student respondents always + 67% of employer respondents use
or often use Al in a careers context. : Al technologies in their organisation’s Topics to consider:

15% sometimes use it. : recruitment and selection process. ! _—
« Proofreading applications.

47% Never or Rarely

« Most use it for reviewing and improving « Most use it for creating job adverts a Do you use Alin

their CV (44%) or cover letters (37%). Howlikelyareyoutouse | automating admin processes. recruitment?

Alfor careers support? . . . « Creating CVs and cover letters.
+ 47% are concerned about the accuracy m « None use it for candidate selection.

or usefulness of the information/results received via Al.

« Conducting labour market research.

@7 . o . « Understanding skills and
« Main reason for using it: saves time. e

« ALL say they can generally tell if a candidate uses Al in
+ Negatives: Soulless, generic, out-dated! their application.

Dﬁ - Positives of Al: Easy, convenient, saves time!

Find out more about the project on
« Respondents to date are mostly full-time undergraduate + 83% do NOT provide guidance to candidates on their our website (use the QR code)

students (47%) or full-time taught postgraduate students use of Al during the application and selection process.

(17%) from Aberdeen Campus (96%). or email us:

+ Respondents careers@abdn.ac.uk

“[Al'is] a useful tool LAl RERCL LY Candidate overuse of Al has meant our
of organisations

« Respondents represent all
academic schools. 62%

1495

but no replacement for applications have doubled with the qualit
are female and 45% were bom ] from micro to " - /" cl ﬂqE“UN[VERSITY OF | CAREERS AND
A LLEGE ‘

isors.” of applications decreasing significantly.”
later than 2001. careers advisors. large. pp gsig Y

PABERDEEN | Sirie™"




Navigating your way into a microbiology career: embedding skills into assessment
Donna M. MacCallum
School of Medicine, Medical Sciences & Nutrition; d.m.maccallum@abdn.ac.uk
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“most challenging and w
rewarding... helped to
learn writing an article

in practice”

Could altering MSc Microbiology degree course assessments GRANT

enhance student skills for future careers? el

“realised how
Team-created important it is to focus
personalised on my collaborative
; skills”
R ACHLIT “group article... strongest

R assigned groups element in course... helped

refine my interpersonal
skills, especially in providing
constructive criticism”

1. Reviewed microbiology courses and intended learning outcomes
(ILOs) for knowledge and skills'

“We learned to give

2. Reviewed current assessments - did essays and reports teach and constructive feedback “group project...
assess what we wanted them to? & work together ” exposure toreal
without any problems life group work”

3. |dentified appropriate authentic assessments? relating to

microbiology or STEM careers® (grant application®, team working®,
. SEEE “receiving feedback from peers
= helped me gain different insights and
ES s perspectives on my work, enabling me
Buddycheck: peer to identify areas of improvement &

|- evaluation/feedback tool enhance the quality of my
= | & contributions”

group-created review article, giving and receiving feedback® on
contribution to assessment)

4. Updated course ILOs and assessments (submitted course change

1ilf § i

forms to Quality Assurance Committee’)

5. Altered course teaching sessions to include sessions relating to

new assessments “grant
J/ Teamwork helped application... will

Sources: 'UoA Catalogue of Courses http://www.abdn.ac.uk/registry/courses/postgraduate; 2Sokhanvar et al (2021) Studies in iy bUIldlng h.ealthy be very usefulin

Educ Eval 70: 101030; ¢ Jang (2016) J Sci Educ Technol 25:284-301; “Tan & Lim (2023) Front Educ 8:1048947 ; SJoyner & Parks = conversations, coming years”

(2023) J Microbiol Biol Educ 24:€00218-22; 6Goldsmith et al (2024) CBE—Life Sciences Educ 23:2; "UoA Course & Programme M k self-confidence” )
Approval www.abdn.ac.uk/staffnet/teaching/academic-quality-handbook/course-and-programme-approval; 2UoA Anonymous

student feedback via Course Feedback and Reflection Forms (2022-2025)
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MyAberdeen: Online Course Review Service

Content Calendar Announcements Discussions Gradebook Messages Analytics Groups

( The Problem

The needs of students who have online components to the studies can vary to those who study entirely online, meaning 1-to-1 replication of course areas
when offering courses online isn’t always suitable. Where course areas may have constituted part of a blended or in-person course, this is not necessarily
sufficient where learners will take part in self-directed learning without clear, immediate access to their tutors and peers. Online courses that scaffold
self-efficacy in learner’s “satisfaction suggests that as online learners feel confident about themselves that they can engage in interactions with the online
instructor and peers for various purposes and attain their desired outcomes, they experience higher perceived learning and satisfaction.” (Yalgin, 2025)

Factors to consider when designing a course for online learners can include accessibility, whether content is up to date and appropriate, fostering a sense
of community, learner and tutor presence, interactivity and learner motivation. Furthermore, online learners may be less familiar with Virtual Learning
Environments (VLEs) due to time away from education.

Additionally, the need to review course content for use in online courses can create additional workload burdens for academic staff.

Y= The Service

The Online Course Review service offered by eLearning and the Online Learning teams can help identify and address areas in courses being prepared for online
delivery. This can free up academic staff resource, potentially boost student retention and satisfaction. There are three strands to the course review:

When a review is requested or offered, it is initially assigned to an eLearning advisor. The assigned eLearning advisor will review the course against exemplary
course guideline criteria and make note of any observations made during this review. The elLearning advisor will look at factors like the course design,
opportunities for learner engagement and interaction, autonomy and reflection and community and motivation amongst others.

The course will also be reviewed by an eLearning support assistant who will produce a report on the accessibility of the course based on its Ally score. This will
highlight where course materials may have issues that need addressed to ensure the course remains accessible to all students.

Where there are previous versions of the course, analysis is run using Blackboard Illuminate to gauge which parts of the course students engaged with. This
can help highlight areas where students may have stopped engaging in previous iterations of the course, or areas that suggest a lot of engaged, student
activity.

These three strands inform a report drawing together the findings of the review and recommendations for amendments to the course that can help make it
more suitable for online delivery. A meeting with a member of the online learning team and the eLearning advisor who led the review is then offered. At this
meeting, the findings of the report can be discussed and the course co-ordinator can provide any feedback, comments or requests for clarification. Further
support can also be discussed if necessary.

(> Conclusion

The Online Course Review Service provides a way to identify areas where courses can be adapted to meet student needs and expectations while relieving
pressure on academic staff.

As Gregory and Lodge note, “The development and implementation of [eLearning] technologies on academic workload can be quite variable and is
appreciably affected by the technological capacity of individual academics.” However, ensuring the quality of online courses is vital for student satisfaction and
retention. Student satisfaction and engagement can be aided by designing and scaffolding course areas that encourage student autonomy, interaction (both
peer-to-peer and with tutors) and a clear path towards their goals.

Paulina Martinkova
Centre for Academic Development
paulina.martinkoval@abdn.ac.uk

s Craig Stewart
\ Centre for Academic Development
3 craig.stewart@abdn.ac.uk
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O-TEACHING WITH Al

INTRODUCTION METHODOLOGY
Beliefs and attitudes towards Generative Al (GenAl) and Large Study was based on a descriptive research survey. It used an online survey method to
Language Models (LLMs): a student voice approach collect demographics and beliefs and attitude using a 5-point Likert scale.

This survey obtains students' beliefs and attitudes towards the use of GenAl and LLMs such as The surv.ey was completed by 34 out 0f_80 students registered on CS2506 Human Computer Interaction course. Demographi collectéi
ChatGPT, Genie and Copilot by teaching staff (tutors, lecturers, teaching fellows, demonstrators and MG S g, Gl Compuier fiEmey, Camal us:,

teachers). Whilst research has been carried out targeting academic misconduct by students and the
general use of GenAl, this survey aims to focus on the views students possess towards teaching staff
using such tools for course development, teaching, assessment, feedback, support, and administration
purposes. The survey aims to establish to what extent students perceive their education will be impacted
(in terms of learning experience, standards, quality, quantity, achievement, effectiveness, efficiency, and Teching s should dicise whre GenAl b been s fos acvrse - !
satisfaction) when teaching staff use GenAl. The purpose of the survey is to reveal some of the key
issues and challenges, and future considerations when teaching staff use GenAl in education.
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s SreulE el T Cemal vaes! fin @oirss ame o Wi <+ More attention should be given to the time needed for marking.
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< GenAl should not be used to replace tutors. Dr Nigel Beacham (n.beacham@abdn.ac.uk
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Virtual Café: enhancing online PGT student experience & inclusion

J Kyle', C Franco’*, L Craig’, S Farrar!, L
Tavendale', M Oztok?

1 Institute of Applied Health Sciences, SMMSN, UoA
2 School of Education, UoA

Online postgraduate students have highlighted a need to improve the quality of their
interactions and enhance their sense of community. This project develops and
evaluates an online student hub (virtual café) to support a geographically and culturally
diverse postgraduate learning community who typically study in the evenings and
weekends whilst juggling work and family commitments.

Our key question is “Can a virtual café bring together and build our students’ sense
of place and community voice within the University of Aberdeen?”. This directly
addresses University of Aberdeen’s education principle 2 (community building) and
contributes to our current strategy to widen online learning across the University.

This ongoing project is funded by the University of Aberdeen's Learning & Teaching
Enhancement Programme (LTEP). While developing our virtual café pilot scheme
within the IAHS, we continue to learn better ways to engage with students and develop
a sense of community. As we identify further development needs, we move towards
strengthened and enhanced learning for online students.

@ Definite ree ree er agree n isagree isagree itely di ee @ Notapplicable

| feel part

Figure 1: sample results for a statement-based question included in our survey.
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IRHS PCGT

ONLINE CAFE

* IAHS-SMMSN online programmes:
Public Health, Health Data Science, Health
Economics for Health Professionals, Applied
Healtﬂ Sciences, and Research Methods for
ealth.

Full-time emp

* School of Education online programmes:
Primary Education, Clinical Education, Health
and Wellbeing Education, Early Years, Inclusive
Practice, and Autism & Learning.

« A pilot virtual café for academic year 2024-
25 has been launched for IAHS PGT online
students, with the inaugural event held in
early October 2024.

» We have been hosting 2 social cafés per

term. Initially, the café topic is led by 0 E

rogramme leads, then we open the space
or informal discussion among students.

Figure 2: sample results for IAHS PGT online students’
demographics question in our survey.

[l “preiiminary findings

» We have developed an online student . i i
experience survey, comprising 13 questions Many online students feel isolated and
indcludin fboth MCQ and open quesﬁmns disconnected from their peers
adapted from Leman, 2023. Data collection is . i A A A
ongging in SMMSN and SE. 10 students have They are mter.eSted In connecting .Wlth
engaged so far. people from different backgrounds in
. i ; N informal online settings

» Focus groups and interviews are scheduled for CTiming i .
mid-May, including SE and SMMSN online PGT T_lmmg Isa Cha”_enge (quk, different
students. time zones, family commitments, etc)

* Dr. Caroline Franco DX caroline.franco@abdn.ac.uk

1. J Leman (2023), Postgraduate Taught Experience Survey
2023: findings for the sector, London: Advance HE.
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o HOW do medical students use genAl as a tool for learning?
Falconer R, Ahmad M, Emanuwa D, O'Malley A, Runciman H and May Morgan H

POSTER 30

Results

University of Aberdeen (81) 39.3%
University of Edinburgh (55) 26.7%

202 responses  University of Glasgow (37) 18.0% 90% use
(n=~5000) University of Dundee (26) 12.6% ChatGPT@

University of St Andrews (7) 3.4%

How often medical students use genAl in their studies

Background
Generative Artificial Intelligence (genAl)
technologies are increasingly used within
both education and healthcare!. Digital
literacy, which enables safe and effective
use of Al is likely to be a skill required for
tomorrow’s doctors?.

However, it is not known how current

medical students have adopted genAl as
a tool for learning.

Discussion

Many medical students have
adopted genAl as a tool for learning.
However, most respondents felt they

had limited understanding of how
genAl creates outputs and had no
formal training on how use these
tools. Students also have concerns
about the impact on academic
integrity and the potential
integration in healthcare systems.

73% think genAl will
be important in their
future careeras a
doctor
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Conclusion LI
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APEROEE @ TR & Sthndrens Universities must develop and
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L affunks 2 ofClasgo Other integrate educational modules

66% think Universities
should teach students
how to use genAl as a
tool for learning

To generate images

within MBChB curricula
to teach medical students’
how to use and critically appraise
genAl technologies, both within
their undergraduate degree and
in their future professional
careers.

* Multi-institute study

* 26-question electronic
survey sent to all medical
students in Scotland

* Voluntary participation

* Survey live from 19/02-19/03/25

1 x email remainder halfway

]
To find references or guidelines
To create revision aids or study plan
Togive feedback ——————
E—

To help with writing

To generate ideas

To create practice questions

Toanswer questions
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Generative Al workshops to enhance skills and confidence in academic practice

IEE UNIVERSITY OF Alison Jenkinson, Michael Scholz, Arimantas Lionikas, Derek Scott, Catriona Cunningham, Jenny

Gregory
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Background and Approach S
* Generative Al (GenAl) presents opportunities and challenges for L ‘ \‘Q h)
students and staff v T
* Alternatives to essays may offer more scope for learning 2 \ "’ “\
* Interactive workshops were delivered to undergraduate (UG) and ’
postgraduate (PG) students. Attendees created output (Figures) and
reported and reflected on their results.
Pre and post workshop questionnaires collected feedback

Results and conclusion

+ Students reported (UG, PG): Improved understanding of GenAl in
general (84%, 100% ) in academic practice (77%, 100%), academic Figures: Sample output from the UG “Sports Psychology event”
integrity (71%, 100%), and environmentalimpact (90%, 100%). workshop: stained glass window, posters, merchandise, infographic
Confidence levels pre and post workshop : Most improved (58%, and online quiz.
60%), of which 13% and 20% were NOT confident pre-workshop,
many were similar (42%, 20%) and one student was less confident. : 3 s p 0 R TS
Students reflected critically and noted advantages (writing code for - N &t ( ‘
the first time) and limitations (content inaccuracy and bias) ) & !
Underlying algorithm’s attempts to correct bias sometimes showed
through (bottom of poster reads Caucasian, Hispanic Black, Middle
Eastern, Black, South Asian, though none of these words were
entered into the prompt)
Students presented using Microsoft Teams from their seats. This
was unexpectedly effective in creating an engaging, relaxed _ >
atmosphere compared to “stand at the front” presentations = 2 B EXHUBITON SIOR PIRICE LIBRARY




