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INTRODUCTION

This poster e-booklet showcases pedagogical research and teaching practice 
from across the University. The posters align with the Symposium’s theme 
From Participation to Belonging: Exploring Student and Staff Perspectives on 
Engagement and illustrate ways in which we are addressing the theme. There will 
be two awards this year.

The Digital Accessibility Award will be selected by a judging panel consisting of 
staff in the Digital Skills team and the Centre for Academic Development, who 
have received extensive training in digital accessibility.

The Popular Vote Award will be voted for by the Symposium delegates on the 
day. While judging the posters for the Popular Vote Award, you are encouraged 
to use the following criteria:

•	 	Creativity, visual appeal and flair of the poster

•	 	Legibility and clarity of the information presented

•	 	Balance of text and diagrammatic information

•	 	Succinctness of the information presented

•	 	Innovative teaching and learning or research content
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VOTING INSTRUCTIONS

Voting is open only to Symposium delegates (whether attending in person, 
online, or a mix of both). Using the guidelines above, please cast your ONE vote 
by scanning the QR code below or by following this link: 
https://forms.cloud.microsoft/e/eGWxZu4QCU

Voting opens at 8:30 and closes at 3pm on WEDNESDAY 29 APRIL. Professor 
Jo-Anne Murray, Vice-Principal (Education) and Samuel Seymour, Vice President 
Education, Students’ Union will present the Digital Accessibility Award and the 
Popular Vote Award at 15:40-16:00.

YOUR VOTE WILL BE ANONYMOUS.

https://forms.cloud.microsoft/e/eGWxZu4QCU
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Why Inclusive Learning Matters
Medical schools are increasingly diverse, requiring strategies that support different 

experiences and learning styles. Peer-Assisted Learning (PAL) provides opportunities for 

collaborative learning, confidence building, and shared understanding among students.

Peer-Assisted Learning for Inclusive 
Medical Education

Dr Alyaa Mostafa 
Clinical lecturer 

School of Medicine, 
Medical Sciences and 

Nutrition
a.mostafa@abdn.ac.uk

PAL in practice

Improved clinical skills development

Comparable knowledge outcomes to faculty-
led teaching

Increased confidence and engagement

Exposure to diverse perspectives and learning 
approaches

Advancing Inclusive Learning in Medical 
Education

Promotes inclusive, collaborative learning

Builds confidence and teaching skills

Enhances participation and scalability

Supports diverse experiences and safe 
learning spaces

From Participation to Belonging 
Peer-Assisted Learning is a practical and inclusive approach that transforms student engagement from 

participation to belonging, while maintaining strong learning outcomes.
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Expanding Women’s Health Education
An inclusive postgraduate women’s health course was developed at the University of Aberdeen to address gaps in women’s 

health education, bringing together learners from diverse academic and professional backgrounds. Aligned with the 
University’s 2040 Strategy, the course promotes global outreach, inclusivity, and accessibility while supporting the UN 

Sustainable Development Goals.

Designing Inclusive Women’s Health Education for 
Diverse Learner Journeys

Dr Alyaa Mostafa, Clinical lecturer 
School of Medicine, Medical Sciences 

and Nutrition
a.mostafa@abdn.ac.uk

Learner Experience & Impact

•  Learners more engaged with women’s 
health.
•  Feel included and represented.
•  Enjoy global peer interactions.
•  Gain confidence discussing topics.

Global Awareness & Engagement

•Enhanced understanding of global 
women’s health & critical thinking
•Supported learning, career growth 
& student participation
•Stimulated dynamic discussions 
with an engaging, interactive format

Driving Impact & Innovation

•Offered in Master programs, CPD & on-
demand.
•Hybrid format, 100+ students yearly.
•Adapted for Qatar campus and diverse 
learners.
•Innovative, interactive teaching methods.
•Regularly updated with evidence-based 
content.



Page 9

POSTER 03

Summary of work
We developed a series of interactive case studies using H5P (HTML5 package). This is a free, mobile-friendly software that enables the creation of a wide range of 
interactive content without coding, including MCQs and image labelling (Figure 1). Five of the cases were created by undergraduate medical science students during a 
summer studentship. Anonymous feedback was collected using a short survey in Microsoft Forms.

Figure 1: Examples of interactive elements included in case studies. By selecting “Check”, learners can access automated feedback.

Feedback
Feedback has been very positive, with 96% agreeing the case studies increased their understanding (Figure 2). There were positive free-text comments about the case studies 
being interactive (n=10) and allowing learners to apply their knowledge (n=5).

Figure 2: Representative free-text comments (A) and Likert score feedback (B) on all published case studies.

 Take home messages
• Online interactive case studies are an engaging and accessible resource that supports learners’ understanding of complex, content-heavy subjects
• H5P is intuitive, enabling students to create content independently in a relatively short period of time
• The students as partners approach was integral to the success of this project

Linking clinical presentation 
with physiology 

It was eye catching and helped you learn the 
information in a fun way compared to just 

reading books or websites.”

A student as partners
approach to developing 
online interactive 
physiology case studies

Chloe Gilfillan1, Edward Morley1, Silvia Mazzotta2, Catriona J. 
Cunningham1

1School of Medicine, Medical Sciences & Nutrition, University of 
Aberdeen, Aberdeen, United Kingdom
2School of Pharmacy, Applied Sciences and Public Health, Robert 
Gordon University, Aberdeen, United Kingdom
catriona.cunningham@abdn.ac.uk

Background
Physiology is a core subject in medical sciences and 
medicine. However, students often find it challenging due 
its conceptual nature and a reliance on passive learning 
methods such as rewatching lecture recordings. Case-
based learning is an active learning approach that requires 
students to apply their knowledge to “real-world” problems.

The aim of our project was to develop a series of interactive 
open access online case studies to 
support physiology revision.

   
      Access the case studies here:

www.physiologycases.co.uk

Acknowledgements
Funded by The Physiological Society (grant ID TPSET05).

0 10 20 30 40 50 60 70 80 90 100

I am likely to use interactive online case studies again

My confidence in the topics covered has increased

The case study was relevant to my learning

The case study increased my understanding

The case study was engaging

Percentage (%)

Strongly agree Agree Neutral Disagree Strongly disagree

Helped you learn the information 
in a fun way compared to just 

reading books or websites.

It was engaging, interesting and 
had a good mix of quizzes and 

information.

A                                  B

(n = 55)
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1. Technology not working correctly
How many times have you heard “You’re on mute!” or “I can’t 
access the link”?
While occasional glitches are inevitable, a bit of digital skills 
development and advance planning  will help you avoid 
technological annoyances.

Set aside time to familiarise yourself with any software or 
hardware, especially if it’s not something you use regularly. 
You can access self-help material on our Digital Skills Hub, 
Toolkit and YouTube. Or attend one of our training sessions.

Do a practice run whenever possible. Keep the conditions as 
close as you can to what they will be during the live session.

2. Uncertainty about how to use 
required platforms
When people aren’t comfortable with tools, they often hold 
back or avoid taking part. 

Setting expectations in advance and offering clear, practical 
guidance can ease this.

Simple demonstrations, opportunities to try things out 
without pressure, and support that’s easy to find all help build 
familiarity. 

When technology feels manageable, people can focus on the 
session rather than the mechanics of getting involved.

3. Lack of opportunities for interactivity
Digital activities can help you increase engagement and achieve 
your session outcomes. Try using:

Reactions

Polls

Quizzes

Breakout rooms

Q&A

Whiteboards

Meeting chat

 Interactive videos and games

We mainly use Teams and Vevox at the University of Aberdeen, 
but you could experiment with other tools such as Padlet and 
Mentimeter.

4. Participants distracted in home or  
office environments
Online classrooms offer more distractions, from interruptions in 
the home or office to digital distractions, like social media 
and multitasking (Wang, 2022).

Avoid extended didactic content: use active learning to keep 
students engaged.

Build rapport: a simple icebreaker activity can get students 
happier with  active engagement.

 Informally assess students periodically to check 
their engagement and understanding.

Short breaks in longer sessions help students refocus.

5. Information and/or work overload
Digitalisation increases the volume and pace of information, 
pushing beyond our processing limits and making relevance 
harder to filter (Arnold et al, 2023).

Reduce cognitive load by simplifying instructions, improving 
layout, and removing unnecessary complexity. 

Chunk information into smaller, meaningful units to support 
working-memory limits. 

Use structured time-management techniques like Pomodoro 
to maintain focus. 

Limit multitasking and context switching to reduce errors and 
overload.

Image by Wilson Afonso from Sydney, Australia, CC BY 2.0

References
• ARNOLD, M., GOLDSCHMITT, M., AND RIGOTTI, T., (2023). Dealing with information 

overload: a comprehensive review. Frontiers in psychology, 14. Available at:  
https://doi.org/10.3389/fpsyg.2023.1122200

• WANG, C., (2022). Comprehensively Summarizing What Distracts Students from Online 
Learning: A Literature Review. Human behavior and emerging technologies, 1. Available 
at: https://doi.org/10.1155/2022/1483531 
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Sarah Todd, sarah.todd@abdn.ac.uk
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Delivering Tailored and Personalised Support for Medical School 
Interview Preparation

Hanah Abdel Fattah, University of Aberdeen School of Medicine and Dentistry
h.abdel-fattah.22@abdn.ac.uk

Results/Feedback:
Students reported increased confidence, 
improved answer structure, and greater 
familiarity with interview formats. 
Personalised feedback and practice were 
highly valued.
Teachers also observed students were 
more confident and better prepared.

Conclusion:
Personalised interview preparation can 
reduce barriers, build confidence, and 
support widening access to medicine.

Background:
Students from lower SIMD backgrounds often have 
limited access to tailored medical interview preparation. 

Aims:
This project aimed to improve confidence, preparedness, 
and understanding through personalised support.

References:
1 Con cise  Medico.  GM C UK: Reg ist ration Ste ps, Hear in gs, Revalidation  & Legal Role [In terne t]. Concise Medico; [cited 20 26 Ma r 29] . 
Available fr om: htt ps://con cise medico.co .uk/blogs/ gmc-ro le-me dical-pr actice-re sponsibilities/
2. he Me dic Po rtal. Me dical Et hics – The Four Pillars Explained [In terne t]. The M edic Portal; [cited 20 26 Ma r 29] . Availa ble fro m:

htt ps://www.them edicpor tal.com/ applicati on-guide/medical-school-interview/medical-ethics/

…the feedback 
helped 

improvement 
quickly…

…now know 
what to expect 

and how to 
answer…
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”…when [lecturers] themselves are 

subject, they’re speaking about”

“I felt very engaged when I was 

genuinely interested in”

•
•
•
•

•
•
•

•
•

•

•
•

•
•
•

•

•

Engagement ​
• Participation ​
• Attendance ​

• Effort ​
•

A combined analysis of resilience, student engagement, mental well-being, and academic performance in 
University of Aberdeen students

What Drives Student Engagement, and Why Does It Matter?

By Olivia Auld & Kirsty 
Russell 

Supervisor: Dr Heather 
Brannigan 
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Negotiating Transition in Higher 
Education: Preparedness, Support 

and Belonging across students
Erika Gilbert and Rein Armstrong 

How do Undergraduate Students at the University of 
Aberdeen Experience Preparedness and Support in the Context 

of Individual Dimensions During the Transition from Secondary to 
Higher Education?

What do these Themes tell us?
Students do not view individual dimension in isolation, drawing upon 
relational and contextual factors (e.g., the importance of social support) 
even when asked about transitions in specific context of individual dimension. 

o Individual dimension relationally/contextually constructed whereby, 
sense of self is shaped through things like interaction or environment.

• Conceptually grounded in Bronfenbrenner’s Ecological Systems 
Theory whereby, human development is shaped by interactions between 
individuals and interconnected environmental systems. 

• Students require further transition related skill preparation than currently 
offered, feeling underprepared in aspects of all domains, causing them to 
learn necessary skills unassisted. The jump in provision of support from 
secondary to HE must also be addressed.

• The transition to university is not a single point of change, rather a 
gradual adjustment, extending to before tangible changes when 
beginning university.

“The encouragement 
and interaction in 

classes and 
tutorials,...you were 
strongly rewarded,... 
through attention and 

support”

Background
• Transition theory: Any event or non-event inducing individual, 

behavioural or relational change on domains shown below and 
an ongoing change

• Reportedly, 40% of students have been found to feel ‘ill-
prepared’

• Necessitates investigation into facilitation of successful 
transitions

• Poor preparation or support increases likelihood of negative 
experiences such as, psychological distress or increased dropout 
risk (1 in 4 UK students)

• Current support for Mature Students does not consider their 
unique needs due to the wide use of the “whole university 
approach” especially in terms of their socialising

During these 
stages, a critical 
friend was used

Example theme and associated quotes
Students’ changing personal identities and skill developments associated 
with the transition are an ongoing process, occurring before, during, and 

after starting university, rather than a singular point of change 

Participants
Semi-structured interviews
12 participants (aged 18-25) (SD = 2.05, M = 20.25)
Example Questions
• How do you think your level of preparedness affected your personal 

experience of the university transition?
• Is there anything about you yourself (for example your personality, skills or 

other commitments) that you think might have influenced your transition to 
university?

When discussing money 
handling skills viewed as 
beneficial for transition, 

participant 10 said: "I mean 
this isn't first year, but I'm 
sort of still counting this 

as my transition to university
in second year"

Process of Thematic 
Analysis

What are the views of Mature Students regarding the social 
dimension within the context of institutional support?

Participants
Semi-structured interviews
12 participants (Aged 22-41) (SD = 6.28, M = 29.25)
Example Questions
 What do you think are the particular advantages that you have, and 

some of the challenges you have faced, being a mature student?
 Do you think these things are unique to being a mature student?

Example theme and associated quotes
Belonging at the University of Aberdeen – Sub-Theme A: the community 

helps Mature Students to belong and acts as support, Sub-Theme B: 
Mature Students are unable to/do not want to be a part of the community

“I like having my fate 
in my own hands. 
Like if I listened to 
someone and I fail 

an essay because of 
them, I’d be really 

annoyed…”

What do these Themes tell us?
• Mature students manage university transitions by relying on 

themselves, choosing how they engage, and favouring informal 
support over institutional provision that doesn’t fit their needs.

• Tinto (1975) emphasizes academic and social integration 
• However, this research shows that this may not be wanted by 

Mature Students and shows that lack of engagement from mature 
students may not be disengagement, rather a deliberate choice

• Schlossberg’s theory of transition is supported by this theory as 
there is strong senses of self used for support. 
• This research also brings critique to the theory as support is not 

always accepted and may not be perceived as relevant or useful 
• Mature Students may not want to engage or may be in a situation 

where engagement is not possible for them wherein support should 
be made more widely available for them

“An advantage is definitely 
going to a less privileged 

school in an area that’s not 
deemed as like a good 

area … A disadvantage I’d 
say is maybe just obviously 
being a person of colour”
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•

•

•

Jacqui Hutchison, Eleanor Matheson, Ewan Bottomley, Morgiane Richard

•

•

•

•

•
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Creating opportunities for group work to foster a sense of 
community in undergraduate studies

Jack Beechey, Holly Bryan, Màiri Blok, Samuel McWhinnie, Jihoon Kim, Ailsa MacLeod

• Tables grouped together to promote easier discussion
• Emphasis on a small number of questions, exploring each in greater depth
• Printed questions to encourage rough work first, formal proofs later

Our SMEG Tutorials

“I felt more comfortabe 
asking questions in SMEG 
tutorials compared to my 

regular tutorials.”

10%

10%

50%

20%

10%

Strongly Disagree       Disagree        Neutral        Agree       Strongly Agree

“The emphasis on 
methodology for solving 
Set Theory questions was 

valuable.”

5%
10%

30%

40%

15%

“It felt easier to interact 
with classmates in SMEG 

tutorials.”

5%
15%

30%30%

20%

“SMEG tutorials felt 
more engaging.”

5%
15%

35%
20%

25%

The Student-led Maths Education Group (SMEG) is a 
student-run initiative within the University of Aberdeen’s 
Department of Mathematics dedicated to enhancing the 
learning experience in our undergraduate courses. Our 
work centres on tackling mathematical anxiety, promoting 
collaborative learning, and creating spaces where students 
can engage with course material, and with each other , in 
a supportive environment.

In the session 2025/2026 we received funding through 
the Learning & Teaching Enhancement Programme (LTEP) 
to develop and deliver two weeks’ worth of student-run 
‘SMEG Tutorials’ for the Level 1 Set Theory course. Through 
this project, we sought to foster a stronger sense of 
community within the mathematics cohort and to provide 
structured opportunities for students to connect and 
develop their mathematical thinking together.

Before SMEG Tutorials After SMEG Tutorials

Student Responses

I could talk to anyone, but I’m not sure if they would talk to 
me
It feels like no one wants to talk or discuss anything

A lot of my classmates are very shy, so I struggle 
to approach them
I’m vaguely friendly with two people, but I don’t much like 
talking to people

SMEG Tutorials definitely made me dread coming 
to tutorials a lot less

The table layout increased our opportunities to speak to 
classmates which was really nice

It was so much better having opportunities to talk to peers. 
Sitting at table of four automatically prompts conversation

 
Although many students reported feeling comfortable 
participating in lectures and tutorials, a significant minority 
expressed anxiety. This highlights the need for supportive, 
low-pressure learning spaces.

4

7

2

5

2

1

2

3

4

5

6

7

8

Strongly Disagree Slightly Disagree Neutral Slightly Agree Strongly Agree

"Participating in lectures and tutorial sessions makes 
me feel anxious"

Natural & Computing Sciences
aberdeensmegheads@gmail.com
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Implementation of a Feedback Literacy Intervention 
A feedback literacy intervention was 
embedded within undergraduate 
sport programmes at Robert Gordon 
University. The intervention included 
dialogue with students regarding 
feedback literacy and engagement in 
analysing exemplars
and peer feedback.

Results showed a significant 
increase in students’ feedback 
literacy measured via their total score 
on the previously validated Feedback 
Literacy Behaviour Scale (FLBS).

0

50

100

150

Pre Intervention Post Intervention

FL
BS

 To
ta

l S
co

re *

*(P<0.05), d= 0.56

Dr Katherine Burgess
k.burgess@rgu.ac.uk
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Timeline showing how CAD’s accessibility work progressed from audits and service building to understanding STEM
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CCeelleebbrraattiinngg,,  CCoonnnneeccttiinngg  aanndd  BBuuiillddiinngg  CCoommmmuunniittyy::    
TThhee  CCrreeaattiioonn  ooff  tthhee    UUooAA  NNeeuurrooddiivveerrssiittyy  NNeettwwoorrkk  

 

 

 

 

 

 

 

 

Poster by Lucy Drysdale, Co-Chair, UoA Neurodiversity Network  

November 2023: Idea for the network 
first discussed  

January-August 2024: Research and 
proposal paper put together. Accepted 
by UoA.  

August 2024:Launch of new network  

September 2024-January 2025: 
Establishing links and hosting events. 
Very popular with new members  

January-May 2025: Preparing for 
and hosting Neurodiversity Week 
2025, part of Symposium 2025.  

May-December 2025: Established 
network, part of the University’s 
Equality, Diversity and Inclusion 
Agenda.  

January-March 2026: Advocacy, 
Events and Resources.  

The Future: Find out more  online: 

Neurodiversity Network  

  

 

 

Connection: 
Neurodiversity 
Natters, linking with 
all other EDI 
Networks, providing 
support & resources  

Celebration:  Members taking 
part in and leading research, 
speaking at conferences, 
asking questions and sharing 
information & research 
projects.  

Community Building:  

 Mounting our Myth-Busting 
campaign, inviting external 
partners to work with us, 
consistently sharing 
information, taking part in 
university-wide initiatives  

The Future: Creation of 
new societies, a safe space 
at AUSA, accessible 
parking and lots of new 
resources  
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Exploring Student Learning and Ethical Views in an Isolated 
Tissue Practical: A Pilot Study
Dr Nadine Godsman (nadine.godsman1@abdn.ac.uk) & Professor Derek Scott (d.scott@abdn.ac.uk),  School of Medicine, Medical Sciences and Nutrition

Which aspect of your learning did this 
practical contribute to most?

Understanding pharmacological 
concepts (e.g., competitive antagonism)

Developing practical laboratory skills

Confidence performing drug calculations 
and dilutions

All of the above

None of the above

17%

58%

-

25%

-
0 10 20 30 40

7%

36%

29%

29%

If alternatives to rat ileum tissue were 
offered, which option would you prefer?

Aim: To assess the balance between educational value and ethical acceptability in the use of ex vivo tissue for pharmacology teaching.

Methods: A survey (MS Forms) was 
distributed to students who had 
completed the rat ileum organ bath 
practical. Responses (n=14) were 
anonymous.

How do you feel about the ethical aspects 
of using ex vivo tissue in teaching?

79%

14%

7%
Strongly supportive
Supportive
Neutral / unsure
Uncomfortable
Strongly opposed

14%

72%

14% Extremely valuable
Valuable
Neutral
Not very valuable
Not valuable at all

How valuable did you find the practical 
for your overall learning experience?

“Difficulty 
with set-up”

Open-text Responses

“Timing was 
challenging”

“Gained 
confidence”

“Include a 
recorded 

demonstration” 

Conclusion: Students do consider the ethics of using ex vivo tissue, yet most feel the educational value outweighs their concerns.
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Game into SDG “Quartet                 
Challenges” to support discussion of sets of four (“quartets”) 
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Raising the voltage
Can gamification boost learning in physiology?

1. BBaacckkggrroouunndd  aanndd  aaiimmss

Gamification is widely recognised for 
enhancing student engagement and is 
becoming increasingly prominent in 
higher education. But an important 
question remains: does engagement 
come at the expense of attainment?

2. MMeetthhooddss

3. RReessuullttss

4. CCoonncclluussiioonnss

Scan to find out more 
about the game
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Who’s afraid of copyright?!
Game-based learning engages diverse students beyond the classroom Tim Riley (DDIS) | timothy.riley@abdn.ac.uk

Jenna Storey (DDIS) | jennifer.storey@abdn.ac.uk

Context Copyright: important but boring?

The University of Aberdeen has a Copyright Literacy 
Strategy, but our optional copyright workshops have low 
engagement. How can we reach more students?

Method Engaging students via a playful1 
copyright haunted house!

• Visually engaging pop-up 
Halloween-themed stall in the 
Sir Duncan Rice Library

• Positive message to 
reduce anxiety2 – 
‘Copyright doesn’t need to 
be scary!’

• Active learning ‘trick-or-
treat’ quiz focusing on key learning 
outcomes3

• Prizes, sweets and other giveaways to encourage 
interaction and promote copyright resources

Results Our creative playful learning activity 
engaged significantly more students 
than formal classroom teaching

c.10x more students 
reached compared to 
classroom workshops 

4

40+

Wider diversity of 
students engaged, 

especially UGs

Quiz very popular, often 
sparking questions and 

deeper discussion

?

Stall became a model 
for other engagement 
initiatives within DDIS

1. SECKER, J. and MORRISON, C., 2022. Playing with copyright: Transforming copyright education 
through games. Journal of Play in Adulthood, 4(2), pp. 106–125.
2. WAKARUK, A., GAREAU-BRENNAN, C. and PIETROSANU, M., 2021. Introducing the Copyright 
Anxiety Scale. Journal of Copyright in Education & Librarianship, 5(1).
3. NØRGÅRD, R.T., TOFT-NIELSEN, C. and WHITTON, N., 2017. Playful learning in higher 
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1
CONSISTENCY

Students would like more
consistency in
courses/programmes such as
layout and structure of learning
materials including where to
find assessment information,
provision of clear rubrics and
personalised feedback.

2ACCESSIBLE
LECTURE
CAPTURE

Ensure that courses have
lecture capture available,
which is widely used for
revising, improving
understanding and
inclusion. Staff should
use microphones
provided, check captions
for errors and make
corrections.3OFF-LINE

ASSIGNMENTS

Consider adding due
dates for assessments not
submitted via
MyAberdeen so that
students have one place
to check for all upcoming
deadlines.

HOW DIGITAL ACCESSIBILITY SHAPES
THE STUDENT EXPERIENCE

244 
RESPONSES

23 PARTCIPANTS
IN FOCUS GROUPS

The research was carried out
from November 2025 to April
2026 by Sofiia Prokhorets,  a
Student Intern from the Centre
for Academic Development. 

Scan the QR code for
more information.
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