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1.
STUDYING HISTORY AT ABERDEEN
The University of Aberdeen’s History Department was effectively created in 1898 and the first professional chair of History was established in 1903. Since then professors of History at Aberdeen have included some of the most eminent historical scholars of their generation, including C.S. Terry, the medievalist G.O. Sayles, the Africanist John Hargreaves and the Russianist Paul Dukes. A separate Department of Economic History was formed in 1965 and was merged with History in 1989. A degree in Cultural History was established in 1986 and the separate Department of Cultural History was merged with History in 2002.
In 2003 the Department of History joined forces with the Departments of Divinity & Religious Studies, of History of Art and of Philosophy to form the School of Divinity, History and Philosophy. Since 1996 the Department has been located in Crombie Annexe. For further details about the History Department see Doreen Milne, A Century of History: The Establishment and First Century of the Department of History in the University of Aberdeen (Aberdeen, 1999) – available in libraries and for purchase from the University’s Centre for Scottish Studies. For the early history of the Cultural History programme, see Joan Pittock Wesson, ‘Interdisciplinary Studies at the University of Aberdeen’, Northern Scotland, 21 (2001), pp. 121–8.
THE STUDY OF HISTORY
Sapere aude: dare to know (Kant, 1784)
The Department aims to teach its students to think creatively and critically, and to be able to come to their own informed opinions, by involving them actively in advanced historical studies. It is proud of producing graduates who have entered and effectively operated in a wide range of private enterprises and public services. Its graduates will ‘use’ their degrees in the sense that they will have learned to analyse and assess material in order to make independent decisions about people and society. They will have become aware of the ways in which language can be used to deceive and convince. They will have learned to spot weaknesses in an argument, to see problems where others do not and to solve them. Such skills are of use in a variety of responsible jobs.

The study of history involves much more, however, than the acquisition of certain general skills which could be acquired equally well in other academic subjects. The skills combined with the content – the knowledge and understanding of the past – means that history provides a unique and especially valuable experience for its students. This is an experience which can be gained from any properly conducted course: no period is any more relevant to modern life than any other. Some of the particular qualities which historical study can foster include:

· learning decision-making and independent judgement about people and society
· relating individual to group experience

· learning to use evidence which, like that in real life, is often incomplete, biased, contradictory and confusing

· analysing, comparing and conflating evidence

· encouraging reflection and qualities of judgement

Since history deals with the real world in the past, it encourages realistic assessment of people and problems in the political, economical, social and cultural environments of the present day.

REPORTS ON TEACHING

The most recent reports on the teaching of history in Aberdeen were undertaken in 2003 by the EU-funded Transnational European Evaluation Project (TEEP) and in 2004 as part of the University’s normal review procedures (Internal Teaching Review).
2.
SUB-HONOURS (LEVELS 1-2)
During your first and second years of study in the Department, you will probably consider a variety of chronological periods, geographical areas and political, intellectual, or cultural themes. You will be expected to develop a number of skills associated with studying history: listening and note-taking in lectures, presenting, arguing and reacting orally in tutorials, writing cogently and coherently in essays, examinations and commentaries and conducting purposeful private reading. In addition to these general objectives our Level 1 and Level 2 courses aim to provide understanding of longer periods by introducing major themes, key concepts and essential knowledge
· analyse evidence from past societies by studying primary evidence in documentary and/or statistical and/or visual form

· foster organisational and expositional skills in written and oral form

· encourage informed judgement and determination of clear and coherent conclusions

· promote the study of history as an attractive subject both in its own right and for the development of interdisciplinary studies
3.
SCHEDULE OF LEVEL 1-2 COURSES

Details on Level 1-2 courses, timetables, documentation, and so forth can be found on the Department’s web pages.
4.
THINKING OF HONOURS?

· Entrance requirements: Entrance requirements are available in the University Calendar. However, it is essential to remember that 240 credits are required for progression into Honours.
· Progression from Sub-honours to Honours: At Level 1 & 2 the Department’s courses introduce students to key themes, concepts and knowledge relating to longer periods of time. At Level 3 and, even more so, at Level 4, you will find that courses become much more specialised in terms of chronological, thematic or geographical content. Once at Level 3 you will also find that our aims and objectives become more taxing and that, although some courses remain lecture-based, our methods of teaching generally place greater emphasis on small group teaching. You will find that our methods of assessment become more diverse, with, for instance, an element of peer and self assessment and criticism introduced on some Level 3 courses. In addition, the use of primary (contemporary) documents is an aspect of all historical study. However, its use and importance increases from Level 1 to Level 4 where primary sources form the core of the course work. You will also find that we expect more in terms of initiative: at Level 3, for instance, you should formulate your own question and create your own bibliography for essay work

· Application forms (setting out the courses available, precise regulations for entry and the necessary means of meeting the requirements of the honours programme) will be distributed just after the Easter Break at a meeting for all prospective honours students. It is vital that students attend this meeting. Applicants will be then invited to attend a brief interview with the Level 3 (Junior Honours) Adviser who will answer any relevant questions, check you are in a position to fulfil the entrance requirements and explain the criteria for allocating students to honours courses. You will be informed by letter of the result of your application and the provisional allocation of courses.

· Allocation of Honours courses: The Department will make every effort to meet student preferences but, depending on demand and timetable clashes, it is not always possible to accommodate first preferences. Level 3 courses with fewer than 10 students will not normally run, while, to enhance the learning experience, it is deemed undesirable to allocate more than 24 students to a Level 3 course. Criteria for allocation to courses as applied by the Department include: (i) requirements of particular degrees (e.g. Gender Studies); (ii) variety of staff contact: it is deemed undesirable for students to take more than two honours courses (excluding the Dissertation) with any one tutor; (iii) course size; (iv) timely submission of honours application form; and (v) attendance at the honours interview. The final decision on course allocation rests with the undergraduate programme co-ordinator.
5.
HONOURS (LEVELS 3-4)
· Entry from Junior to Senior Honours: Around Easter of the junior honours year, students intending to progress to senior honours will be invited to attend a meeting where they must complete an application form (unless abroad as part of an exchange programme – in which case email will be used). It is vital that students attend this meeting All applicants will then be invited to attend a brief interview with the Level 4 (Senior Honours) Advisor who will answer any relevant questions, check you are in a position to fulfil the entrance requirements and explain the criteria for allocating students to Honours courses. Students attending this interview will be given a provisional allocation of classes for their 4th year. Confirmation of course allocation will occur during Advising Week in September at the start of the new academic year.
· Honours Aims & Objectives: During the Honours years in the Department of History and Cultural History the range of courses which you study will be much more specialised, in geographical, chronological or thematic terms, than at levels 1 and 2. Specific objectives for level 3 and 4 courses are indicated in course handouts. More generally you will be expected to develop and refine many of the skills employed in the pre-Honours years: arguing and reacting orally in tutorials and seminars, writing cogently, coherently and imaginatively in essays and non-written presentations and conducting purposeful private reading. In addition, the objectives of the Honours curriculum are generally:

· to encourage independent learning through task-based work

· to develop each student’s analytical and critical skills for historical study

· to develop innovative approaches to teaching and learning through, for example, group work, student-led discussion or computing

· to enable students to develop and acquire personal skills which will help them pursue their chosen careers.

WHICH HONOURS PROGRAMME?

You can study History, Cultural History (If already a 3rd or 4th year student) and Gender Studies at Honours level as part of several different programmes. These would be too lengthy to list here so for more information and full details check University Calendar.

WHICH COURSE SHOULD I CHOOSE?

When deciding which courses to take at Honours levels 3-4 there are a number of things which you should take into consideration. These include:

· Interest: you might like the teacher; you might like the method of assessment, but do you have sufficient interest in the subject to undertake 12 weeks of learning?

· Group of Courses: each Level 3 course is a self-standing module: some students, however, have interests in particular types of history and concentrate their choices in a particular historical area. Others prefer to take a range of different courses. This is the beauty of the Aberdeen system: your History degree can include either a large component of one type of History, or a diverse range of themes.
· Method of Assessment: do you perform best in examinations or with continuous assessment arrangements? For most students this is not an important factor: but for some it is, and if it is for you check the method of assessment before enrolling. The Department deliberately offers a range of alternatives.
CHANGING COURSES?
Normally, no student will be permitted to enter History or Cultural History Honours courses after the end of the second week of the half-session. All course changes must be approved by your Advisor of Studies 
6.
SCHEDULE OF LEVEL 3-4 COURSES

Details on all Honours courses, timetables, documentation, and so forth can be found on the Department’s web pages.
7.
GUIDELINES ON HISTORY LIBRARY RESOURCES 

QUEEN MOTHER LIBRARY

· The main University Library - the Queen Mother Library - is located a short walk from the Department. During term time it is open from 9.00 am (Sundays from 11.00 am) to 10.00 pm daily. Students taking courses with the Department are introduced to library resources by a dedicated lecture in all level 1 and HS courses and through a dedicated library tutorial in all level 2 HI, CU & GD courses. In brief, the key areas of the QML for Level 1-4 students are:

· Ground Floor: the Heavy Demand section includes key texts for all Level 1-4 courses. Books borrowed must be returned the following morning. If the book you want is out, you can put your name on a waiting list.
· First Floor: most history books and periodicals published since 1960 are to be found here, in the 900 and PER900 classifications. Periodicals are arranged alphabetically by title and books geographically, and within each geographical section, more or less chronologically. Economic and social history texts are classified 300 and PER300, the books arranged thematically, and within themes, geographically.
· Fourth Floor: books on religious history are shelved here, under the 200 classification.
8.
ADVICE ON USING DOCUMENTS AND WRITING DOCUMENTARY COMMENTARIES

Historians look at a wide range of primary sources such as official records of government, private letters, diaries and memoirs but also ballads, cartoons, pictures, maps, statistics and novels. The Department believes that it is important to introduce students to primary source material of various types from an early stage and you will find that they are regularly used on all Level 1-4 courses. A sample of documents is in the documentary collection for particular courses or in individual documents which your tutor may hand out.

To make the best out of this kind of evidence about the past, you should read quickly through the document first, bearing in mind certain questions:

· What kind of document is it? What is its general nature and purpose: minutes of a meeting, private letter, press report and so on. Was it private, open or confidential? When was it produced?

· What does the document say? Is its timing significant?

· Is the document authentic or is it a forgery? Is it accurate and trustworthy? Was it designed to deceive?

· Why might it be important: because of its author’s standing; because of the information or the views it contains; or because directly or indirectly it had an effect on events?

These questions can be broken down further through investigation of the background.

· Who was (were) the author(s)? What was the document’s provenance? What is known about the author? What bits of this information are particularly important for understanding and assessing the importance of the document?

· Has the author first-hand knowledge of what she/he is writing about? Is she/he writing from hearsay or with hindsight? If so, does this add or detract from the value of the document?

· Why is the author writing: to give an order, convey information or influence others? Does the document make significant omissions or assumptions?

· Who was meant to see the document and who actually did see it?

· What effects, if any, did the document have on events? If it was designed to bring change, did it do so - and in the way expected? Was it designed to stave off developments and did it succeed in doing so? Did it influence a person or group’s attitudes and actions, by design or unintentionally?

If you are asked to write a commentary on a document or documentary extract, the commentary should contain two or three major points. In writing your commentary, focus on the extract itself, referring to the document as a whole only when it helps your understanding or influences your assessment of the significance of the extract itself. Different extracts, as also different documents, need to be investigated and assessed in different ways, so use the guidelines flexibly.

In writing a commentary you will necessarily have to be selective but generally aim to comment on who wrote, to whom, and why, what the extract says, and why the extract (and on occasion the whole document) is important for the historian in throwing light on the particular development or issue.
9.
GUIDELINES ON HISTORY EXAMINATION TECHNIQUES

All of the Department’s Level 1 and 2 courses include an assessed two-hour examination which is worth 50% of the final mark. In the case of Level 3 courses, the exam element can vary from 100% exam assessment to 60%. Level 4 Special Subjects are all 100% exam. All honours exams are three-hours. The most important thing to find out is when and where the examination is held: announcements are made on the University’s website (through the Student Portal). Remember, too, to bring your ID card to the examination, placing it on the corner of your examination table. Once the examination has begun, the first thing to do is to consider the question paper. This involves checking practical matters such as how many questions you are required to answer and, if the paper is divided into sections, how many you have to answer from each section. Then you should think about which questions to tackle, pausing to reflect upon the detailed wording of each question. What are the significant words in the question? You may know a lot about a particular topic, but can you channel that information into answering the question? Remember, too, to time yourself: you should aim to spend about the same length of time on each question, if they carry equal marks.

An examination answer in History should include the following:

· an effective structure consisting of a beginning, a middle and an end. The beginning and the end should be fairly brief, but the middle should be fully developed.

· a clear line of argument which provides an actual answer - your answer - to the precise question posed. General ‘talk’ or ‘waffle’ around the topic of the question does not constitute an effective answer.

· an appropriate balance of ideas: the examiner must be able to see that you can handle concepts and make historical judgements.

· a sufficient quantity of accurately stated, relevant factual evidence as back-up to your argument: the examiner must be able to see that you possess a grasp of the essential facts and events.

· a clear and direct use of the English language.
The following answer, written in an actual examination by an actual Aberdeen student, includes all of these elements. It is well presented and represents a high-quality piece of work. While the particular topic may not be of direct interest to you, the approach taken by the student concerned should be. Read both the question and the answer carefully and note the techniques employed by the student:

‘In dealing with the affairs of Scotland in the decade 1286-96, Edward I was opportunistic and the magnates of Scotland were naïve.’ Discuss.

The idea that Edward I’s dealings with Scotland in the period 1286-96 were those of an opportunist taking advantage of an essentially naïve Scottish nobility is a very one-sided one, and we must take care, when discussing it, to be aware of the complexities involved in the issue.  We must remember that people and policies can change over time due to circumstance, and circumstances in Scotland over these ten years changed in a way which was not foreseeable in 1286.

Scotland’s problems in this period started with the death of Alexander III in 1286, following shortly on the deaths of all his heirs save one - the infant Maid of Norway.  This left Scotland in a situation in which she had never been before - without a king.  The magnates, in 1284, had sworn an oath to uphold the Maid as their sovereign if Alexander should die without further direct heirs of his body.  When this happened, Scotland was left with a female, foreign child, who was in another country, as her sovereign.  This, clearly, for a medieval kingdom was not a desirable state of affairs, but the Maid was the only head of state Scotland had, and (apart ostensibly from Robert Bruce) the magnates held onto her as their only hope.  The situation, diplomatically, was a difficult one, as the Maid’s father was Eric, king of Norway.  The magnates’ real concern, in dealing with her father, was to obtain the young Margaret free from any marriage contract that did not suit them, find her an acceptable husband and so keep the independence of Scotland and the sovereignty of her monarchy intact.

Edward I, on Alexander’s death, had gone to France where he was to remain for three years, attempting to sort out his troubles in Gascony with his overlord in France.  Surely, in this period, had he been an opportunist, he would immediately have started to interfere in Scottish affairs?   Edward’s relations with Scotland while Alexander III lived had been good.  Although he had staked his claim to overlordship in 1274, it is unlikely that he had got any homage from Alexander for Scotland, and he had not pressed his claims too far, instead requesting that they be noted.  Also, he had, for a medieval English king, a close personal relationship with his brother-in-law Alexander, as evidenced by the moving letters exchanged between the two men on the death of the Lord Alexander.  Therefore, when the magnates (although we have little proof) asked Edward to mediate with King Eric, they had good reason to believe that Edward’s dealings with Scotland would be just and relatively disinterested.  Edward was famed for his legalistic turn of mind, and who else but to their nearest, most powerful, and recently most friendly neighbour, would the magnates have turned?

There are three, or perhaps four, main issues which have won for Edward the charge of opportunism and for the magnates that of naiveté:  the English acquisition of the Isle of Man while the Maid lived;  Edward’s request for Scottish recognition of his overlordship before the start of the Great Cause in 1291, breaking the treaty of Birgham of 1289;  his demand for homage from John Balliol and his interference with Scottish justice;  and his stripping of Balliol’s kingship - resulting in Balliol being denigrated as ‘Toom Tabard’.

The English acquisition of Man, which had fallen to the Scots by the treaty of Perth in 1266, is perhaps the only wholly indefensible action of Edward in his dealing with the Scots, although perhaps the feelings of the Manx should be taken into account.

The debate over the treaty of Birgham - a marriage treaty pledging the Maid of Norway to Edward’s son and heir, also Edward, and recognising the independence of Scotland and the sovereignty of her crown - often misses the point that because of the Maid’s death in 1290, and the consequent fact that the marriage never took place, the treaty was rendered null and void.  Therefore, Edward’s request to be recognised as overlord was not, legally, an infringement of earlier promises.  We have already noted that Edward had made a similar claim to Alexander III, so perhaps he was being opportunistic in this case, seeing his chance to establish his claim to a right which he firmly believed was his.  The reply of the magnates was not naïve - it was the best they could realistically give under the circumstances.  Their claim that they could not legally acquiesce in Edward’s wishes, as only a king had such right and authority, did not satisfy Edward, and, remembering Alexander’s defiant, proud claim that he held his kingdom ‘from God alone’, it is not really particularly satisfying for us.  Nevertheless, we must remember that their reply was a statement of fact.  That the magnates, or at least each of the claimants in turn rendered homage to Edward should they be chosen king of Scots, is less an acceptance of Edward's basic right than a piece of blatant opportunism of their own.  It was, perhaps, naïve or unwise, but then, what else could they do?   They could not prove that Edward was not their legal overlord, and the situation had reached stalemate.  They had to submit in order for the Great Cause to proceed and for military repercussions to be avoided.  That the castles of Scotland were placed in Edward’s hands for the duration of the Great Cause was accepted practice in such matters.

Edward’s demand for homage from John Balliol can only be seen as opportunism if we do not acknowledge his right as suzerain.  John, with the other twelve competitors, had recognised Edward I as overlord of Scotland in 1291, and to have attempted to get out of this in 1292 would have been naïve, given Edward’s firm legalistic ideas.  Balliol can thus be defended for his actions in rendering homage, when they are seen from this viewpoint.  The essential point is that homage could only be renounced when the overlord was seen as breaking his side of the pact.  This happened, or was seen by the Scots to happen, when Edward started to hear appeals from Scottish justice.  There were perhaps only a dozen cases, but that was enough for the Scots to feel that the sovereignty of their king had been affronted, and that Edward had broken his side of the bargain.  Balliol thus renounced his homage.  To Edward, when this happened, it was Balliol, and not himself, who was breaking the feudal pact.  He felt perfectly justified in stripping Balliol of his kingship, Scotland of her relics, her records and her national identity, and claiming his ‘terra’ of Scotland for himself in escheat.

This, then, was the fundamental problem:  the dialogue between Edward I and the Scots was essentially a dialogue of the deaf.  Neither could see past their own belief in their right, to recognise that of the other.  We may see elements of opportunism in Edward’s behaviour, and of naiveté in that of the Scots magnates, but then we must recall that we have the benefits of hindsight:  the men of 1286 could not foretell the future.
10.
SENIOR HONOURS (LEVEL 4): GUIDELINES ON DISSERTATIONS

Please consult the LEVEL 4 NOTICEBOARD for information regarding the submission date for dissertations. A booklet, How to Prepare Your Dissertations, will be circulated later. When preparing your dissertation consider:

· Topic and Title: Dissertations should normally be on a subject related to your Special Subject or any topic approved by the Level 4 convenor (the latter being the norm for Cultural History students). You should begin to think of a topic in the winter term, remembering that it is up to you, not your tutor, to come up with a topic. After discussing the topic and exact title with your Dissertation Supervisor or Honours Adviser, you should return the form distributed in Special Subject classes in November. It is not possible to change topics, or to substantially amend titles, after 5 February 2010.
· Supervisors’ Assistance: Supervisors will help with the choice of topic, title and bibliography, and, if requested, offer general advice pertaining to direction and technical points; but they will not provide detailed assistance on planning or detailed comment or correction of drafts.

· Getting Started: You are not expected to undertake work on your dissertation until the second half-session begins. At this point the Department will arrange meetings for all of those registered for the dissertation class, dealing with general matters relating to research and writing, and indicating resources which are locally available. You will have at least two hour-long meetings with the supervisor to whom you have been allocated.

· Number of copies: Two copies of each dissertation should be submitted. One will be returned after the examining process.

· Presentation: The dissertation should normally be submitted in A4 word processed format, double-spaced with margins of at least 1 inch.
· Word Length: The dissertation (introduction, individual chapters, conclusion, bibliography) should be 10,000 to 12,000 words (including footnotes). One mark on the CAS scale will be deducted for every 1,000 words (or part thereof) above or below this range. Each dissertation should be submitted with an accurate word count (including footnotes and bibliography; excluding any appendices).
· Sources: It is expected that all students will make use of primary sources when preparing the dissertation.

· Footnotes or Endnotes: It is a central duty of historians to indicate what sources she/he is relying on for information and from which historians she/he is taking ideas or interpretations. Dissertations must therefore contain a consistent and precise system of references to authorities in either footnotes or endnotes, with a consecutive sequence of numbers for the whole dissertation. Normally each note should include reference to a single work, though it is sometimes legitimate to group references together (when, for example, citing several sources that make the same point). Use semi-colons to separate works cited in the same note. Normally notes should only be used to cite authorities: recourse to long explanatory notes is often a sign of weakness in construction. ‘Asides’ (if necessary and not appropriate for incorporation within the text) should normally be brief or relegated to appendices, with notes at the appropriate point referring the reader to the relevant appendix.

· Bibliography: This should list all works cited in the notes and arranged in alphabetical order according to author/editor you may include an additional section of Works Consulted for works not cited in the notes. Depending on length and types of work used, bibliographies can be divided into different sections. One obvious division would be: unpublished manuscripts; theses; official publications; books; and articles. But divisions based upon the nature, rather than form, are often more appropriate: for example, primary sources (subdivided into manuscripts; official publications; chronicles); secondary works (subdivided into official publications; books and articles; and unpublished theses.)

· The deadline for the submission of Dissertations is the Thursday in the teaching week immediately after the Easter vacation.

11.
WHAT'S ALL THIS STUFF ABOUT THEORY?

Can’t we just deal with ‘the facts’? Well, no …  There are two broad reasons why we can’t just ‘listen to the facts’. ‘The past’, as L.P. Hartley put it, ‘is a foreign country. They do things differently there’. For all that they might try, historians cannot return to the past. When interpreting the facts of the past historians cannot separate themselves from the concerns and questions of the era in which they themselves live. Moreover, the documents used to study the past were not written specifically to answer the questions which historians today might ask of the past. For these reasons historians use different approaches and theories to illuminate the history they study. Below, we outline some of these approaches. They can be followed up in Arthur Marwick, The Nature of History (3rd ed. 1989). But remember that the different approaches are not exclusive:  some historians find one or other theory persuasive; others draw upon a variety of approaches.

WHIG HISTORY   When the historical profession developed in the nineteenth century, its practitioners were united in the certainty that there was an objectively knowable past, to which historians could come through the careful study of documents. This ‘Whig’ and the related ‘positivist’ history assumes an inevitable process of human progress led by an enlightened elite. Though still lingering in some quarters, this approach is rightly criticised on the grounds that it bestows a privileged position to white male elites, is overconfident about its capacity for objectivity, and is naïve in its claims about progress towards our present day circumstances.

ANNALES  Marc Bloch (1886-1944) and historians grouped around the Annales journal argued that history should concern itself with the long term (longue durée). They argue that rhythms of economic and social life change slowly, cutting across traditional chronological divisions. Deep-seated assumptions (mentalities) are seen as more important than articulated ideologies. The Annales school is characterised by its application of social-science methodologies (especially statistical or ‘serial’ analysis to highlight long-term trends) and by its aloofness from the study of elite politics.

MARXISM  A revolutionary commitment to the political triumph of the industrial working-class, coupled with a ‘scientific’ study of the past and present, led Karl Marx (1818-83) and others to understand the past through an analysis of economic and related social structures. This approach was called ‘historical materialism’. The way in which a society produces (its ‘mode of production’) creates a particular class structure. Marx identified a series of modes of production, each giving rise to the next because of contradictions between social classes and their productive functions. Feudalism gave way to capitalism; capitalism would finally give way to a classless society without class contradiction. History, in a sense, would then end.

FEMINISTS argue that unequal relations of power according to gender are basic to society. By gender they mean the ways in which males and females are ‘made’ into men and women, with specific ‘masculine’ or ‘feminine’ roles, attitudes and power. ‘Women’s history’ seeks to recover women’s pasts, pasts often hidden by the men who have written the majority of both historical sources and interpretations. Feminists go further, challenging masculine models of thought which structure historical interpretation. Thus they have argued that traditional chronological divisions (‘periodization’) are inherently masculine: women’s social history cannot be understood as a linear chronology which has been determined by the political history of men.

POSTMODERNISTS have re-examined apparently trivial or isolated moments, to expose the quirks and uncertainties in human behaviour. ‘Deconstructing’ sources in order to reveal other meanings and encouraging an interdisciplinary approach, they have examined relationships between power, policy and aesthetics and developed theories of ‘social alienation’. Drawing on literary theory about relationships between authors and readers, others emphasise that the past only exists in the form given to it by those who think about it:  there is no objective reality to be reconstructed.

ETHNOHISTORY Ethnohistory involves studying forms of communication of a non-written kind (‘cultural artefacts’): the spoken or sung word, statements made by gesture, paintings, buildings, clothing and actions. This enables historians to de-code the understandings people drew from (or imposed upon) their natural and built environment. Drawing on anthropological theories ethnohistorians reflect upon the relationship between observer and observed, between ourselves and those we study both now and in the past.
FURTHER READING ON HISTORICAL THEORY

D. Cannadine, ed., What is History Now? (2002)

E.H. Carr, What is History? (1961 & later eds)

C.M. Cipolla, Between History and Economics (1991)

G.R. Elton, The Practice of History (1967 & later eds)

K. Jenkins & A. Munslow, eds., The Nature of History Reader (2004)

L. Jordanova, History in Practice (2000)

A. Marwick, The Nature of History (1970 & later eds)
12.
HISTORICAL SOCIETIES & JOURNALS
AU Historical Society: The Aberdeen University students’ Historical Society organises many social occasions. Its notice-board is on the ground floor of the Department, with details of events and officials.

The Historical Association publishes The Historian, History and various pamphlets, as well as organising tours and conferences. Students can join at a discounted rate. Application forms may be obtained from The Membership Secretary, Historical Association, 59a Kensington Park Road, London SE11 4JH.
13.
WHAT NEXT?  CAREERS 
History is not a directly vocational subject in the sense that it normally leads like, say, the study of law or medicine, to one career path. Rather, graduates in History end up in a variety of occupations. Some of the career paths which previous graduates took are outlined below. If you are uncertain what you want to do after graduating, or how to go about doing it, it is of vital importance that you consult the Careers & Appointment Service in College Bounds.
GRADUATES IN THE EYE
So where are they now? Perhaps the most encouraging news is that very few graduates are unemployed. A recent survey published in The Higher indicated that 6% of Aberdeen graduates are unemployed and only three other UK universities registered lower rates of graduate unemployment. The Department’s own surveys indicate that only a very small percentage of History graduates have failed to find work.


Of those in employment, teaching has traditionally attracted many, including James Wyness (History, 1972) who is perhaps better known as a former Lord Provost and Karen Shirron (History-Celtic, 1998) who is currently a local councillor. While most of the teaching recruits have opted for the secondary sector, several of those who undertook postgraduate work subsequently proceeded to posts in universities. Many of their names and books will (or ought to be!) familiar: Professor Hamish Fraser (History, 1963), for instance, formerly of Strathclyde and Ewen Cameron (History, 1989) and Michael Lynch (History-English, 1969), both of Edinburgh University. In the education sector too are those who have become archivists or librarians: such as QML Librarian Gilian Dawson and Adele Ashley-Smith (History, 1998), who following a year of archival training in Liverpool, was appointed as archivist in Glasgow University. Marius Kwint (Cultural History, 1987) now teaches at the University of Oxford.

The business and financial worlds too have attracted large numbers of graduates. Simon Appleyard (History, 1992) joined the Royal Bank of Scotland and Aileen Gordon (History, 1998) The National Museums of Scotland. Others have proceeded to positions of considerable responsibility: the next time the number 20 bus arrives late, the man to blame is Michael Mitchell (History, 1970), managing director of First Aberdeen.


Many graduates have opted for a career in the media.  Several of these have since become household names: the BBC’s rugby correspondent Ian Robertson graduated in 1966 with a joint degree in History and English; Radio 4’s Johanna Buchan is a History-English graduate of 1980; and Radio 5’s Nicky Campbell is a single honours History graduate of 1982. Bill Mackie (History, 1992) worked behind the camera for Grampian TV and is now a freelance journalist. Other media recruits have opted for print journalism. Following a stint on The Scotsman, Stuart Nicholson (History, 1995), became Business AM’s Europe Correspondent, based in Brussels. Franz Ebel (Econ. History, 1983) became Financial Editor of Handelsblatt.

THE CAREERS SERVICE

The University’s Careers & Appointments Service is staffed by five careers advisers. The resources which the Service provides include advice and information on general and specific career and employment options, on three hundred main employers of graduates in the UK, a regional information resource and current vacancy information. A fortnightly careers bulletin produced by the service is sent to all final year students and is posted on the careers notice-board on the ground floor of the History Department. The service provides opportunities for students to attend workshops on CVs, Application Forms, Verbal and Numerical Reasoning Tests, Interview Technique and Assessment Exercises. There are three computer-aided Careers Guidance programmes. All 3rd and 4th Year Students are welcome and encouraged to visit the Careers Service and consult a member of the Service’s staff. Just call in at the Service’s office which is located on the corner of College Bounds and University Road. Within the Department the member of staff responsible for liaison with the Careers Service will be pleased to put you in contact with the service.
14.
POSTGRADUATE STUDY

Each year some students decide that they wish to pursue advanced studies in History. If you would like further information about postgraduate studies check notice-boards for scholarships which are available.

Taught Postgraduate Programmes (1 year full time or 2 years part time):

Medieval Studies                                                                Early Modern Studies
Modern Historical Studies                                                   Irish-Scottish Studies 
Cultural History





      Scandinavian Studies
Social Anthropology, Ethnology, & Cultural History
Postgraduate Research Programmes

MLitt (1 year full time)

MPhil (2 years full time)

PhD (3 years full time)

Part-time study also available 

There are School Bursaries available as well as funding from the College (including information on external funding), the AHRC and the Carnegie Trust.

15.
STAFF AND THEIR RESEARCH INTERESTS

Details on current staff (including contact information, research interests and courses taught) can be found on the Department’s web pages.  Office hours for teaching staff are also available.
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