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Seminar 4

Seminar 4: Future school services, ‘global solutions’.

Thursday 26th April 2007
 2.30-5.30

and Friday 27th April 2007
 9.30-1.00

School of Education

University of Aberdeen

Welcome to the fourth seminar in the Aberdeen, Birmingham, Ulster ESRC research seminar series. 

In our small group discussion sessions at this final seminar we would like to continue to consider and build our shared research agenda.

During the small group discussion sessions on Thursday and Friday, we propose that we:

identify and record some of the important and interesting research themes that have emerged at earlier seminars – below, we offer some starter ideas regarding key themes from previous seminars;

select a theme (or themes) of interest and identify some research problems;

begin to identify, formulate and develop initial research questions;

initially consider and discuss possible research approaches and methodological orientations;

scope possible research designs for future collaborative empirical work.

We would hope that if some initial research questions are formulated in the small group discussions on Thursday, individuals could then use the Friday session more productively to identify people with a shared interest and begin to collaboratively develop a research design.

Some key themes, problems and questions that have emerged from the earlier seminars in the series:

1. PROFESSIONAL IDENTITY, POWER, KNOWLEDGE: 

much of the literature on collaborative working assumes that through some form of osmosis consensual solutions will emerge if professionals from different fields are brought together. This assumption neglects issues to do with identity, power and status in particular contexts and how these considerations may influence the extent to which professionals are willing to learn from professionals in other fields and collaborate with them in integrated ways (Shucksmith et al, Seminar 1).

Can the traditional aspirations for educational excellence and the commitment to integrated service provision be accommodated within the same educational system? Then, what are the implications for professional identity formation and professional roles for teachers and others. Should all teachers have a strong grounding in interprofessional working? Should there be specialists?  Should there be teacher/social workers? (Menter, Seminar 2).

Are we in a post-professional era where there is evidence of disciplinary knowledge and practices becoming less owned by professional groups and becoming more shared across professional groups? Is there evidence of hierarchies of power being contested across and within professional groups and becoming ‘flattened’ and more democratic? Is this precipitating notions and practices of ‘distributed leadership’? (Martin et al, Seminar 3).

What is the evidence for the apparent advantages to working collaboratively (see also, Pugh, above and below)? What are the disadvantages, such as loss of professional identities, specialist skills and knowledges (Martin et al, Seminar 3).

2.   POLICY: 

the political nature of policy arenas and the policy making 

process and how policy texts are not the rational documents that they might appear to be. How policy discourses shape and constrain inter-professional practice in particular ways and how government policy is not ‘joined up’ with some policies encouraging practice that runs counter to collaborative working and children’s services integration – and pulls practitioners in different directions (Allan, Seminar 1).

Are there tensions between government-led policy directives that focus on uniformity and the creation of local solutions that are tailored to local needs –necessary, for example, in rural rather than urban areas; or in places with high immigrant or transient populations compared to settled communities (McConkey, Seminar 2)?

Integrated working across the traditional ‘silos’ of education, social services and health is seen as the key way of tackling intractable problems that uni-agency working has patently failed to do. However, integration is a means to these ends, not an end in itself (Pugh, Seminar 2).

Sustained service integration requires ‘economic, legal and political accountability as well as moral, social and educational responsibility’ (Moran et al, Seminar 2).

How do we examine the assumptions that are taken for granted in notions of, for example, ‘integration’, ‘partnership’ and ‘collaboration’ (Martin et al, Seminar 3)?

3. SYSTEMS AND STRUCTURES: 

the structures put in place to support services to children very seldom use integrated service teams to develop practice in innovative ways; professionals are not exposed to the work of each other. For example, most schools export problems off-site or offer integrated services on site utilising another agency or professional group and devolving specific authority to that agency or group (Shucksmith et al, Seminar 1).

What are the issues and challenges in relation to ‘effective’ distributed leadership in children’s support teams and for multi-agency working at strategic levels in local authorities and boards (Martin et al, Seminar 3)?

What are the mechanisms for creating sustainable joint funding of new initiatives (McConkey, Seminar 2)?

There is, as yet, sparse evidence of a positive impact on children and families from the new systems and approaches that are a feature of service integration, and whether the costs involved in creating strategic partnership structures and systems bring sufficient benefits (Pugh, Seminar 2)?

‘Pre-service education is an obvious place to initiate professionals into collaborative work across boundaries, by providing spaces … to learn and engage together. Continuing professional development would enable this mutual learning and engagement to continue, with support for collaborative practices…CPD…could be more explicitly focused on the development of inter-disciplinary working practices. It is essential also that evidence of what ‘good’ , rather than effective, collaborative practice looks like is documented and used to inform training and professional development’ (Allan, Seminar 1).

A recurring theme is the need for an appropriately skilled workforce. Accepting the argument for children’s services practitioners with expertise in interprofessional and interagency working would have major implications for the training of children’s services professionals and their career pathways (Menter, Seminar 2).

We include the available seminar 4 papers. We would recommend that you read the seminar 4 papers bearing in mind the themes posed above.
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