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Foreword by the Principal
As a community of intellectuals involved in university teaching, it is our duty to reflect regularly on what we teach and to ensure that it remains relevant and challenging.  This is a fundamental part of our activities and is as much a privilege as a duty.  It provides opportunities as well as challenges.  
I am proud that we have spent the last year on this activity and I consider the results to be among the most important products of my period as Principal.  I have been delighted to follow the process, to read about the ideas and proposals it has produced, and to follow the debates it has generated.
Our ambition is to be a top hundred international university - curriculum reform is an extremely important part of our strategy to achieve this.  We need to lead internationally on curriculum developments as much as we need to attract the best researchers and to provide new and improved buildings and facilities for research, for teaching and for recreation.  
The guiding principles behind the proposals and, more recently, the specific proposals themselves, have been tested on employers’ organisations, Scottish Government civil servants, schools, students, applicants, parents and guidance teachers.  All seem to have received our ideas with enthusiasm.
The proposals resonate well with what is happening in the world’s best universities and in Scottish schools.  We have a major opportunity to set the agenda within Scotland and the UK, and to be in the vanguard of international developments.  We will set standards in curriculum content and in structures for delivery that will become the international standard.
I would like to thank all those involved in an exhausting, inclusive, and exhaustive process.  The members of the Commission have devoted a huge amount of time and effort to their assiduous research, and to comprehensive collections of views and ideas.  But its efforts could not have been as fruitful and successful without the inputs, ideas and presentations of many staff.  I am proud to lead a university that is prepared to devote such time and effort to fundamental academic issues, and to take teaching so seriously.
We will, of course, need to do more work on the resources needed for implementation.  I am committed to making sure we have those resources.  But that is for the next stage – the Commission had an essentially academic remit.  Now is the time to make decisions on the structural and intellectual substance.
The questions the Curriculum Commission has raised about the structures and context of education are the most important ones members of our profession face.  Reasonable people can disagree about such matters – but our colleagues on the Commission are bringing forward practical proposals to make sure our students have the best preparation for the future we can offer them.  I commend the proposals to the Senate, the Court, and our whole academic community.
Professor C. Duncan Rice

Principal and Vice-Chancellor

Summary

A.
Introduction

Regular reviews of the curriculum are an important part of the responsibilities of any group of scholars.  They provide an opportunity to celebrate the strengths of what we do but also to reflect and to consider what changes are desirable and necessary in our pursuit of excellence in teaching.  

The primary objectives of Curriculum Reform are:

· to make our approach distinctive within the UK and aligned with developments in some of the world’s leading universities;

· to enhance the Aberdeen learning experience; 

· to enhance disciplinary study; and 

· to produce better informed, more rounded and more intellectually flexible graduates.  

Our proposals are designed to achieve these.  In doing so, we will make our programmes:

· more attractive to students;

· more relevant to employers; and 

· more relevant to wider societal needs.

B.
Background
The evidence base used to inform our proposals was:

· A desk study of the strategic context for curriculum reform;

· External consultations with a wide range of interest groups; 

· Internal consultations and feedback on the reports; 

· International experiences of curriculum reform; 

· Market research on the views of prospective students, their parents and employers; 

· Two surveys of our students' views, undertaken last session and this session, by the Students' Association; 

· A survey of school guidance teachers;

· Discussions with the Business Committee of the General Council; and 

· Reports from three sub-groups of the Commission. 

C.
Graduate attributes
We propose a set of Graduate Attributes.  These are designed so that a University of Aberdeen education will enable graduates to become:

· Academically excellent; 

· Critical thinkers and effective communicators; 

· Open to learning and personal development; and 

· Active citizens. 

D.
The framework for provision
We propose that there should be a five year framework which incorporates the following:

· A traditional four year Scottish honours degree; 

· An advanced entry, three year honours degree for applicants with appropriate subjects and grades in Advanced Highers, A-levels or a possible new University advanced entry examination; 

· A three year degree, which would be an enhancement of the old ordinary degree; 

· A one year taught postgraduate masters level programme, which develops core discipline material; 

· A five year integrated undergraduate programme where required for professional accreditation, such as the MEng and MChem; 

· Two further exit qualifications – a certificate after one year and a diploma after two years – in recognition of successful study; and 

· Flexible entry (depending on prior qualifications) to and exit from any year of the five, in order to accommodate breaks in study.

E.
Curriculum content
We propose that students should normally undertake a programme of Enhanced Study as part of their degree programme.  To accommodate this, there would be a move to four 15 credit courses each semester.

Enhanced Study would comprise four 15-credit courses (60 credits out of 240) across levels one and two, and two 15-credit courses (30 credits out of 240) across levels three and four.

Students would select the courses from three types:

· Sixth Century Courses (6CCs), designed to consider and contrast different approaches to knowledge and different methods of enquiry and, normally, examining real world problems; 
· A small number of Sustained Study Programmes (SSPs) (such as a language or business), comprising normally four separate courses; and

· A selection of Disciplinary Breadth Courses (DBCs), proposed from the University Catalogue of Courses by each Degree Programme Team to ensure that the objectives of Enhanced Study are fulfilled.
F.
Supporting the curriculum
We propose that there should be enhancement of existing provision or new provision in the following areas:

· Scholarships;

· Engagement with schools and colleges;

· Induction; 

· A Statement of Rights and Responsibilities, 
· Assessment strategy;
· Student support;

· Learning and teaching facilities; 

· Student skills assessment, and writing and numeracy skills;

· Information Technology (IT);

· Extending best practices;

· The timetable;

· The co-curriculum;

· University-wide lectures;

· Engagement with employers; and

· A graduate transcript.

G.
Implementation
We propose an Implementation Board, consistent with the University’s template for project boards, to take a strategic overview of the management of the different parts of the proposals. 

The proposals could not be effectively implemented unless they were properly resourced.

Changes to administrative structures and capital investments would be phased in from September 2009.  Changes to curriculum content and associated regulations would be phased in from September 2010.  Full implementation would last for six years.
A.
Introduction

This is the Final Report of the Curriculum Commission, following consultation within the University, for discussion at Senate and Court.  It sets out proposals, which build from existing strengths, to contribute to the achievement of institutional objectives.
Regular reviews of the curriculum are an important part of the responsibilities of any group of scholars.  They provide an opportunity to celebrate the strengths of what we do but also to reflect and to consider what changes are desirable and necessary in our pursuit of excellence in teaching.  

The establishment of the Commission

Curriculum Reform was initiated in November 2006 when the Principal proposed to the Senate that the University should turn its attention to a ‘full scale review of the curriculum available to students’.  This was followed, in February 2007, by the Principal’s Essay on Curricular Reform which urged ‘an intensive review of the curriculum’ which would consider ‘the most effective possible education’ for all students and also whether the current curriculum ‘is consistent with the needs of the society we serve’.  

This led to the appointment of the Curriculum Commission, which began its meetings in November 2007 with a remit:

‘To review and make proposals for the reform of our education objectives, programme structures and curriculum content, with a view to developing a high quality, distinctive and attractive educational experience for undergraduate and postgraduate students at the University of Aberdeen, which takes account of developing international approaches.’
The University’s Strategic Plan

The review of the Curriculum is a central part of the University’s Strategic Plan 2007-10, which states that the University’s Ambition is ‘To be one of the top 100 world-leading universities.’

The Mission Statement makes clear that ‘We are committed to positive change’ and two aspects of ‘Our Mission’ are to:

‘Provide an excellent and sustainable learning environment that delivers a dynamic curriculum, informed and driven by academic discovery, and equips our students with the reasoning, communication, entrepreneurial and analytical skills that will enable them to lead and adapt to change throughout their lives’;
and to
‘Be recognised as a university with global ambitions and as a leader in learning, teaching and research at regional, national and international levels’.
The learning and teaching context
None of this is to suggest that what we do is not already of high quality and the Commission was presented with many examples of excellent practice in learning and teaching.

Nonetheless, we start from the assumptions that we should always strive for excellence, that best practices should become general practices and that the changing external environment means that improvement and enhancement are our constant goals.  We have similarly high ambitions in our research and in the provision of buildings and facilities.
The external context

With changes in government policies and in demographics, and in an increasingly competitive national and international market, we must continually review all that we do.  We must look for ways to maintain our existing strengths and to make our courses more attractive to students, and more relevant to employers and to wider societal needs.  In doing so, we will improve our international position and further enhance our regional and national role.  

Our ambitions to be one of the ‘top 100 world-leading universities’, to increase our postgraduate student numbers and to embrace the social inclusion agenda mean that the student population will continue to become more diverse in terms of age, experience, qualifications and nationality.  Students will come to Aberdeen with different experiences of learning and teaching, and with different expectations and needs.
In designing an appropriate curriculum, we have always had to consider such factors.  Disciplines have always had to make choices about what to teach and what not to teach, and about how and when to teach it.  As the volume of knowledge grows increasingly quickly and as the technologies of learning and teaching develop more quickly, these choices become more challenging.  

The research context

Throughout our deliberations, we were mindful that the University also aims to continue to improve its research profile as judged by the quality of publications, PhD students graduating and grants and contracts awarded.

The reform of the curriculum is consistent with our research and knowledge transfer ambitions.

We believe that the proposals will enhance the research experience of the students and should lead to increased attractiveness to well-qualified undergraduates, improved completion rates and more, excellent PhD candidates.  Thus, our proposals should make Aberdeen an even more attractive environment for students and staff.

The challenge is to bring about the reforms while also improving our research.  Part of the challenge can be met by scrutiny of our current degree programmes and individual courses and adjustment of what we offer to suit better the interests of applicants.

The proposals

Our focus was on the general and the conceptual and not on the curricula of individual disciplines but we consulted widely with groups representing the disciplines and professions.

The primary objectives of our Curriculum Reform proposals are, through creating a culture of aspiration and achievement:
· to make our approach distinctive within the UK and aligned with developments in some of the world’s leading universities;

· to enhance the Aberdeen learning experience; 

· to enhance disciplinary study; and 

· to produce better informed, more rounded and more intellectually flexible graduates.  

Our proposals are designed to achieve these.  In doing so, we will make our programmes:

· more attractive to students;

· more relevant to employers; and 

· more relevant to wider societal needs.

We now offer these final proposals for consideration by Senate and Court. 
Section B explains our ways of working and evidence gathering.  Sections C, D, E and F then form the core of our proposals, covering, respectively, graduate attributes, the structure for provision, curriculum content and supporting the curriculum.  Finally, Section G deals with implementation.
B.
Background

Following our first meeting in November 2007, we conducted a wide range of research and undertook substantial consultations.  We collected a large evidence base for our proposals from a wide range of sources:
· A desk study of the strategic context (a summary and the full report are available at www.abdn.ac.uk/cref/consultation/key);

· External consultations with a wide range of interest groups (see Appendix 2 for details of those approached and those providing responses and www.abdn.ac.uk/cref/consultation/key for the report);

· Internal consultations and feedback on the reports, including presentations from staff (see Appendix 3 for a list of contributors and www.abdn.ac.uk/cref/reports for copies of all submissions);
· International experiences of curriculum reform (A list of those consulted is given in Appendix 2 and reports of our three visits are available on www.abdn.ac.uk/cref/consultation/key.);

· Market research on the views of prospective students, their parents and employers (see www.abdn.ac.uk/cref/market-research/ for the reports);
· Two surveys of our students' views, undertaken last session and this session, by the Students' Association; (see www.abdn.ac.uk/cref/consultation/key and www.abdn.ac.uk/cref/uploads/files/Student%20Response%20to%20the%20third%20report%20final.pdf);
· A survey of school guidance teachers (the results are available at: www.abdn.ac.uk/cref/consultation/key);

· Discussions with the Business Committee of the General Council (a copy of the presentation and a minute of the meeting are available at www.abdn.ac.uk/cref/miscellaneous-information/) and
· Reports from three sub-groups of the Commission – Business, Industry and Professions; Research; and Student Experience (see www.abdn.ac.uk/cref/consultation/key for their reports).
The Commission met on 29 occasions between November 2007 and October 2008.  Its Steering Group met, mainly to hear internal presentations, on 27 occasions.
The strategic context
‘The strategic context for curriculum reform’ is published as a separate document with a three page summary.

Its contents include: the University of Aberdeen Strategy; internationalisation in higher education, the Bologna Process, public policy on skills strategy, developments in Scottish schools, economic strategy, Funding Council guidance, widening access and inclusion, the Interim Report of the Joint Future Thinking Taskforce on Universities, and recent higher education reform reports, both in the UK and internationally; analyses of factors affecting the choice of a university, and student degree and subject choices within Aberdeen; graduate job destinations, both sector wide and from Aberdeen; employers’ needs in terms of graduate attributes; and recruitment to and retention in the University.

The above analyses provided evidence from a wide range of sources for a broadening of the curriculum, a stronger emphasis on generic skills, and developing the ability to work in cross-disciplinary teams while also maintaining discipline strengths.  There was also support for enhanced student support, greater employment readiness and more flexible entry and re-entry to, and exit from, higher education.

External Consultations

We held meetings in Aberdeen, Edinburgh, Glasgow and London with professional bodies, civil service departments and governmental bodies, head teachers, education authorities and elected representatives of all political parties in the Scottish Parliament.  We also received written submissions from many of those approached.  (A full list is provided in Appendix 2 along with details of those approached.)
In general, we found significant support for our proposals.  In particular, we encountered few concerns and much enthusiasm for a broadening of the curriculum, subject to the continued development of the disciplinary or professional core.  The importance of generic skills and employment awareness were recurring themes of our discussions.  Our proposals align with changes in the curriculum and qualifications in Scottish schools.
Internal consultations

Since September 2007, we consulted extensively within the University.  We held:

· Seven University-wide open meetings to outline the review process;

· Six University-wide open meetings to receive comments on the First Report;

· Thirty-six meetings with Schools to outline the review process and to receive comments; 

· Four meetings with specific groups at the request of those groups; and
· Six University-wide open meetings to receive comments on the Third Report.

In addition, we:

· received 75 oral submissions;

· received 66 written submissions and comments (of which 24 were in response to the consultation on the First Report; five in response to the Second Report; and 20 in response to the Third Report);

· received two written submissions from the Students’ Association;

· consulted Alumni through the Alumni Office and through the Business Committee of the General Council; and

· made regular reports to the University Management Group, the Senate and the Court.

There was also a Blog and a Discussion Board.

During these consultations we received a wide range of different and, in some cases opposing, views, along with proposals to be included in the reports, examples of good practices and suggestions for changes to the initial proposals.  We discussed these at length and we sought to incorporate many into the revised proposals presented in this report.

The greatest revisions to our initial proposals are to the form, flexibility and amount of enhanced study.  We also: edited and regrouped the graduate attributes; clarified the proposals for taught masters programmes; developed our proposals for Sixth Century Courses and provided guidelines for their design; expanded the section on the co-curriculum; extended the proposed timing for the initial implementation; and made clear that significant resources will be required for implementation.
International comparisons of curriculum reform
We considered the requirements of the Bologna Process and undertook analyses of universities around the world which have recently or are currently undertaking curriculum reform, specifically Harvard (ranked 1 in the Times 2007 World Rankings), Yale (2=), the University of Western Australia (64), the University of Melbourne (27), the Chinese University of Hong Kong (38=), the Hong Kong University of Science and Technology (53=), the University of Hong Kong (18) and the City University of Hong Kong (149).  We visited each of these.  With the exception of the City University of Hong Kong, these universities are much higher than Aberdeen (137=) in the international league tables.
We were impressed by the scale of the ambitions and by the energy being applied to curriculum review and reform at these universities.  Our proposals for a broader and more contextualised base for disciplinary understanding are consistent with the proposals being considered, planned or implemented by these universities.

Market research

We commissioned market research on the views of school pupils, university applicants, parents and employers on the general thrust of our proposals.  Applicants were asked about their reasons for considering particular universities, and employers on their requirements from graduates.
The report on the employers’ survey is supportive of our proposals.  The results of the applicant survey are also generally supportive but, in some cases, the responses are open to different interpretations.  We have amended our proposals to take these interpretations into account.
Student reports
Representatives from the Students’ Association were members of the Commission, the Steering Group, the Research Group, the Business, Industry and the Professions Group, and the Student Experience Group, and supported the proposals.  The Association led the collection of student opinions and produced two reports which were discussed by the Commission.  These are generally supportive of the proposals, although they also cover some areas outwith our remit. 

The Students’ Association pointed out that many of the students involved in the consultations last session are now graduates.
Guidance teachers

We undertook a survey of guidance teachers from the North East who were attending a conference at the University.  They were supportive of the principles behind our proposals.
Alumni
We made a presentation to the Business Committee of the General Council and received positive feedback.  An e-mail seeking comments on the proposals was sent to all graduates on the alumni e-mail list and an item was included in the alumni newsletter but we received only limited feedback.  
Group reports

We received, and discussed at length, reports from three of the Commission’s groups: the Research Group; the Business, Industry and the Professions Group; and the Student Experience Group. 
  Virtually all of their proposals feature in some way in this report and, following Commission discussion, were amended, where appropriate.
Our Final Report is the product of the above extensive research which, we believe, overwhelmingly supports the general thrust of our proposals.  
There is an opportunity for the University of Aberdeen to be bold and to embrace an emerging international consensus among the top universities which have undertaken, or are undertaking, curriculum reform.  
The adoption of the proposals would make us distinctive within the UK and place us at the leading edge of international developments.

C.
Graduate attributes

Our starting point was to determine a set of attributes which would apply to graduates who had obtained a University of Aberdeen undergraduate degree.  These would also inform our postgraduate taught provision.

These proposed attributes were developed from the wide range of information available to us, including an examination of attributes developed by other universities.  But, in form and content, they are unique to Aberdeen.  They are set out below.

	Statement of Aberdeen Graduate Attributes

The University of Aberdeen encourages its students to view university education as a means to developing independent thought and scholarly enquiry, which they will wish to pursue throughout their lives.  It develops flexible thinkers and prepares graduates for the challenges of employment, citizenship and personal development in a rapidly changing world.

A University of Aberdeen education will enable graduates to become:

Academically excellent, with
· In-depth and extensive knowledge, understanding and skills at internationally-recognised levels in their chosen discipline(s);

· A breadth of knowledge, understanding and skills beyond their chosen discipline(s);

· An ability to participate in the creation of new knowledge and understanding through research and inquiry;

· A contextual understanding of past and present knowledge and ideas;

· An intellectual curiosity and a willingness to question accepted wisdom and to be open to new ideas; 

Critical thinkers and effective communicators, with
· A capacity for independent, conceptual and creative thinking;
· A capacity for problem identification, the collection of evidence, synthesis and dispassionate analysis;

· A capacity for attentive exchange, informed argument and reasoning; 

· An ability to communicate effectively for different purposes and in different contexts; 

· An ability to work independently and as part of a team;

· A diverse set of transferable and generic skills;

Open to learning and personal development, with
· An openness to, and an interest in, life-long learning through directed and self-directed study;

· An awareness of personal strengths and weaknesses, 
· A capacity for self reflection, self discovery and personal development;

Active citizens, with
· An awareness and appreciation of ethical and moral issues;

· An awareness and appreciation of social and cultural diversity;

· An understanding of social and civic responsibilities, and of the rights of individuals and groups;

· An appreciation of the concepts of enterprise and leadership in all aspects of life;

· A readiness for citizenship in a civilised and inclusive society.




The University must ensure that all students have opportunities to achieve the attributes.  This requires a relevant formal curriculum and an appropriate learning environment.  It also requires that students engage fully in the learning process and have access to co-curriculum activities.  These issues are considered in later Sections.  
	Recommendation 1:  The attributes proposed in Section C should be accepted for University of Aberdeen undergraduates.


	Recommendation 2:  The undergraduate attributes should be used to inform the development of attributes for graduates of postgraduate taught degrees.


	Recommendation 3:  A set of attributes should be developed for graduates of postgraduate research degrees.


	Recommendation 4:  Undergraduate Personal Development Planning (PDP) should be developed to cover Graduate Attributes.  PDP would be the primary mechanism by which an individual student would reflect on their achievement of the Graduate Attributes and plan, with appropriate support, how to develop them.  


	Recommendation 5:  Skills assessment tools should be continually available to all students to assist with their intellectual and personal development.


	Recommendation 6:  There should be a review of each degree programme and a report on its content, forms of delivery and assessments to ensure that, together with the opportunities for co-curriculum activities (referred to in a later recommendation), it can be demonstrated that a student would have the opportunity to achieve the required Graduate Attributes.  


	Recommendation 7: After the initial reviews of programmes set out in recommendation 6, the Internal Teaching Review (ITR) should be extended to cover opportunities to achieve the Graduate Attributes.  In order to accommodate this and other proposals for inclusion in the ITR, we suggest a review of the ITR process. 


D.
The framework for provision
Our challenge was to develop a framework for provision, consistent with the Statement of Aberdeen Graduate Attributes, which ensures that all students have an opportunity to achieve their full potential and commits us fully to the social inclusion agenda and to flexible and life-long learning.  
We received widespread support, within and outwith the University, for the proposals in our First Report.
  
We continue to confirm the centrality of the four year Scottish honours degree.  The proposals are intended to use its strengths and to exploit the comparative advantages it offers.  In particular, its traditional breadth and the four years of study offer flexibility in curriculum structure and content. 
We propose a five year framework which fully exploits the Scottish Credit and Qualifications Framework (SCQF) and incorporates the following:

· A traditional four year Scottish honours degree;

· An advanced entry, three year honours degree for applicants with appropriate subjects and grades in Advanced Highers, A-levels or a possible new University advanced entry examination.  We consider that this would create a significant incentive to sixth year school pupils to work for Advanced Highers or to prepare for an advanced entry examination;

· A three year degree, which would be an enhancement of the old ordinary degree; 
· A one year taught postgraduate masters level programme, which would develop core discipline material.
  Admission to it would require an appropriate honours standard.  
· A five year integrated undergraduate programme where required for professional accreditation, such as the MEng and MChem;

· Two further exit qualifications – a certificate after one year and a diploma after two years – in recognition of successful study.  We acknowledge the need to ensure the promotion of a positive image of success for these qualifications.  We propose that successful completion of these qualifications should be marked by a ceremony;
· Flexible entry (depending on prior qualifications) to and exit from any year of the five, in order to accommodate breaks in study.
 

It is intended that all of the degree awards would be compliant with the requirements of the Scottish Credit and Qualifications Framework and hence would also conform with the Qualifications Framework of the European Higher Education Area under the Bologna Process.  Both the enhanced ordinary degree and the Honours degree would be compliant with Bologna cycle one.  The one year masters degree would fulfil the requirements of Bologna cycle two.
 
We envisage four separate, but overlapping, types of masters programmes based on the different rationales for studying at masters level.  Individual component courses could be available to all four types of programme:

· Those based around core discipline material studied at a higher level, with specialist and research options;

· Specialist masters which focus in detail on particular discipline areas or on cross-disciplinary material, with research options; 
· Specialist masters aimed at conversion to a new discipline or profession; and

· Research-based masters, linked to appropriate doctoral programmes.

The third of these offers scope for fast-track routes to the professions and could be developed.  Models already exist in, among others, International Health, Law, Property and Rural Surveying. 

In our discussions, we were convinced of the opportunity, rather than merely to be Bologna-compliant, to make internationalisation, both in curriculum content and opportunities to study overseas, an important focus of the learning experience at Aberdeen.  
We make proposals in later Sections for curriculum content and a University-wide approach to create enhanced opportunities for student mobility, within and beyond the context of the Bologna Process and related schemes.

	Recommendation 8:  There should be a five year framework which incorporates: a traditional four year Scottish honours degree; an advanced entry, three year honours degree; a three year degree, which would be an enhancement of the old ordinary degree; a one year taught masters level programme, which develops core discipline material; a five year integrated undergraduate programme where required for professional accreditation, such as the MEng and MChem; two further exit qualifications – a certificate after one year and a diploma after two years – in recognition of successful study; and flexible entry (depending on prior qualifications) to and exit from any year of the five,.


	Recommendation 9:  Detailed guidance on the Scottish Credit and Qualifications Framework and the Bologna Process including the Qualifications Framework of the European Higher Education Area (EHEA) should be provided to Programme Directors.


	Recommendation 10:  Proposals for the appropriate entry qualifications for advanced entry to second year and for entry into the new masters programmes should be presented to Senate.


	Recommendation11:  An evaluation of the case for and against a new University advanced entry examination should be presented to Senate. 


	Recommendation 12:  There should be annual ceremonies to mark the successful completion of Certificates and Diplomas.


	Recommendation 13:  There should be a review of all postgraduate provision to ensure efficiency of delivery and appropriate transition from undergraduate programmes.


	Recommendation 14:  Consideration should be given to entry routes into masters degree programmes to ensure that those entering from different backgrounds are able to achieve the necessary learning outcomes by the end of their programme.


	Recommendation 15:  There should be a review of the transition between existing and proposed masters programmes and doctoral programmes.


	Recommendation 16:  As part of the implementation process, a group should be established to advise on issues arising from the Bologna Process.


	Recommendation 17:  There should be an investigation of undergraduate routes that might accommodate existing and new postgraduate fast-track conversion routes to professions.


E.
Curriculum content

In the course of our evidence and opinion gathering (see Section B for details), it became clear that there was a widespread view that, during their degree study, students should have the opportunity to study material beyond their chosen disciplines, which would set their disciplinary study within a wider intellectual context.  This, it was argued, would enhance their disciplinary understanding, produce more informed citizens and increase employability.  

Support for this approach, which we refer to as Enhanced Study, came from the analysis of the strategic context, from some of the internal submissions, from the external consultations, from the student survey, from the market research of potential students and employers, and from the studies of leading international universities.  The last of these provided examples of how it is achieved in other countries.

These views are reflected in the proposed Aberdeen Graduate Attributes set out in Section C above.
In contrast, we received a wide range of views internally on the desirability of having an Enhanced Study requirement.  We also encountered misunderstandings of our initial proposals.  Accordingly, we sought to clarify the purpose and intention of Enhanced Study and to propose a more flexible approach to content and to implementation.

To be clear from the outset, we have no proposals on the core curriculum content of individual disciplines, believing that this is best left to the disciplines.  Further, we believe that, normally, a student should begin the study of subjects underpinning their chosen discipline when first entering the University. 

However, disciplinary boundaries are not static, are typically imprecise and should be permeable.  Moreover, the analysis of real world problems often transcends single disciplines.

At sub honours levels, Enhanced Study is intended to provide an understanding and appreciation of other areas of intellectual endeavour that contrast with, but also complement, the primary discipline of study.  An understanding of these alternative conceptualisations of knowledge and of their associated methods of enquiry would contextualise and enhance the study of the primary discipline.
Even at more advanced levels, although Enhanced Study would be more focussed, contextualisation is important as ‘The cutting edge of research is often found between rather than within disciplines’.
  

Overall, this approach should produce better informed, more rounded and more intellectually flexible graduates, with knowledge bases, perspectives and approaches that would better equip them for further discipline study, for changing professional and employment needs and for multiple career changes.  It should also enhance personal development and produce better informed citizens able to understand and engage with the major challenges facing humankind.
Such an approach is already common within professional degree programmes, such as in engineering and medicine where, respectively, management and ethics are integral parts of the programmes.

Enhanced Study requirement 

We propose a minimum requirement for Enhanced Study and flexibility for individual degree programmes to extend availability and provision beyond this minimum.  
Normally, students would be required to include, within their programme, a range of courses designed to extend their disciplinary study by covering a broader context of knowledge and approaches to enquiry and, in so doing, enhance their preparation for further study, work, personal development and citizenship.

We propose three types of courses from which a student would chose Enhanced Study:

· A series of University-wide Sixth Century Courses (6CCs), designed to consider and contrast different approaches to knowledge and different methods of enquiry and, normally, examining real world problems;

· A small number of Sustained Study Programmes (SSPs) – similar to the ‘with’ component of some existing degrees; and 
· A selection of Disciplinary Breadth Courses (DBCs), proposed from the University Catalogue of Courses by each Degree Programme Team, and approved by the Implementation Board (proposed in Section G), to ensure that the objectives of Enhanced Study are fulfilled.  These would be in addition to the structured choice already available in most degree programmes.
Sixth Century Courses

These courses would be designed to show how different disciplines work, to introduce and compare the fundamental perspectives of a number of disciplines and, normally, apply these to real world issues and problems.  They would enhance a student’s understanding of their chosen discipline by setting it in a wider context of intellectual endeavour and, in doing so, broaden their perspective and produce better-informed discipline graduates with a wider and more critical understanding.
We are persuaded by the view that there must be a distinction between the Sixth Century Courses at levels one and two compared with levels three and four.
 
  In the former case, they should have a broad curriculum and be designed to be University-wide, with no pre-requisites except where designed as part of an integrated package of 6CCs; in the latter case, they should be designed to be more focussed on groups of cognate disciplines but should, where practicable, be open to all students and without pre-requisites.

Sixth Century Courses need not be entirely new – there already exist within the University courses which could be revised and extended to accommodate the design criteria set out in Appendix 5.
We propose that, normally, a student would be required to study at least one such course at some time during their degree programme.

Sustained Study Programmes
Sustained Study is intended for students who wish an intensive exposure to a discipline or area of study but do not wish to pursue it to degree level.  The programmes could, but need not, comprise specially designed courses.  They would normally comprise a total of four 15 credit courses across levels one and two.
We propose that the Sustained Study of a language should normally be available.  This would concentrate on language acquisition.
  The use of the Language Centre would make available teaching in languages far beyond the four currently offered to degree level.  We also propose that there should be a Sustained Study Programme in business.

We suggest that there could also be Sustained Study in Information Technology (IT), in key concepts and issues in modern science, and in key concepts and issues in modern social science and the humanities.  We leave it to the academic community to propose other areas.

There are two crucial distinctions between Sixth Century Courses and Sustained Study Programmes.  
First, Sixth Century Courses would be broadly-based, whereas Sustained Study Programmes could be either discipline-specific or cover a range of cognate disciplines.  
Second, Sixth Century Courses would be open to all students, whereas admission to a Sustained Study Programme would need to be restricted in order to comply with the objectives of Enhanced Study.   
Sustained Study Programmes should ensure an experience of learning within areas with different approaches to knowledge and different methods of investigation from those of a student’s primary discipline.  They are not intended as an extension of the structured choice that already exists within most degree programmes.
Disciplinary Breadth Courses
The primary distinction between Sustained Study Programmes and Disciplinary Breadth Courses is the far greater degree of choice in the latter.  The courses would be selected from the University Catalogue of Courses by each Degree Programme Team and approved by the Implementation Board (proposed in Section G) to ensure that the objectives of Enhanced Study would be fulfilled.  These courses would be in addition to the choices already available within most degree programmes and could not be a requirement for the Degree Programme.
Advising

We recognise the need to balance student choice with programme coherence.  The above proposals increase the structured choice already available to students, particularly in degree programmes with a substantial prescribed component.  They address student concerns about lack of choice, which are set out in the Students’ Association response to the initial proposals.

We acknowledge the pivotal role of advising in implementing these proposals.  The wider availability of choices would require an enhanced system of advising, which we address in Section F.  The advising and programme regulations would have to take into account the objectives of Enhanced Study.
Programme structure
In order to accommodate the proposals for Enhanced Study, which are presented above, we consider it essential that a student would normally study the equivalent of four 15 credit courses in each semester, a model already used in some parts of the University. 
  This approach should also be considered for all Masters level teaching.
We propose a minimum requirement of the equivalent of 4 x 15 credit Enhanced Study courses at levels one and two combined; and 2 x 15 credit courses at levels three and four combined.  Within our standard 120 credit years, these would mean 25% of levels one and two and 12.5% of levels three and four. 
This could allow much of the existing degree structure and student choice to be retained within the remaining 75% and 87.5%.  At levels 3 and 4, Enhanced Study is intended to be closely linked to the primary discipline of study.

Without the move to four courses, the introduction of Enhanced Study would mean substantial changes to programme structures and more restricted choices for students.

We acknowledge that this means a reduction in the student time available to each of the existing courses and the consequent need for redesign. 

We stress that, in the aggregate, this would not involve either additional learning or additional teaching time – the pie would be divided in four, rather than three, but would not increase in size.  Indeed, accompanying changes to delivery and assessment could reduce teaching time.
  We also see this as an opportunity to review existing provision and resourcing.

Within this framework, there would be two separate sets of curriculum requirements and choices.
First, there are those which currently exist for degree programmes and could largely remain in the new structure.  We propose no changes to these, although there would be an option for Degree Programme Teams to propose changes, including to enable additional Enhanced Study.  

Within this part of the programme, we propose that a student at levels three and four (and five) should have a supported opportunity to design at least one of their own courses, and its design could be part of its assessment.  We see this as similar to a project or an extended essay.  

Second, there are those curriculum requirements and choices which would be specific to Enhanced Study.
Appendix 4 provides two illustrations of how the proposals might be applied to single and joint honours.  Although there would be important consequences for the possible choices of honours programmes, the structure accommodates 3 x 15 credits discipline specific courses at each of levels one and two.  We expect this to be used only in exceptional circumstances rather than as the norm.
For the period of implementation, we propose that, prior to their submission to the appropriate Academic Standards Committee (ASC), all proposals concerning Enhanced Study should be considered by the Implementation Board, proposed in Section G.  

The Board would approve Sixth Century Courses and Sustained Study Programmes as fulfilling the objectives of Enhanced Study and would review annually and make proposals on the provision of such courses.  All other aspects of these courses would be for the ASCs to determine.  

The Implementation Board would also approve lists of Discipline Breadth Courses and would receive and determine applications for exemptions from all or part of the proposals. 
 
Additional choices
In addition to the above, we propose that students should also have the opportunity to take a Sustained Study Programme outwith their degree.  The additional credits would lead to a supplementary University award.
	Recommendation 18:  In order to produce better informed, more rounded and more intellectually flexible graduates, students should normally undertake a programme of Enhanced Study as part of their degree programme.  This would be selected from three possibilities:
· A series of University-wide Sixth Century Courses (6CCs), designed to consider and contrast different approaches to knowledge and different methods of enquiry and, normally, examining real world issues;

· A small number of Sustained Study Programmes (SSPs) – similar to the existing ‘with’ degrees; and

· A selection of Disciplinary Breadth Courses (DBCs), proposed from the University Catalogue of Courses by each Programme Director and approved by the Implementation Board, to ensure that the objectives of Enhanced Study are fulfilled. 


	Recommendation 19:  Normally, a student should study at least one Sixth Century Course at some time during their degree programme.


	Recommendation 20:  In order to accommodate the proposals for Enhanced Study, a student should normally study the equivalent of four 15 credit courses in each semester.  This approach should also be considered for all Masters level teaching.


	Recommendation 21:  The minimum requirement for Enhanced Study should normally be the equivalent of 4 x 15 credit courses at levels one and two combined; and 2 x 15 credit courses at levels three and four combined.  


	Recommendation 22:  There should be a thorough review of the existing provision of, and resourcing for, all courses.


	Recommendation 23:  A student at levels three and four (and five) should normally have a supported opportunity to design at least one of their own courses, and its design could be part of its assessment.  


	Recommendation 24:  For the period of implementation, prior to their submission to the appropriate Academic Standards Committee (ASC), all proposals concerning Enhanced Study should be considered by the Implementation Board, proposed in Section G.  

The Board would approve Sixth Century Courses and Sustained Study Programmes as fulfilling the objectives of Enhanced Study and would review annually and make proposals on the provision of such courses.  All other aspects of these courses would be for the ASCs to determine.  

The Implementation Board would also approve lists of Discipline Breadth Courses and would receive and determine applications for exemptions from all or part of the proposals.


	Recommendation 25:  Students should also have the opportunity to take a Sustained Study Programme outwith their degree.  The additional credits would lead to a supplementary University award.


F.
Supporting the curriculum

In addition to the above proposals, we suggest the following in order to support the enhancement of the curriculum.  We see these as important in our institutional objective to enhance learning, promote personal development and to enable all students to achieve their potential.
Scholarships

We suggest that the provision of scholarships should be investigated.  We have in mind a significant number of relatively low monetary value scholarships and, perhaps, a small number of high value ones.  We expect that some of these would be provided by external sources.  We see a significant opportunity to combine these with existing scholarships and to assist recruitment by an advertising campaign.  Some could be used to support work-related experience and study overseas.
Engagement with schools and colleges

We heard a substantial amount of evidence in support of closer partnerships with schools and colleges, particularly in our main recruitment areas.  These would ensure a smoother transition to university.  

This could involve co-operation in the delivery of Advanced Highers, early discussions with pupils of the opportunities for a university education and pre-entry induction to university learning and teaching, including extended visits to the campus.  We propose the development of a comprehensive strategy for such engagement.
Induction 

We heard much argument that retention is linked directly to good quality induction.  We propose an enhanced induction to the requirements and practices of university study.  This might include a substantially enhanced on-line induction pre and post entry, pre-entry courses and visits to the University, special short courses during level one and the incorporation of elements of induction into revised level one provision, particularly the Sixth Century Courses.
  
Enhanced induction would be equally important for those students entering at other than level one in September of each year, such as direct entry at level two, those coming from articulation arrangements with colleges, those re-entering education after a break, for international students and for the, mainly postgraduate, February intake.

Statement of Rights and Responsibilities 
As an integral part of enhanced induction, we propose a Statement of Rights and Responsibilities, covering students and staff, which would set out rights and responsibilities in learning and teaching, including in advising.
Assessment strategy
Formative assessment is a fundamental aspect of learning and teaching.  We propose that there should be an institutional framework for the provision of feedback on assessment to students.  All programmes should review the ways in which they assess and in which they provide formative feedback to students to ensure an appropriate balance of assessment of learning and for learning.  
Student support

We were impressed by the ‘one-stop shop’ student centres at the University of Melbourne, which provide students with integrated support and information services and are staffed by specialist teams.
  We recommend that the introduction of such centres to Aberdeen be fully assessed.
The provision would include academic advising, mentoring and pastoral care.  Part of the facility would be on-line resources to assist course planning and academic and personal development.  We believe that this would remove some work from academic staff.

Learning and teaching facilities 

Our proposals for enhanced learning require the availability of more flexible learning and teaching space.  The Universities of Hong Kong and Melbourne have been developing such space, which combines formal teaching space with less formal space for ‘break-out’ classes or out-of-class meetings of students.  In Hong Kong it will also include performance space which would be accessible to the external community.

The Report of the Student Experience Group contains a detailed discussion of flexible learning and teaching space.  We propose the evaluation of both the adaptation of existing space and new build to create flexible learning and teaching space combined with performance space.  An integral part of this would be e-learning facilities.
Student skills assessment

In the course of our investigations, we learned about examples of a diagnostic tool to assess student skills gaps.
  It could be made continually available.  We propose that such approaches be assessed as an integral part of an enhanced system of student support.  It would be used to assist with Personal Development Planning (PDP) and to help students to reflect on their achievement of the Graduate Attributes and to plan, with appropriate support, how to develop them.

Writing and numeracy skills

Two aspects of the skills assessment are writing and numeracy, about which we heard repeated concerns.  We considered compulsory writing and numeracy courses but do not recommend these.  We prefer an approach that embeds these skills in degree programmes.  
We also propose that, with the support of the Centre for Learning and Teaching, optional, non-credit-bearing courses should be available in both.  These could, in part, be delivered and supported by e-learning.
They could be linked to pre-graduation assessments and successful completion would be noted in the enhanced graduate transcript, which we propose below.

We propose that all degree programmes should review the ways in which they deliver these skills and a writing and numeracy strategy be prepared for each.
Information Technology (IT)
We would like to ensure that all students have an enhanced learning experience through the use of e-learning and that the University’s development strategy for IT and e-learning is consistent with the other proposals in this report.
We propose a review of the institutional strategies and the communication of best practices throughout the University.  Support and training should be provided to encourage the adoption of best practices.  We also propose that each degree programme be reviewed and a statement of its e-learning strategy opportunities be prepared.
Best practices
As part of the Curriculum Reform process, the three College Directors of Teaching and Learning organised a ‘best practice’ day.  We would like to see more of such activities to ensure the communication of best practices in learning and teaching widely across the University.

Timetable

We received near universal approval for an overhaul of timetabling.  We propose detailed investigation of the timetabling of classes for individual courses to consider options, such as providing classes in consecutive hours in weekly blocks
 and teaching at standardised hours in consistent locations.  Of course, the first of these already happens for laboratory-based activities and often for honours and postgraduate teaching.  Timetabling would be re-designed to accommodate the changes.

Such changes would make courses and programmes more accessible to part-time and non-graduating students.  They could also make it easier for full-time students to balance study with paid employment, and make time management easier for staff.
We also propose a review of the teaching day and of the possibility of extending evening and weekend teaching to accommodate the above changes.
The co-curriculum

Following our internal discussions and our international benchmarking, we have come to use the term ‘co-curriculum’ to describe a range of activities which are, in the main, not part of the required curriculum but which add to the University experience and to the achievement of the Graduate Attributes.  It includes (but is not restricted to): 

· Work experience and work placements, including in research;

· Social responsibility projects and community-based projects; 
· Study overseas; and

· Voluntary activities.

We propose that these should be developed further and managed as part of a package to allow students a variety of additional experiences which would both enhance their degree education and provide opportunities to achieve the Graduate Attributes.  These would not be part of the requirements of a degree programme and would not bear credits.

A centrally co-ordinated approach would be needed to validate these activities and to ensure consistent record-keeping but the activities should normally be run by Colleges, Schools, student societies and so on.

An opportunity for all students to study overseas, if only as part of a short field trip, is a central part of our proposals.  Accordingly, we propose that the University adopt a target for the percentage of students who study overseas for different lengths of time.

As part of the above, we propose that all students should be exposed to the spirit of enterprise and innovation, in the widest sense of the term.  Elsewhere, we have suggested this as a possible component of the Sixth Century Courses.  We propose that each degree programme produce a statement of how this is achieved.

An integral part of much of the above is knowledge transfer in its widest sense.
  We propose that each degree programme produce a statement of how knowledge transfer is achieved.

We acknowledge that other activities could also contribute to achievement of the same Graduate Attributes.  Examples are field work, case studies, applied research and community and industry participation in teaching. 

University-wide lectures

We propose a series of university-wide lectures, open to all students, which would deal with cross disciplinary topics and involve internal and external speakers.  It would be designed to help the achievement of the Graduate Attributes.

Engagement with employers

We propose an enhanced Careers Service with the resources to work systematically with students throughout their time at the University and to maintain links with alumni after graduation to assist with activities such as work placements.  It would also be centrally involved in some of the co-curriculum activities.
In part to assist with employer engagement and the development of graduate attributes and the co-curriculum, we propose that each programme or group of cognate programmes should have an advisory group with external representation from alumni, employers and community stakeholders, as appropriate.

Graduate transcript

We propose that these activities would be recognised on a fuller degree transcript.  It would also include all marks.  In particular, we would like to consider their recognition on the European Diploma Supplement which, under the Bologna Process, must be provided to every student on graduation.  This could also be used to identify what is distinctive in the degree.

	Recommendation 26:  There should be a review of existing scholarship provision to ensure that it is consistent with our recruitment objectives and to support work-related experience and study overseas.


	Recommendation 27:  There should be further development of our relationships with schools and colleges, particularly in our main recruitment areas.  A comprehensive strategy for such engagement should be developed.  Consideration should be given to co-operation in the delivery of Advanced Highers, early discussions with pupils of the opportunities for a university education and pre-entry induction to university learning and teaching, including extended visits to the University.  


	Recommendation 28:  There should be a substantially enhanced on-line induction pre and post entry, pre-entry courses and visits to the University, special short courses during level one and the incorporation of elements of induction into revised level one provision, particularly the Sixth Century Courses. 

Enhanced induction should also be available for those students entering at other than level one in September, such as direct entry at level two, those coming from articulation arrangements with colleges, those re-entering education after a break, for international students and for the, mainly postgraduate, February intake. 


	Recommendation 29:  There should be a Statement of Rights and Responsibilities, covering students and staff, which would set out rights and responsibilities in learning and teaching, including in student support.


	Recommendation 30:  There should be an institutional framework for the provision of feedback on assessment to students.  All programmes should review the ways in which they assess and in which they provide formative feedback to students to ensure an appropriate balance of assessment of learning and for learning. 
(See also Recommendation 6)


	Recommendation 31:  There should be a full assessment of the opportunities provided by ‘one-stop shop’ student centres, which provide integrated support and information services and are staffed by specialist teams. 

The provision could include academic advising, mentoring and pastoral care.  Part of the facility should be on-line resources to assist course planning and academic and personal development.  


	Recommendation 32:  A strategy should be developed for the provision of more flexible learning and teaching space, combining formal teaching space with less formal space for ‘break-out’ classes or out-of-class meetings of students.  It could also include performance space and be accessible to the external community.


	Recommendation 33:  As an integral part of an enhanced system of student support, a diagnostic analysis for generic skills should be introduced and made continually available to all students to assess their skills gaps and development needs.  It would be used to assist with Personal Development Planning (PDP) and to help students to reflect on their achievement of the Graduate Attributes and to plan, with appropriate support, how to develop them.  


	Recommendation 34:  All degree programmes should review the ways in which they deliver these skills and a writing and numeracy strategy should be prepared for each.


	Recommendation 35:  All students should have an enhanced learning experience through the use of e-learning.  The University’s development strategy for IT and e-learning should be consistent with the other proposals in this report.  
We propose a review of the institutional strategies and the communication of best practices throughout the University.  Support and training should be provided to encourage the adoption of best practices.  We also propose that each degree programme be reviewed and a statement of its e-learning strategy opportunities be prepared.


	Recommendation 36:  There should be a strategy to identify and communicate best practices in learning and teaching to all staff.


	Recommendation 37:  There should be a detailed investigation of the timetabling of classes for individual courses to consider options, such as providing classes in consecutive hours in weekly blocks and teaching at standardised hours in consistent locations.
We also propose a review of the teaching day and of the possibility of extending evening and weekend teaching to accommodate the above changes.


	Recommendation 38:  There should be a strategy for the extension, co-ordination and validation of ‘co-curriculum’ activities, that is, activities which are, in the main, not part of the required curriculum but which add to the University experience and to the achievement of the Graduate Attributes.  It includes (but is not restricted to): work experience and work placements; social responsibility projects and community-based projects; study overseas; and voluntary activities.

The strategy should include procedures to validate these activities and to ensure consistent record-keeping but the activities should normally be run by Colleges, Schools, student societies and so on.


	Recommendation 39:  All students should have an opportunity to study overseas, if only as part of a short field trip.  The University should adopt a target for the percentage of students who study overseas for different lengths of time.


	Recommendation 40:  All students should be exposed to the spirit of enterprise and innovation, in the widest sense of the term.  This could be a component of the Sixth Century Courses.  Each degree programme should produce a statement of how this is achieved.


	Recommendation 41:  Each degree programme should produce a statement of how knowledge transfer, in the widest sense, is achieved.


	Recommendation 42:  There should be a series of university-wide lectures, open to all students, which would deal with cross disciplinary topics and involve internal and external speakers.  It should be designed to help the achievement of the Graduate Attributes.


	Recommendation 43:  There should be an enhanced Careers Service with the resources to work systematically with students throughout their time at the University; and to maintain links with alumni after graduation to assist with activities such as work placements.  It would also be centrally involved in some of the co-curriculum activities.


	Recommendation 44:  In part to assist with employer engagement and the development of graduate attributes and the co-curriculum, each programme or group of cognate programmes should have an advisory group with external representation from alumni, employers and community stakeholders, as appropriate.


	Recommendation 45:  There should be an enhanced Graduate Transcript which would record co-curriculum activities.  It would also include all marks.  Consideration should be given to the inclusion of such information on the European Diploma Supplement which, under the Bologna Process, must be provided to every student on graduation.  This would also be used to identify what is distinctive in the degree.


G.
Implementation
Our proposals are not intended as a detailed blueprint for implementation but rather as a set of guiding principles and general structures, the details of which will have to be developed during implementation.  Indeed, many of our recommendations are for further work to produce detailed proposals.
Nor did we consider resources in detail: our remit was academic so our discussions focussed on academic matters.  Nonetheless, we acknowledge that the proposals could not be effectively implemented unless they were properly resourced.  While new resources, both capital and recurrent, would be required for some aspects of the proposals, others might involve reallocation of existing resources.

Decisions on resource allocation and prioritisation will be made through the normal processes and with the normal consultation and negotiation as appropriate.  They would be informed by the work of the Implementation Board, which we propose below, and by the Resources Group which has been re-constituted.  
We do not wish to understate the magnitude of the changes that we propose nor the work that will be involved.  We considered responses to the consultation which expressed concerns about the timing of the implementation.  Therefore, we propose an extended six year implementation period as set out below.  
Timetable for implementation

Our proposals can be considered in three categories: 
· changes to the curriculum and associated regulations (such as new courses and programme reviews); 
· changes to administrative structures (such as student support and timetabling); and 
· capital investments (such as student support centres and flexible learning and teaching space).

We propose that the changes to administrative structures and capital investments should be phased in from September 2009 but that changes to curriculum content and associated regulations should be phased in from September 2010.  This would allow nearly two years for the first set of new and revised courses and regulations to be prepared.  With changes to levels two to five in each of the next four years, full implementation would last for six years.

We continue to propose that preparation for implementation would begin immediately after proposals have been agreed.

Project management

Our proposals constitute a major project that would affect most areas of the University.  Accordingly, we propose an Implementation Board, consistent with the University’s template for project boards, to take a strategic overview of the management of the different parts of the proposals.  A series of risk analyses, using the standard University template, would be an early part of its activities.

Its membership should include representation from the Colleges, from administration and support departments and from students.  For continuity, we propose that it should also include some members of the Curriculum Commission.

The Board would report to Senate and to the Court Operating Board (and through it to Court).  Operationally, it would also report to the University Management Group and should provide regular reports to the Joint Negotiating and Consultative Committee and the Support Staff Liaison Committee.
Such a major initiative requires full engagement with Colleges and Schools, administration and support departments, staff and students.  Accordingly, we propose that detailed implementation should largely take place through existing structures, with appropriate oversight by the Implementation Board.
The implementation of the proposals will require to be monitored and to be evaluated carefully and any necessary changes assessed, proposed and agreed.  We see this as a key function of the Implementation Board.
Marketing and communications

Communication to, and consultation with, staff and students throughout the period of implementation, and the marketing of the reforms to potential applicants, schools, parents and employers are both crucial aspects of the management of the changes.  The latter provides significant opportunities to develop our external profile nationally and internationally.
Beyond implementation

During and beyond the implementation period, we propose that there should be a continuing focussed review of the external environment so that the University is able explicitly to review its academic provision and test its continuing appropriateness.  We leave it open which group or committee should have this responsibility.

	Recommendation 46:  Preparation for implementation should begin immediately after proposals have been agreed.


	Recommendation 47:  The proposals should be introduced over a six year period, with the changes to administrative structures and the capital investments beginning from September 2009 and changes to curriculum content and associated regulations from September 2010.  


	Recommendation 48:  There should be an Implementation Board, consistent with the University’s template for project boards, to take a strategic overview of the implementation of the proposals.  Its membership should include representation from the Colleges, from administration and support departments and from students.  For continuity, we propose that it should also include some members of the Curriculum Commission.

The Board should report to Senate and to the Court Operating Board (and through it to Court).  Operationally, it would also report to the University Management Group and should provide regular reports to the Joint Negotiating and Consultative Committee and the Support Staff Liaison Committee.


	Recommendation 49:  Detailed implementation should largely take place through existing structures, with oversight by the Implementation Board.


	Recommendation 50:  The implementation of the proposals should be monitored and evaluated carefully and any necessary changes assessed, proposed and agreed by the Implementation Board.


	Recommendation 51:  There should be an internal communication strategy for staff and students, and an external marketing campaign to potential applicants, schools, parents and employers.


	Recommendation 52:  During and beyond the implementation period, there should be a continuing focussed review of the external environment so that the University is able explicitly to review its academic provision and test its continuing appropriateness.  


� The remits and memberships of the Commission and its groups can be found in Appendix 1.


� The Steering Group has reported to each meeting of the Commission (see � HYPERLINK "http://www.abdn.ac.uk/cref/" ��www.abdn.ac.uk/cref�).  The work of the Resources Group is not yet advanced enough to submit a report and the Implementation Group would meet soon in its new form as the proposed Implementation Board.  (See Section G.)


� For example, the Interim Report of the Joint Future Thinking Taskforce on Universities, whose authors saw the First Report of the Commission, makes a near identical set of proposals (page 20, paragraph 2.48).


� Note that these degrees are not modelled on the current MEng and MChem degrees, which are integrated undergraduate programmes.  


� Successful study for a diploma would mean that the award of a diploma replaced the certificate, and so on for qualifications up to the honours degree. 


� Exit and subsequent re-entry will in some cases be easier to achieve than entry from outside Aberdeen.


� Degree programmes are Bologna-compliant ‘if they conform to the relevant national qualifications framework for HE’ and if that ‘framework has been verified as compatible with the overarching Framework for Qualifications of the European Higher Education Area, adopted in 2005 as a common reference point and source of guidance.  Framework for Qualifications of Higher Education Institutions in Scotland (part of SCQF) was so verified in October 2006: so if Aberdeen’s new qualifications conform to this they are “Bologna compliant”.’ (Graeme Roberts, presentation to the Steering Group on 25 June 2008)


� In other universities, the concept is labelled ‘breadth’ or ‘general education’. We prefer Enhanced Study as it more clearly states our intention in making these proposals. 


� We use the term ‘discipline’ without offering a specific meaning.  It has been suggested that in some degrees, ‘subject area’ or ‘target programme’ would be more appropriate descriptors. 


� The Melbourne Model: Report of the Curriculum Commission, The University of Melbourne, 2006, page 8.


� At level one they should include an early formative assessment to assist the transition from school.


� However, we were impressed by a proposal for a Sixth Century Course that would involve students at different levels working together as a project team but at different levels of seniority.


� It would be possible to link this language acquisition to a subsequent period of study abroad, through Erasmus or other Exchange arrangements.  This is already possible in some areas.


� It has been suggested that we might consider delivery of the Enhanced Study courses in a block of three weeks which could be freed from existing courses.  It has also been suggested that a ‘field study course could fulfil the requirements of Enhanced Study.  We leave these as matters for implementation.


� We acknowledge that there would be more courses to administer and accept that this would require appropriate resources.  However, we consider this to be an issue for implementation and not one of principle. 


� Our proposals are not intended to apply to the medicine programme.  Other professional programmes may, for reasons of accreditation, be unable to comply fully with the proposals but would be expected to accommodate the spirit of the proposals where practicable.  We propose that the Implementation Board would receive requests for exemptions. 


We see such exemptions as applying only in exceptional cases, such as where the needs of accreditation would not enable compliance with the requirement.  We encountered no concerns in our consultations with professional bodies and we note that in the University of Hong Kong all degree programmes will fulfil similar requirements.


� The University of Melbourne approach provides an extremely useful illustration of pre-entry internet resources for students.


� For more information, see: � HYPERLINK "http://www.services.unimelb.edu.au/StudentCentre/centre/" ��http://www.services.unimelb.edu.au/StudentCentre/centre/�.


� See, for example : � HYPERLINK "http://www.hhpublishing.com/_assessments/LASSI/index.html" ��http://www.hhpublishing.com/_assessments/LASSI/index.html�


� There would be no need for a student to attend any classes in order to sit the examinations as they would be designed to set a minimum standard, certified to the outside world.  They would be similar to a driving test, assessing a required minimum standard but not requiring prior instruction.


� This might involve, for example, a single period of three or four hours each week, or two periods of two hours or, in the case of courses involving laboratories, two longer periods.  It might require additional or different approaches to learning and teaching.


� A pilot study is currently being conducted of a range of activities that might contribute to this.  


� We envisage that, while the University would provide ‘validation’, these would normally be provided in partnership with the Students’ Association and others.


� These proposals are not intended to affect those degree programmes where such activities are a requirement of the degree regulations.


� Appendix 6 of the Report of the Curriculum Commission at the University of Melbourne contains a full discussion of the opportunities.  (See: � HYPERLINK "http://growingesteem.unimelb.edu.au/__data/assets/pdf_file/0003/86673/cc_report_on_the_melbourne_model.pdf" ��http://growingesteem.unimelb.edu.au/__data/assets/pdf_file/0003/86673/cc_report_on_the_melbourne_model.pdf�)
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